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ABSTRACT: This study examined the management practices of school heads and their relationship with the questionnaire-based
assessment of School-Based Management (SBM) implementation in 19 selected elementary schools in the Schools Division of
Calamba City. It described the respondents according to sex, age, and years in service; assessed management practices in
instructional management, resource management, personnel management, and governance and stakeholder engagement; and
evaluated SBM in leadership and governance, curriculum and learning, transparency and monitoring, and resource mobilization.
A quantitative descriptive-comparative-correlational design was employed using census sampling of all 73 eligible Master
Teachers. Data were gathered through a validated and pilot-tested researcher-modified questionnaire and analyzed using
frequency, percentage, weighted mean, standard deviation, one-way analysis of variance at a = .05, and Pearson’s product-
moment correlation. Most respondents were female (67.1%), aged 56—60 years (37.0%), and had 31-35 years of service (23.3%).
The management practices of school heads were rated Strongly Agree and interpreted as Highly Practiced (M = 3.87, SD = 0.14),
while the questionnaire-based SBM assessment was rated Strongly Agree and interpreted as Very High (M =3.79, SD = 0.16). One-
way ANOVA found no significant differences by sex for either management practices or SBM assessment. Management-practice
differences by age were significant for Instructional Management, Governance and Stakeholder Engagement, and Overall
Management Practices (all p £ .034), while no management-practice outcome differed significantly by years in service. SBM-
assessment differences by age and years in service were significant for Leadership and Governance, Curriculum and Learning,
Transparency and Monitoring, and Overall SBM Assessment (age: all p <.038; years in service: all p £.005). Resource Mobilization
did not differ significantly across age or years-in-service groups. Because several demographic groups were small and unequal,
these omnibus results were interpreted cautiously. All correlations between management-practice and SBM-assessment variables
were positive and statistically significant at a = .05. Overall Management Practices had a very strong positive relationship with
Overall SBM Assessment (r = .826, p < .001), indicating association rather than causation. Based on the findings, a developmental
plan was proposed to strengthen documented financial procedures, personnel-support systems, stakeholder engagement,
instructional monitoring, resource management, and continuing SBM assessment.
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I. INTRODUCTION

Education serves as the cornerstone for all forms of development and plays a crucial role in driving progress. The United
Nations Millennium Summit recognized this significance by incorporating two of its eight key goals directly related to education
provision: (Goal 2) Ensuring universal access to a complete primary education for all children, irrespective of gender, and (Goal 3)
Eradicating gender disparities in education at all levels, from primary to secondary and beyond. The summit's final declaration
underscored this idea by asserting that education is synonymous with development. It empowers individuals by offering them
choices and opportunities, alleviates the intertwined challenges of poverty and disease, and amplifies their voices within society.
The year 2020 carried particular significance, serving as a pivotal moment to gauge the global community's commitment to
fulfilling its promises in the fight against global poverty (Global Campaign for Education 2020).

In accordance with Republic Act 9155, the Department of Education Division of Calamba City issued Division Memorandum
No. 25 in 2006, which mandated the implementation of SBM and provided general guidance for its implementation starting in the
academic year 2006-2007 and onward in Calamba City. According to the Department of Education of Calamba City SBM

IJMRA, Volume 09 Issue 09 September 2026 WWww.ijmra.in Page 6076


https://doi.org/10.47191/ijmra/v9-i9-45
https://sjifactor.com/passport.php?id=20700
http://www.ijmra.in/

School Heads’ Management Practices as Correlates of School-Based Management (SBM) Ratings of Schools in
Calamba City

Stakeholders Guidebook from 2008, all elementary and secondary schools within the Calamba City division were expected to
commence the implementation of the SBM framework.

SBM was introduced as a comprehensive framework that integrated school-level project inputs and built the capacity of
schools for education planning and program implementation. Schools participating in SBM were required to collaborate with
parents and the community to design a five-year School Improvement Plan (SIP) using data such as student achievement and
assessments of students' learning needs. This process was led by the school principal or head teacher.

In the current year, 100 percent of the schools in the Division of Calamba City are actively implementing School-Based
Management.

While SBM offers several benefits, it also presents challenges. Some of these challenges include a lack of parental and teacher
involvement in school management and limited skills among stakeholders when it comes to operating SBM effectively. However,
in SBM, the active involvement of principals, teachers, and parents can yield positive outcomes for schools. It can enhance the
efficiency of educational systems, promote concepts such as increased school autonomy, accountability, democratization,
legitimacy, flexibility, and responsiveness, redistribute decision-making power, and encourage participatory planning, as
highlighted by Patrinos and Kagia in 2021.

Research Question

The endeavor of this study was to assess the school head’s management practices and its relationship to the School-Based
Management (SBM) ratings of Elementary Schools in Calamba City. Specifically, the researcher sought answers to the
following questions:
1. Whatis the profile of the respondents in terms of:

1.1. Sex;
1.2. Age; and
1.3. Years in Service?

2. What is the level of management practices of the school heads in terms of:

2.1 Instruction Management;

2.2 Resource Management;

2.3 Personnel Management; and

2.4 Governance and Stakeholder Engagement?

3. What is the SBM Ratings for school year 2024-2025 of the school in terms of:

3.1. Leadership and Governance;

3.2. Curriculum and Learning;

3.3. Transparency and Monitoring; and

3.4. Resource Mobilization?
4. s there a significant difference in the level of management practices of the school heads when respondents are grouped
according to profile?
5. Is there a significant difference in the assessment of the school-based management of the school heads when respondents
are grouped according to profile?
6. Is there a significant relationship between the level of management practices of the school heads and assessment of the
school-based management of the respondents in selected elementary schools?
7. What developmental plan can be proposed by the researcher based on the findings of the study to enhance the SBM practices
of school heads in Calamba City?

Il. SCOPE AND LIMITATION OF THE STUDY

This study assessed the School-Based Management (SBM) practices and so as the management practices of the school head.

The researcher utilized elementary schools as its locale since this is the model school in the Division of Calamba.

The school rating on SBM will be based on their degree of compliance on its principles as follows: Leadership, Curriculum and
Learning, Accountability, and Resource Management.

The assessments of the involvement of the stakeholders on SBM implementation will be covered all the four principles of the
ACCESs (A Child and Community — Centered Education System) principles namely: collective leadership and governance;
community based learning; accountability for performance and results; and convergence to harness resources for education.
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The study also tried to determine the problems that the stakeholders encountered in complying with the programs and goals
of School-Based Management (SBM). The data contributes on the development of compendium of best practices that will
showcase the best practices of the school head in terms of management and SBM.

The study limits the subject of the study to teachers - since they represent the one of the school’s primary stakeholders. The
assessment will be designed to establish bases on creating a compendium of best management practices of the school head for
the enhancement of the involvement of stakeholders on the practices of SBM.

FRAMEWORK
INPUT PROCESS OuTPUT

N N T/

1. Profile of the
respondents in
terms of:

1.1 Age;

1.2 Sex: and
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2. Level of
Management
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Figure 1 : Research Paradigm

The study focuses on assessing the management practices of school heads and their relationship with the School-Based
Management (SBM) ratings of selected elementary schools in Calamba City. The Input-Process-Output (IPO) Model serves as the
conceptual framework of the study.

The input consists of three major components. The first is the profile of the respondents in terms of sex, age, and years in
service. The second is the level of management practices of school heads, particularly in Instruction Management, Resource
Management, Personnel Management, and Governance and Stakeholder Engagement. The third is the SBM ratings for School
Year 2024-2025, covering Leadership and Governance, Curriculum and Learning, Transparency and Monitoring, and Resource
Mobilization.

The process involves the systematic collection, organization, processing, and analysis of the data. A researcher-made
instrument will be used to assess the management practices of school heads, while the official SBM ratings for School Year 2024—
2025 will be considered in assessing the school-based management indicators. Appropriate statistical treatments will be employed
to determine the profile of the respondents, the level of management practices, and the SBM ratings. Tests of significant difference
will also be conducted to determine whether management practices and SBM assessments vary when respondents are grouped
according to their profile. Furthermore, a test of significant relationship will be performed to determine whether a significant
relationship exists between the management practices of school heads and the SBM ratings.

The output of the study will be a proposed developmental plan based on the results and identified areas for improvement.
The plan will provide appropriate strategies and activities intended to enhance the management practices and SBM practices of
school heads in selected elementary schools in Calamba City.

Research Design

The study employed a quantitative, descriptive-comparative-correlational research design. The descriptive component
summarized the respondents’ profile and their assessments of school heads’ management practices and School-Based
Management (SBM). The comparative component examined whether mean assessments differed across sex, age, and years-in-
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service groups. The correlational component examined the direction and strength of the association between management-
practice and SBM assessment variables. This design was appropriate because the research questions required numerical
description, group comparison, and estimation of relationships without manipulating the study conditions. Consistent with the no
experimental design, the results are interpreted as differences and associations and do not establish that one variable caused
another.

Throughout the methodology and subsequent chapters, the term “SBM assessment” refers to the Master Teachers’
questionnaire-based assessment of SBM implementation in the participating schools. It does not represent an official DepEd SBM
accreditation or maturity rating. Burns and Grove (2022) describe quantitative research as a systematic approach for describing
variables and examining differences and relationships through numerical data, which supports the design adopted in this study.

Research Instrument

The study employed a quantitative, descriptive-comparative-correlational research design. The descriptive component
summarized the respondents’ profile and their assessments of school heads’ management practices and School-Based
Management (SBM). The comparative component examined whether mean assessments differed across sex, age, and years-in-
service groups. The correlational component examined the direction and strength of the association between management-
practice and SBM assessment variables. This design was appropriate because the research questions required numerical
description, group comparison, and estimation of relationships without manipulating the study conditions. Consistent with the
nonexperimental design, the results are interpreted as differences and associations and do not establish that one variable caused
another.

Throughout the methodology and subsequent chapters, the term “SBM assessment” refers to the Master Teachers’
guestionnaire-based assessment of SBM implementation in the participating schools. It does not represent an official DepEd SBM
accreditation or maturity rating. Burns and Grove (2022) describe quantitative research as a systematic approach for describing
variables and examining differences and relationships through numerical data, which supports the design adopted in this study.

Data Gathering

Before data collection, the researcher secured authorization from the Schools Division Office of Calamba City and permission
from the principals of the 19 participating schools. Eligible Master Teachers then received an explanation of the study’s purpose,
procedures, voluntary nature, confidentiality safeguards, and expected completion requirements. Written informed consent was
obtained before the questionnaires were distributed. Standardized instructions were provided, and respondents completed the
instrument without the presence or direction of school heads whose practices were being assessed.

Completed questionnaires were retrieved on the agreed schedule and checked for completeness without attaching names or
other direct identifiers. Responses were coded using the approved category codes, encoded in the study database, and screened
for missing or invalid values. The final analytic file contained 73 valid cases. Descriptive and inferential analyses were then
performed according to the research questions, and results were presented only in aggregate form.

Statistical Treatment

Frequency counts and percentages described the respondents by sex, age, and years in service. Weighted means summarized
each indicator and composite dimension, while standard deviations described the variability of respondent-level composite
scores. Response frequencies were also examined for the SBM descriptive tables so that concentrated or heterogeneous response
patterns would not be hidden by the mean alone.

One-way analysis of variance (ANOVA) was used consistently to compare management-practice and SBM-assessment means
across sex (two groups), age (six groups), and years in service (eight groups). For sex, the two-group one-way ANOVA provides the
same significance decision as the corresponding independent-samples t test because F = t%, while retaining one inferential
framework across profile variables. Tests were two-tailed at a = .05, and n? was reported as an effect-size estimate. Because
several demographic cells were small and unequal and multiple outcomes were tested at the unadjusted .05 level, significant
omnibus results were interpreted cautiously and were not treated as evidence of specific pairwise differences without post hoc
testing.

Pearson’s product-moment correlation was used to estimate the direction and magnitude of the linear relationship between
each management-practice variable and each SBM-assessment variable. Statistical decisions used a two-tailed a = .05. Absolute r
values from .00 to .19 were described as Very Weak, .20 to .39 as Weak, .40 to .59 as Moderate, .60 to .79 as Strong, and .80 to
1.00 as Very Strong. Correlation coefficients and squared correlations were interpreted as measures of association and shared
variation, not as evidence that management practices caused SBM results.
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lll. RESULTS

This chapter presents, analyzes, and interprets the results obtained from 73 valid respondents. The presentation follows the
sequence of the research questions and the table numbering of the original chapter. Frequencies, percentages, weighted means,
and standard deviations summarize the data. One-way analysis of variance (ANOVA) examines differences across respondent
groups, while Pearson product-moment correlation examines relationships between management-practice and School-Based
Management (SBM) assessment variables. Inferential decisions use a two-tailed alpha level of .05.

1. What is the profile of the respondents in terms of sex, age, and years in

service?
Table 1.1.
Frofile of the respandenis in terms of Ssx
Category n %
Male 24 328
Famalz 44 a7.1
Total T3 100.0

As shown in Table 1.1, of the 73 respondents, 49 (67.1%) were female and 24 (32.9%) were male. Thus, female respondents
outnumbered male respondents by approximately two to one.

The frequency distribution shows that the descriptive and aggregate results reflect a respondent group in which female
perspectives had greater numerical representation. The distribution is important to the study because the unequal group sizes
affect the precision of the sex-based comparisons in Tables 4.1 and 5.1 and require the full-sample means to be interpreted as
estimates from this particular respondent composition, not as a sex-balanced population estimate.

Gilbert (2020) emphasizes that school evaluation should incorporate the perspectives of relevant participants rather than
allow one group of voices to dominate the assessment process. Blimpo and Evans (2021) likewise caution that stakeholder
perceptions may not correspond directly with objective school performance. These points support reporting the sex composition
transparently and treating the respondents' ratings as perception-based evidence rather than as proof of institutional
performance or sex-related differences.

Table 1.2
Frofile of Respondsents by Age
Category n %
58-60 yaars a7 o
51-55 yaars 12 18.4
48-50 yaars 3 4.1
41-45 yaars 21 228
38-40 yaars 4 5.5
31-25 yaars 8 82
Total 73 100.0

As shown in Table 1.2, the largest group was 56-60 years old, with 27 respondents (37.0%), followed by 41-45 years old, with
21 (28.8%). In total, 63 respondents (86.3%) were 41-60 years old. The 36-40-year group included 4 respondents (5.5%), while the
46-50-year group was the smallest, with 3 respondents (4.1%).

The frequencies indicate that the study primarily captured the assessments of respondents in the older age categories. This
concentration is relevant because the management and SBM means principally describe the views of a mature respondent cohort,
while the smaller age groups contribute less information to the aggregate estimates. The pronounced imbalance also affects the
age-based ANOVA in Tables 4.2 and 5.2: means derived from three or four respondents can shift substantially with a single rating,
whereas the estimates for the larger groups are comparatively more stable. Age should therefore be treated as a grouping
characteristic that contextualizes possible differences, not as a direct measure of competence, authority, or professional
experience.

The reviewed literature locates effective school management primarily in leadership practice, organizational capacity, and
stakeholder participation rather than in age alone. Waheed, Hussin, and Daud (2021) identify leadership as influential in teacher
motivation, job satisfaction, and the school environment, while Ibrahim (2020) stresses the importance of efficient organizational
procedures. These bases support examining age-group differences while avoiding the unsupported conclusion that age itself
determines management effectiveness.
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Table 1.3

Pratis of Respondants by Years in Servwee

Category » %
3240 yeary 4 23

Toex! n 199

As shown in Table 1.3, the largest years-in-service group was 31-35 years, with 17 respondents (23.3%), followed by 21-25
years, with 13 respondents (17.8%). Fifty-eight respondents (79.5%) had served for at least 16 years, and 46 (63.0%) had served
for at least 21 years. By comparison, only 15 respondents (20.5%) had 15 or fewer years of service; the 0-5-year group contained
only 2 respondents (2.7%).

The distribution shows that the findings were generated largely from long-serving personnel who were likely to have had
sustained exposure to school management and SBM processes. This gives the study a substantial base of institutionally
experienced respondents, but it also means that early-career perspectives were less represented. The eight categories were
markedly unequal, so the tenure-based ANOVA in Tables 4.3 and 5.3 should not be read as a smooth progression from fewer to
more years of service. The two- and three-person categories are especially sensitive to individual responses, which limits the
stability of comparisons involving those groups.

Onyali and Akinfolarin (2021) explain that continuing staff development updates educators on changes in education,
strengthens classroom management, and improves teaching skills and motivation. Gomes and Panchoo (2021) similarly describe
training as an investment in the school's human capital. These studies suggest that long service may provide accumulated
exposure, but competence should not be inferred from tenure alone because continuing professional development remains
necessary throughout an educator's career.

2. What is the level of management practices of the school heads in terms of instructional management, resource management,
personnel management, and governance and stakeholder engagement?

The response category and the level-of-practice descriptor are reported separately. Means from 3.51 to 4.00 are Strongly
Agree and Highly Practiced; 2.51 to 3.50 are Agree and Practiced; 1.51 to 2.50 are Disagree and Partially Practiced; and 1.00 to
1.50 are Strongly Disagree and Not at All Practiced.

As shown in Table 2.1, the overall mean for instructional management was 3.90, interpreted as Highly Practiced. The highest-
rated indicator was "The school head ensures that Learning Action Cell (LAC) sessions are conducted and documented." (M =4.00).
The lowest-rated indicator was "The school head monitors progress on instructional improvement targets using agreed indicators
(e.g., mastery level, reading level)." (M = 3.82).

Table 2.1
Level of Management Practices of the School Heads in Terms of Instructional
Management
- Weighted Response Level of
Indicator Mean Category Practice
1. The school head conducts classroom observations 188 Strongly Highly
and provides documented feedback to teachers. - Agree Practiced
2. The school head checks that the implemented .
cumiculum follows DepEd curriculum standards and 385 Strangly PH';W:I
required learning competenciss. Agree ractice
3. The school head arganizes teacher professional .
development activities based on identified instructional 3.e0 Strangly PH';W:I
neads, Agree ractice
4. The school head uses learner assessment resulis to 300 Strangly Highly
identify instructional gaps and plan improvermnent actions. - Agree Practiced
5. The school head reviews instructional plans (.., -
lzsson plans or weskly lzaming plans) using a defined 385 Strongly Pthlyd
TEVISW Process. Agree ractice
&. The school head provides coaching or mentoring 300 Strangly Highly
support to teachers based on ohservation results. - Agree Practiced
7. The school head ensures that Learning Action Cell 400 Strangly Highly
{LAC) sessions are conducted and docurented. ) Agree Practiced
2. The school head monitors implementation of leamer .
remediation or intervention activities based on lzaming 387 Strangly PH';W:I
outcomes. Agree ractice
8. The school head monitors progress on instructionsl .
improvement targets using agreed indicators (e.9.. 382 Strangly PH';W:I
mastery level, reading lewvel). Agree ractice
10. The school hesd ensures that teaching and learning .
resgurces are used to suppart identified learning 385 Strangly PH';W:I
priorities (2.9., literacy, numeracy). Agree ractice
Overall 3gp  Stongly  Highly

Agree Practiced
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The pattern indicates that structured professional collaboration was the most consistently perceived instructional practice, as the
conduct and documentation of Learning Action Cell sessions received the highest possible mean. The lower rating for monitoring
agreed instructional-improvement targets suggests that collaborative activity was more firmly established than the systematic use
of evidence to verify whether those activities improved mastery, reading, or other learner outcomes. The .18 difference between
the highest and lowest indicators is modest, but it identifies data-based follow-through as the most defensible enhancement
priority within an otherwise highly rated dimension.

Gerona (2020) identifies the use of effective teaching practices, communication of assessment results, and the use of
assessment data for decisions as central indicators of SBM success. Sharratt (2023) further argues that teacher collaboration
around clearly defined and collectively accepted goals can produce sustained improvement in student outcomes. The present
pattern is consistent with strong collaborative structures, while the lower monitoring indicator shows the need to connect those
structures more explicitly to evidence of instructional progress.

As shown in Table 2.2, the overall mean for resource management was 3.87, interpreted as Highly Practiced. The highest-
rated indicator was "The school head prepares and allocates the school budget aligned with approved priority needs and plans
(e.g., SIP/AIP)." (M = 3.97). The lowest-rated indicators were "The school head implements a defined ICT use plan for instruction
and for school operations (e.g., reporting, communication)." and "The school head implements or monitors a preventive
maintenance plan for facilities and equipment." (M = 3.79).

Table 2.2
Level of Management Practices of the School Heads in Terms of Resource
Management

Weightasd Response  Level of

Indicator Mean Catagory Practice

1. The school head prepares and allocates the school
budget aligned with approved priority needs and plans 387
{2.g., SIPIAIF). Agree

Strangly Highly
Practiced

2. The school head implements a schedule or system
for the use of school facilities to support instruction and 388
school operations.

Strangly Highly
Agres Practiced

3. The school head ensures learning materials are Strangly Highty

inventaried and distributed so leamers and teachers .80 :
«can access required materials. Agree Practiced
4. The school head implements 3 defined ICT use plan .

for instrection and for school operations (e_g., reparting, aTe Strongly F'ngt”n'id
communication). Agree ract

5. The school head ensures that pracurement requests. .

and purchases follow documented procadures and are 385 Strangly H'Q'."y
recorded. Agree Practiced
. The school head ensurss that an updated inventory 338 Strangly Highty
of learning and i is maintained. : Agree Practiced
7. The school head implements or monitors a "
preventie maintenance plan for facilities and aTe Strongly ngl_ny
equipment. Agree Practiced
2. The school head shares summarized information on "
resource use with appropriate stakeholders using 3.85 Strongly B ngt"‘g;d
official reporting channels. Agree razt

8. The school head ensures availability of basic ICT
suppert for school devices (2.g., assigned focal person, 382
reporting mechanism for issues).

Strongly Highty
Agree Practiced

10. The school head ensures resources are available
for school safety and preparedness activities (2.g.. 3.80
drills, basic emergency supplies) based on plans.

Strangly Highly
Agree Practiced

Strongly Highly
Overall 287 Agres Practiced

Respondents rated budget preparation and alignment with approved priorities more strongly than planned ICT use and preventive
maintenance. This pattern distinguishes resource allocation from resource sustainability: schools may be consistently planning
and assigning funds while showing comparatively less consistency in maintaining technology, facilities, and equipment. The two
lowest indicators remained Highly Practiced, so they should not be characterized as deficient; however, their repeated position at
the bottom of the dimension suggests that operational monitoring should extend beyond procurement to asset use and
maintenance.

Ibrahim (2020) explains that effective school management requires organizational procedures capable of delivering quality
educational services. In the local context, Gerona (2020) identifies compliance with accounting and auditing rules, systematic
responses to performance needs, and competency development as essential aspects of resource management. These bases
support interpreting the high mean as evidence of established systems while retaining ICT planning and preventive maintenance
as necessary operational safeguards.

As shown in Table 2.3, the overall mean for personnel management was 3.84, interpreted as Highly Practiced. The highest-
rated indicators were "The school head conducts regular faculty or team meetings with documented agreements and action
points." and "The school head involves designated staff in decisions through committees or assigned roles with documented
responsibilities." (M = 3.95). The lowest-rated indicator was "The school head applies a documented process to address staff
conflicts or workplace issues (e.g., mediation steps, referral)." (M = 3.62).
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Table 2.3
Level! of Managemsent Practices of the School Heads in Terms of Personnsi
Manasgement
. Weighted Response Level of
Indicator Meamn Category Practice
1. The school head assigns teaching and non- "
teaching personnel to rales based on school nesds 3.B5 S:ongh' F'nglr'”yd
and documented qualifications. ares rachices
2. The school head conducts teacher performance "
evaluations using DepEd-requirad tools and provides 3.BE S:ongly PH'Q:""d
documentsd feedback. gres rachos
3. The school head conducts regular faculty or team "
mestings with documented agreements and action 3.85 S:ongly PH'Q:""d
points. gres ractice
4. The school head provides a documentsd process 375 Stronghy Highly
for receiving, addressing, or refering staff concems. . Agres Practicad
5. The school head conducts indvidusl coaching or .
consubiation sessions with staff when needad, with 388 S:ongly Pngl"_ﬂ)'d
sgreed next steps. ar== rachics
. The school head provides written task instructions, 582 Stronghy Highly
timelines, and expected outputs for assigned tasks. - Agres Practicad
7. The school head involves designated staff in "
decisions through committees or assigned roles with 3.85 S:ongly PH'Q:""d
documented responsibilities. ares rachices
&. The school head supports staff professionsl "
development plans (e.g., training nominations, .88 S:ongly PHIQ:")'d
mentoning assignments) based on identified nesds. are= rachics
8. The school head applies 3 documented process to "
address staff conflicts or workplace issues [e.g.. 3.62 S:ongly PHIQ{"_!l)'d
medistion steps, referral). gra= ractics
10. The school head implements a system for .
recognizing performance and addressing repeated 3.88 S:ongly Pngl"_ﬂ)'d
non-compliance with documented actions are= ractics
Strongly Highly
Overall 384 Agrea Practiced

The highest ratings for documented faculty meetings and staff participation indicate strength in routine communication and
shared decision-making. In contrast, the lower mean for documented conflict and grievance procedures points to a more specific
institutional risk. Informal cooperation may function well during ordinary operations, but difficult personnel cases require clear
referral pathways, confidentiality safeguards, timelines, and closure records. The .33 spread between the highest and lowest
indicators was the widest among the four management dimensions, making formal conflict resolution the clearest personnel-
management priority.

Onyali and Akinfolarin (2021) associate staff development with stronger teaching skills, classroom management, motivation,
and school performance, while Gomes and Panchoo (2021) describe training as a means of developing institutional human capital.
Waheed, Hussin, and Daud (2021) also link leadership with teacher motivation, job satisfaction, and the educational climate.
Together, these studies support the strong personnel ratings and reinforce the need for formal mechanisms to protect staff
relationships when conflicts arise.

As shown in Table 2.4, the overall mean for governance and stakeholder engagement was 3.85, interpreted as Highly
Practiced. The highest-rated indicator was "The school head ensures required governance documents are updated and accessible
(e.g., SIP/AIP, committee composition, meeting minutes)." (M = 3.97). The lowest-rated indicator was "The school head conducts
periodic stakeholder meetings to review school performance and agreed improvement actions." (M = 3.75).

Table 2.4
Level of Management Practices of the School Heads in Terms of Governance and
Stakeholder Engagement
" Weighted Response Level of
Indicatar Mean Category Practice
1. The school head convenes SEM-related committees 135 Stronghy Highly
with documented mestings, decisions, and outputs. - Agres Practiced
2. The school head engages parents and community "
representatives in SIFAIP planning through 385 S;rongl}l P”'g'?'?d
documented consultations or meetings. ores ractoe
3. The school head communicstes school policies and
updates through official channels (e.g., memos, 100 Stronghy Highly
assemblies, online platfiorms) with documentsd : Agres Practiced

dissemination.

4. The school head estsblishes partnerships with

extemal by 283 Stongly _Highly

pports: -
{2.g., MOA, commitment |etters, donated resources). Agres Practiced
5. The school head conducts pericdic stakeholder .
meetings to review schoal performance and agreed 375 S:ongly PHIEtr'“yd
improvemant actions. gres rachce
&. The school provides accessible information on key .
school plans and performance results to stakeholders EX::) S;rongl}l P”'g'?'?d
{2.g., posted summaries, reports) ores ractoe
7. The school head maintains 2 mechanism for "
receiving stakeholder feedback or complaints and 7T Strongly Highly

documents actions taken. Agres Fracticed
8. The school head assigns stakeholder rokes in school
activities (e.g.. Brigada Eskwelz, learning programs)
with documented responsibilities.

Stronghy Highly
285 Agres Practiced

8. The school head implements 3 stakeholder

communication plan that specifies audiencas, channels, 373 Strongly Highly

schedule, and respansible persan Agres Practiced
10. The school head ensures required governance .
documents are updated and accessible (e.g., SIPVAIR, 347 S:ongly PHIEtr'“yd
camrittes composition, mesting minutes). gres ractae:
Owerall 385 Strongly  Highly

Agree Practiced
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The highest rating for updated and accessible governance documents suggests that formal compliance and record availability were
well established. The lower ratings for periodic stakeholder review meetings and documented feedback mechanisms indicate that
maintaining records may have been more consistent than using participatory processes to evaluate performance and close
stakeholder concerns. Across the four dimensions, the combined management-practice mean was 3.87. The results therefore
support a judgment of consistently high practice while identifying participatory review and feedback as areas in which
documentary compliance should be translated into regular, traceable engagement.

Sexana (2020) argues that stakeholder participation improves communication and brings community knowledge and
experience into school reform. Mncube (2020) links parental participation with transparency, public accountability, and the
democratization of education, while Gilbert (2020) stresses the need for effective communication channels with parents and
communities. These sources support the favorable governance ratings and show why regular review meetings, feedback logs, and
documented action on concerns remain substantively important.

As shown in Table 2.5, the highest area mean was Instructional Management (M = 3.90), followed by Resource Management
(M = 3.87), Governance and Stakeholder Engagement (M = 3.85), and Personnel Management (M = 3.84). The combined
management-practice mean was M = 3.87. All four areas and the combined measure were categorized as Strongly Agree and
Highly Practiced.

TS?:EJL;‘;?J of the L evs! of Management Practices of the School Heads
Management-Practice Area W::gﬁed '::ﬁ'e’;;:; Level of Practice
Instructionsl Managemsant 380 Strongly Agree Highly Practiced
Resource Management 387 Strongly Agree Highly Practiced
Personnel Management .84 Strongly Agree Hightly Practiced
Eﬁ;:;":w”l::ta”d Stakeholder 3.85 Strongly Agree  Highly Practiced
Owerall Management Practices 387 Strongly Agrae Highly Practiced

The spread between the highest and lowest area means indicates that respondents perceived the four management functions
as consistently practiced rather than sharply uneven. Instructional Management held a small relative advantage, but the close
clustering does not support describing any area as weak. The concentration of means near the upper end of the scale also warrants
caution because restricted response variation can reduce the ability of descriptive averages to distinguish among already favorable
practices.

Ibrahim (2020) explains that effective school management depends on organizational procedures that coordinate educational
services, while Waheed, Hussin, and Daud (2021) connect leadership with teacher motivation, job satisfaction, and the school
environment. Gerona (2020) further treats instructional practice, resource accountability, professional development, assessment
use, and school-community partnership as interdependent indicators of SBM success. These bases support interpreting the closely
grouped means as a multidimensional management pattern and justify maintaining all four areas while targeting the specific
process gaps identified in the item-level tables.

3. What is the respondents’ assessment of School-Based Management for School Year 2024-2025 in terms of leadership and
governance, curriculum and learning, transparency and monitoring, and resource mobilization?

The values in this section are weighted-mean responses to the study questionnaire. Means from 3.51 to 4.00 are Strongly
Agree with a Very High level of implementation; 2.51 to 3.50 are Agree with a High level; 1.51 to 2.50 are Disagree with a Low
level; and 1.00 to 1.50 are Strongly Disagree with a Very Low level. These adjectival equivalents describe the implementation
perceived by respondents and are not official DepEd SBM maturity ratings based on documentary assessment records.

As shown in Table 3.1, the mean for leadership and governance was 3.85, categorized as Strongly Agree with a Very High level
of implementation. Across 730 item responses, 622 (85.2%) were Strongly Agree, 108 (14.8%) were Agree, 0 (0.0%) were Disagree,
and 0 (0.0%) were Strongly Disagree. The highest-rated indicator was "The SIP and AIP are developed or updated with stakeholder
participation and are available for reference." (M = 3.95). The lowest-rated indicator was "The roles and responsibilities of SBM
committee members are documented and disseminated to members." (M = 3.75).
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Table 3.1
Respondsnts’ Assessment of School-Based Management in Terms of Leadsrship
and Governance

Weighted Response Adjectival

Indicator Mean Category Equivalent

1. The school uses defined decision-making Strongl
bodies (2.3., SGCcommittees) with documentad 3.85 ay \ery High
membership, roles, and meeting minutes. Agree

2. The school discloses key school decisions,

plans, and reseurce uss o siakeholders through 3.88 Strongly ey High
documentad reports/postings and meetings. Agree

3. The roles and respensibilities of SEM Strangh

commitiee members are documented and 375 o \ery High
disseminated to members. Agres

4. The school maintains reguired SBM

documents and records consistent with DepEd Strongly .
SBEM reguirements (=.g., SIP/AIP, committes: 385 Agree Very High
records, monitaring reports).

5. The SIF and AIP are developed or updatsd Strangk

with stakeholder participation and ars available 385 oy \ery High
for referance. Agree

&. The school conducts scheduled govemnance Strangh

reviews of SIPJAIF progress and documents 3.88 AQ[EDJ Very High
acfion points, responsible persons, and fimelines.

7. The school implements a stakehalder Strangk
feedback/complaints mechanism and documents 382 A,gregey \ery High

actions taken.

2. The school implements a stakehalder Strangk
communication plan indicating audience, 382 oy \ery High
channel, frequency, and responzsible person. Agres

4. The school ensures representation of key 2t |
stakeholder groups in governance activities, as 388 AE'LEJ \ery High

shown in membership and attendance records.

10. The schaeal maintains documented safety and Strongl
emeargency procadures and conducts scheduled 3.85 o ey High
drills with recorded rezults. Agres

Strongly .
Overall 383 Agree Wery High

The response distribution indicates broad agreement rather than a mean produced by offsetting positive and negative ratings:
85.2% of the 730 item responses were Strongly Agree, 14.8% were Agree, and none were in a negative category. Participatory
preparation and accessibility of the SIP and AIP emerged as the most consistently reported governance practice. Even the lowest
item on documenting and disseminating committee roles received Strongly Agree from 55 of 73 respondents (75.3%), so it should
be treated as a relative documentation priority, not evidence of weak governance. The .19 item spread nevertheless has practical
meaning. Participation can be visible while role boundaries, delegated authority, and responsibility for outputs remain less explicit.
Clear role records are important for tracing decisions, preventing duplication, and sustaining accountability when committee
membership changes.

The Department of Education (2012), through DepEd Order No. 83, revised the SBM framework to emphasize the central role
of learners and the participation of the wider community in basic education. Barrera-Osorio and Patrinos (2021) likewise identify
parents and community leaders as essential sources of support for SBM. Sexana (2020) explains that stakeholder participation
improves communication and integrates community knowledge into school improvement, while Mncube (2020) links such
participation with transparency and public accountability. These bases support the favorable governance assessment and show
why explicit committee roles are necessary for converting participation into accountable shared leadership.
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Table 3.2
Rezpondeantz" Azsezement of School-Based Management in Terms of Cumiculum
and Leaming
o Wwalghted  Response  Adjectival
Indizator
Mean Category  Equivalent
1. The schoal implements programs of ineereentions
i " 5 i =
.uLt!r\essu'-g diverse |earner neads (e.g., remediatian, 4.00 Strangly Vary High
anrichment, nclusive sdecation) with decumantaed Agres :
schedules and participants.
2. The scheal conducts instructional supsryisian and
r H P " e R F =
caaching acthities io promate leamer-centared . 3.00 Strangly Very High
strategies, with documented chserdation and coaching fgree !
recands.
3. The schoal u=es assessment ook aligned 1o Siranaly
El .
learning campetencies and dacuments how results ars 3.90 [ r:!;' Vary High
used far instruction planning ar leamer indereentions. s
4. The schoal conducts pericdic curriculum Siranaly
N =2 1
implemeantaton resiews and doouments improsement 3.90 A r:!;' Vary High
artions based an review resulis e
5. Thee schoal implements an nstructional supervision Siranaly
plan skating sehadule, foous areas, and persons i d."lr' r:!;. Wary High
responsible, with decumentatiaon of completion. e
8, The scheal conducts Learning Actian Call [LAC) or Siranaly
grade-level callabarative planning sessions with 3.20 d."v r:!;. Wery High
documented agendas and oulpuls are:
7. Tha scheal imglements libsracy andior rumerscy
imprevemean astivities and tracks earmer progress Slﬂ'-ll"gh' n
using defined ndicalons (e.g., reading level, mastery 380 Agree ery High
lerel).
8. The schoal supparts differentizted instruction thrawgh Siranaly
documented leamer prafiles, ntersention plans, ar 3.68 d.fv r:!;' Wery High
aceommedadan plans for dentified leamers e
9. Ther schoal wses lsaming resowces aligned o Shrangly
DepEd campetsncies, supportad by 3.85 Q.fv r:!;' Wary High
irveritoryidistriutian and tiization reconds. e
100 The school monitons learmer cubcome indicatans Shrangly
(=g, attendancs, campletian, perormancs) and 3.00 Q.fv r:!;' Wary High
documents actions for learners at nsk El
overall 358 5:;:'05!.'5' vary High

As shown in Table 3.2, the mean for curriculum and learning was 3.88, categorized as Strongly Agree with a Very High level of
implementation. Across 730 item responses, 646 (88.5%) were Strongly Agree, 84 (11.5%) were Agree, 0 (0.0%) were Disagree,
and 0 (0.0%) were Strongly Disagree. The highest-rated cluster comprised seven indicators concerning diverse-learner programs,
instructional coaching, assessment alignment and use, curriculum review, collaborative planning, literacy or numeracy progress
tracking, and learner-outcome monitoring (M = 3.90). The lowest-rated indicator was "The school implements an instructional
supervision plan stating schedule, focus areas, and persons responsible, with documentation of completion." (M = 3.79).

The 646 Strongly Agree responses across 730 item responses (88.5%) and the absence of negative ratings indicate a highly
consistent favorable perception of curriculum and learning processes. Seven indicators shared the highest mean, and each
received Strongly Agree from 66 respondents (90.4%). This convergence suggests that learner interventions, coaching, assessment
use, curriculum review, collaborative planning, progress tracking, and outcome monitoring were perceived as mutually reinforcing
practices rather than isolated activities. The instructional-supervision plan ranked lowest, but 58 respondents (79.5%) still selected
Strongly Agree. Its importance is therefore procedural: a written plan specifying schedules, focus areas, responsible persons, and
evidence of completion links otherwise strong activities into a coherent supervision cycle and enables systematic follow-up against
instructional priorities.

Gerona (2020) identifies effective teaching practices, communication of assessment results, and the use of assessment
evidence for decisions as important indicators of SBM success. Sharratt (2023) argues that teacher collaboration around clearly
defined and collectively accepted goals can sustain improvement in student outcomes, while Harris and Jones (2020) emphasize
greater teacher autonomy and participation in school improvement. Cook (2020) further states that SBM depends on the
cooperation of school-level stakeholders, particularly teachers. These bases align with the strong ratings for coaching,
collaborative planning, learner interventions, and assessment use and support formalizing those practices through a supervision
plan with defined schedules, responsibilities, and follow-up evidence.

As shown in Table 3.3, the mean for transparency and monitoring was 3.82, categorized as Strongly Agree with a Very High
level of implementation. Across 730 item responses, 601 (82.3%) were Strongly Agree, 129 (17.7%) were Agree, 0 (0.0%) were
Disagree, and 0 (0.0%) were Strongly Disagree. The highest-rated indicator was "The school updates improvement actions based
on monitoring results and documents revisions to SIP/AIP or action plans." (M = 3.90). The lowest-rated indicator was "The school
maintains an organized repository of SBM evidence (plans, reports, minutes, outputs) with an assigned custodian." (M = 3.73).
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Table 3.3
Reszpondantz’ Azzegament of School-Bazed Management in Terms of Transparency
and Monitoring

walghted FRespones Adectival
Indicator Maan Catagory Equivalant

1. Thie seheal sets parformancs targats in SIPIAIP

and moenitors progress using decumented 388 .':.I\’;r:il:" wWary High
mmonitaning tasls and repoes 4
2, Ther schoal shares summarized perfarmance
results with slukzl‘vfl.ueru Ih.lUIlg.II-dD-L\.IIrIEHII:d G E2 Strargly Very High
mestings ar reparts and records agreed Agres
improvement actions.
3. The schoal conducts pericdic SEM seif- a—
assessment and documents findings, pricity gaps. ] "A;éy Wery High
and comective actions, i
4. The schoal collects stakeholder fesdback wsing Stranal

tools (g, suney, | suggestion 3.ES "J‘;;y Wary High
£ and documents ac i
5. The schoal maintains an organized reposiany of a—
SBM iee (plans, reports, minutes, outpues) 373 "m'xé:" Wery High
with sigreed custadian 4
8. The schoal updates imgrovement actions based Stranal
an manitaring resulls and documents ravisions 1o 380 "J‘;éy wWary High
SIPIAIP or action plans i
7. The scheal conducts periodic inbamal checks on Strangl
campliarics and quality of key processas, with aT7a "J\;éy Wary High
documiented rasubs, i
. The schoal evaluates majer programs ar —
inerventions annualy using defired citeris and 379 "J\;i’y wWary High
documents findings and recommendations. ¢
9. The schoal communicabas targets, progress, and Strangl
results to irmermal stakebolders o defined intervaks, 3E2 "J\;éy Wary High
with documentation, i
10 The sehaed assigns respanstiks persans and —
tmelines for improvemen? actians and monilons 3B5 "J\;i’y wWary High
campletion slatus using & tacking toal. .

strangly

Overall g2 Aprae Wery High

The distribution remained uniformly positive, with 601 of 730 item responses (82.3%) in Strongly Agree and 129 (17.7%) in Agree.
Updating improvement actions from monitoring results received the strongest assessment, indicating that respondents generally
perceived monitoring evidence as being translated into revised plans. The organized repository of SBM evidence was the lowest
item; 53 respondents (72.6%) selected Strongly Agree and 20 (27.4%) selected Agree. The absence of disagreement means the
issue is relative rather than systemic, but its lower concentration of Strongly Agree responses identifies weaker consensus about
evidence organization. This matters because monitoring claims are only auditable when plans, reports, minutes, outputs,
responsible persons, and completion records can be retrieved consistently. Strengthening custodianship and indexing would
therefore reinforce the credibility and continuity of the monitoring cycle.

Mncube (2020) treats transparency and public accountability as central outcomes of stakeholder participation, and Gilbert
(2020) stresses the importance of communication channels in evaluation and continuous improvement. The Philippine Institute
for Development Studies (2020) presents SBM as a mechanism for local accountability, while the SBM and Its Support System
Primer (2006) requires regular monitoring and timely reporting of implementation and resource use. These sources support the
strong assessment of monitoring-based plan revision and provide a clear basis for strengthening the organization and accessibility
of documentary evidence needed to verify progress, preserve institutional memory, and hold assigned persons accountable.
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Table 3.4
Respondentz" Aszessment of Schaol-Based Management i Terms of Resource
Mobilizabion

Walghted Responss Adjsctival

Indicatar Maan Category Equivalent
1. School funds ane used for activilies aligned with Shrea
appraved SIPAIF priorities and supparied by 3.90 A "_;_.:' Wery High
decumenied disburserment and ulilzation records, ares
2. The schoal chitans exiemal resaurces [cash, in- Sirengl
kind, or serdices) with documentation (e.g., MOA 3.58 A m'“y Wery High
donatian reoords ) and reconds wilzation. gres
3. The schoal prepanes perodic resaunce utilzation Strengl
reports and shares them with slakeholders through 385 A r\e-":f Wery High
documerited channels ares
4. The school folows dacumentsd procunsmeand,
i idation. 3 y . R Strengly W ;
liguidation, and firandcal recording procedures for 1.34 Diidrem Wery Low
aypendilures, e
5. The schoal maintaine updated inversonas of Strengl
facilities, souipment, and lsaming resaurces, 3.85 A r\e-":f WVery High
inchuding candilion status ares
6. The schoal implements a facilties and equipment Shrend
maintenance plan wilh schedules and documented 3.E2 A re--:f Wery High
campleted actians gres
7. Leaming resources are distrbuted based on Sirengl
decumenied lsamer and teacher needs, with 385 A r\e-":f Wery High
distrinutian kstz and monitonirg of shoertsges, ares
8. The schoal maintaine a partner mapping and r—
angagement plan usad for resaurce mobilization 371 A m'_.:' Wery High
activities ares
9. The schoal trscks sxbarnal resourcas from reoeipt Sirengl
o utilization, including awtpuls supparied by the 3T A r\e-":f Wery High
FESOUICES, ares
10. The school posts or disseminates summanies of Strengd
appraved budget alocations and major sxpendilres 3.90 A n:--:f Very High
through an official ransparency mechanism e
overall 3.59 5:;';0'1' Very High

As shown in Table 3.4, the mean for resource mobilization was 3.59, categorized as Strongly Agree with a Very High level of
implementation. Across 730 item responses, 560 (76.7%) were Strongly Agree, 106 (14.5%) were Agree, 0 (0.0%) were Disagree,
and 64 (8.8%) were Strongly Disagree. The highest-rated indicator was "The school maintains updated inventories of facilities,
equipment, and learning resources, including condition status." (M = 3.95). The lowest-rated indicator was "The school follows
documented procurement, liquidation, and financial recording procedures for expenditures." (M = 1.34). For the lowest item, 64
respondents (87.7%) selected Strongly Disagree, 2 (2.7%) selected Agree, and 7 (9.6%) selected Strongly Agree.

The distribution reveals two sharply different patterns that the area mean alone cannot show. Across the nine nonfinancial-
procedure indicators, 553 of 657 responses (84.2%) were Strongly Agree and 104 (15.8%) were Agree, with no negative responses.
In contrast, 64 of 73 respondents (87.7%) selected Strongly Disagree for documented procurement, liquidation, and financial
recording. The 2.60-point gap between this item and the highest indicator on updated inventories is substantive heterogeneity,
not a minor rank difference. It means that favorable perceptions of inventories, fund alignment, reporting, maintenance,
distribution, partnerships, and budget disclosure should not be used to infer the adequacy of transaction-level controls. The
financial-procedure result requires prompt documentary verification, clarification of whether respondents had access to the
relevant records, and process review because a perception survey cannot by itself establish statutory noncompliance.

The Philippine Institute for Development Studies (2020) characterizes SBM as a structure for local accountability and efficient
resource administration. Gerona (2020) specifically identifies compliance with accounting and auditing rules as a core resource-
management requirement. The SBM and Its Support System Primer (2006) further requires a regular monitoring process and
timely statutory reports that demonstrate how government funds were allocated and used. These sources strongly support
treating the financial-procedure result as a separate accountability priority: autonomy in using resources is inseparable from
documented procurement, liquidation, recording, monitoring, and reporting.

Table 2.5
Summary of Respondents' Azzezzment of School-Bazed Management for School
Year 2024-2025

SEM Area Welghtad Responss adjectival

Mean Catagory Equivalent

Leadarship and Govemance 188 Strongly Agrae Wary High
Cumicuum and Leaming 188 Strangly Agree Wary High
Transparency and Manitoring 1az Strangly Agree “ary High
Resaurce Mabilizatian 158 Strangly Agree Wary High
Overall 5EM Aszassment 378 Strongly Agrea Vary High
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As shown in Table 3.5, the highest area mean was Curriculum and Learning (M = 3.88), followed by Leadership and Governance
(M = 3.85), Transparency and Monitoring (M = 3.82), and Resource Mobilization (M = 3.59). The combined SBM assessment was
M =3.79. All four areas and the combined measure were categorized as Strongly Agree with a Very High level of implementation.
Across all 2920 SOP 3 item responses, 2429 (83.2%) were Strongly Agree, 427 (14.6%) were Agree, and 64 (2.2%) were Strongly
Disagree; all Strongly Disagree responses were concentrated in the single financial-procedure indicator in Table 3.4.

The summary establishes a broadly favorable perception of SBM, with Curriculum and Learning holding the strongest relative
position. The .29 difference between the highest and lowest area means is larger than the spread among management-practice
areas, showing greater unevenness within the SBM assessment. The response frequencies add an important qualification: 97.8%
of all item responses were Agree or Strongly Agree, but the remaining 2.2% were not scattered across the instrument. They were
concentrated in one financial-control item. This pattern indicates a localized and potentially serious accountability concern within
an otherwise favorable response profile. It also shows why a combined mean should not substitute for item-level analysis. The
pronounced upper-end concentration may reflect genuinely strong implementation, but it also limits discrimination among
favorable practices and increases the importance of documentary evidence, respondent-role analysis, and follow-up inquiry
before the ratings are treated as verified institutional performance.

Okitsu and Edwards (2021) describe SBM as the delegation of decision-making authority to schools to improve effectiveness,
while the Department of Education (2012) frames the revised Philippine SBM approach around learners and wider community
participation. Bautista (2020) found implementation across curriculum, resource management, assessment use, school-
community partnership, and governance but emphasized that not every component was satisfied. Diloy (2022) likewise reported
strong implementation with variation across stakeholder assessments. Barrera-Osorio et al. (2021) call for continuing data
collection and objective evaluation of Philippine SBM, and Blimpo and Evans (2021) show that stakeholder perceptions may
diverge from performance evidence. Together, these sources support interpreting the high summary mean as meaningful
perception-based evidence while requiring item-level and documentary verification of the financial accountability gap.

4. Is there a significant difference in the level of management practices of the school heads when respondents are grouped
according to sex, age, and years in service?

As shown in Table 4.1, none of the five sex-group comparisons was significant. The p values ranged from .091 to .570; for
Overall Management Practices, F(1, 71) = 2.315, p =.133, n2=.032.

Table 4.1
Difference in Management Praclices When Grouped According fo Sex
Level of
Demagraphilc mnngammt u Declslon
Profila Pragticesorthe | lo-OR P M Ramarks oo
School Heads
- Instructional - Mal Fai o
= Management 0326(1,71) 670 .00S Sgnificant  reject H,
Resouroe . Mat Fai o
Management 1E3(LTY A8 WS Sgnificant  reject H,
Parsonnel . Mat Fai o
Management 2meq, Ty 081 040 Sgnificant  reject H,
Govemance and
Stabhakder 1088(1,71) 301 015 g e o FEE
Engagement & H .
Cwerall
Mot Fall to
Managemant ZHEN, T A3 ez
Practices Sgnificant  reject M,

Mote. F = T3 Oni-wary ANOWA, teo-taled alpha = .05

The null hypothesis was not rejected for any management-practice outcome. The results provide insufficient evidence that male
and female respondents differed systematically in their assessments, and the small effect estimates indicate that sex accounted
for little of the observed variation in ratings. This finding is substantively important because the female majority in Table 1.1 did
not translate into a statistically demonstrable sex difference. It should not, however, be interpreted as proof that the population
means are identical, particularly because the two groups were unequal in size.

The reviewed literature explains management quality mainly through leadership practice, organizational procedures, staff
development, and stakeholder participation. Waheed, Hussin, and Daud (2021) emphasize leadership effects on motivation and
the school environment, while Ibrahim (2020) emphasizes organizational capacity and efficient procedures. The absence of a sex-
based difference in the present data is consistent with a process-centered interpretation in which management assessments are
more directly associated with how practices are organized and experienced than with respondent sex alone.
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Table 4.2
Difference in Managemenf Practices When Grouped Accordling fo Age

Lavel of Managamant

Demograph Declzlon

’
TProme  Prtossofits  Feafar)  p o Remenkes CCLES
Instructianal - — T -
hege Management 2624 (5,67) 032 184 Significant Reject Hy
Mot Fail ta
o pe—— 7 z
Resourcs Management 1.404 (5, 67) 234 08 Significant  rejeet Ho
Parsennel Managemen!  1.042 (5, 67) 400 072 Mot Pl ta
' e Seedn Bl E mignificant  reject Hy
Govemnance and
Stakehakder 3432 (5, 67) D0B 204 Significant Reject Hy

Engagament

Owerall Managament significa  Rajact
Practicas Z575(5,67) 034 181 ot Y

Motz W = T3 One-way ANOUA, tec-daled alpha = 05

As shown in Table 4.2, age-group differences were significant for Instructional Management, F(5, 67) =2.624, p =.032; Governance
and Stakeholder Engagement, F(5, 67) = 3.432, p = .008; and Overall Management Practices, F(5, 67) = 2.579, p = .034. Resource
Management and Personnel Management were not significant. The 36-40-year group had the lowest descriptive means for
Instructional Management (M = 3.68), Governance and Stakeholder Engagement (M = 3.63), and the overall score (M = 3.67).

The null hypothesis was rejected for Instructional Management, Governance and Stakeholder Engagement, and Overall
Management Practices, but not for Resource Management or Personnel Management. The corresponding eta-squared values of
.164, .204, and .161 indicate that age-group membership accounted for a meaningful proportion of the variance in these
respondent ratings. The repeated low descriptive means of the 36-40-year group suggest a group pattern worth investigating, but
the omnibus tests do not establish that this group differed significantly from every other age category. Because some groups
contained only three or four respondents and no post hoc or assumption diagnostics were supplied, the result should guide
targeted follow-up rather than support a fixed age hierarchy or a causal conclusion.

Gilbert (2020) shows that assessments of school practice depend on whose perspectives are represented and how participants
understand institutional responsibilities. Blimpo and Evans (2021) further demonstrate that stakeholder judgments about schools
can diverge from objective performance evidence. These studies support interpreting the significant ANOVA results as differences
in perceived instructional and governance practice across age groups, while requiring direct observation, records, or post hoc
evidence before concluding that actual management quality differed because of age.

Table 4.3
Difference in Management Practices When Grouped According fo Years in Service
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As shown in Table 4.3, none of the five years-in-service comparisons reached the .05 significance level. For Overall
Management Practices, F(7, 65) = 1.808, p = .101, eta squared = .163; the remaining p values ranged from .101 to .389.

The null hypothesis was not rejected for any management-practice outcome by years in service. Consequently, the data do
not support the conclusion that longer service was accompanied by consistently higher or lower management-practice ratings.
The eta-squared estimate of .163 for the combined management score was not trivial, but its non-significant p value indicates that
the estimate was too imprecise to distinguish from sampling variation in this design. The eight unequal groups, including categories
with only two or three respondents, reduced statistical power and made group means vulnerable to individual responses.

Onyali and Akinfolarin (2021) emphasize that educators require continuing training to remain current with educational
changes and to strengthen management and teaching skills. Gomes and Panchoo (2021) similarly frame professional learning as
the development of school human capital. The non-significant tenure results are compatible with the view that years of service
alone do not guarantee different management assessments; the quality of continuing development and institutional support may
be more consequential than accumulated time in service.
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5. Is there a significant difference in the respondents' assessment of School-Based Management when respondents are grouped
according to sex, age, and years in service?

As shown in Table 5.1, none of the five sex-group comparisons was significant. The p values ranged from .083 to .247. For
Overall SBM Assessment, F(1, 71) = 3.096, p = .083, eta squared = .042.

The null hypothesis was not rejected for any SBM assessment variable when grouped by sex. Although the p value for the
combined SBM assessment was the closest to .05, it remained above the prespecified criterion and its eta-squared value of .042

was small.
Table 5.1
Difference in School-Based Managemeant Azsezemeant When Grouped According to
Sex
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The female majority reported in Table 1.1 therefore did not correspond to a statistically demonstrable sex difference in SBM
perceptions. The result suggests broadly comparable assessments across the two groups in this sample, but it should not be
restated as proof that their population perceptions were identical.

Mashau et al. (2023) describe SBM as a system in which administrators, teachers, parents, community members, and other
stakeholders exercise defined roles in school governance. Cook (2020) similarly argues that SBM depends on cooperation among
school-level participants, especially teachers. Because these accounts locate SBM in shared roles and participation rather than in
respondent sex, the non-significant result supports examining the quality of stakeholder engagement and implementation
processes as more direct explanatory factors.

Table 5.2
Differenca in School-Bazed Managemeant Azzazsment When Grouped According to
Age
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As shown in Table 5.2, age-group differences were significant for Leadership and Governance, F(5, 67) = 2.513, p = .038;
Curriculum and Learning, F(5, 67) = 4.619, p = .001; Transparency and Monitoring, F(5, 67) = 3.602, p = .006; Overall SBM
Assessment, F(5, 67) =4.437, p =.001. Resource Mobilization was not significant. The 36-40-year group had the lowest descriptive
means for the four significant outcomes, from M = 3.43 to M = 3.55.

The null hypothesis was rejected for Leadership and Governance, Curriculum and Learning, Transparency and Monitoring,
and Overall SBM Assessment, but not for Resource Mobilization. The eta-squared values for the significant outcomes ranged from
.158 to .256, indicating meaningful differences in how the age groups assessed these aspects of SBM. The recurring low means of
the 36-40-year group identify a useful target for qualitative follow-up, such as interviews on access to information, participation
in governance, or exposure to SBM processes. However, the small and unequal age groups, absence of post hoc results, and lack
of assumption diagnostics prevent confirmation of specific pairwise differences or any conclusion that age caused the ratings.

Gilbert (2020) emphasizes that schools need communication channels that permit different participants to contribute to
evaluation and improvement planning. Blimpo and Evans (2021) also report that stakeholder perceptions of schools may not align
with objective school performance. These bases support treating the age-group findings as evidence of differentiated perceptions
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that require engagement and verification, rather than as proof that one age group experienced or implemented SBM more
effectively.

As shown in Table 5.3, years-in-service differences were significant for Leadership and Governance, F(7, 65) = 3.274, p = .005;
Curriculum and Learning, F(7, 65) = 3.934, p = .001; Transparency and Monitoring, F(7, 65) = 4.655, p < .001; Overall SBM
Assessment, F(7, 65) = 4.582, p <.001. Resource Mobilization was not significant. The 11-15-year group had the lowest descriptive
means for the significant outcomes, from M = 3.33 to M = 3.47.

Table 5.3
Difference in School-Based Management Azsezsment When Grouped According o
Years in Service
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The null hypothesis was rejected for Leadership and Governance, Curriculum and Learning, Transparency and Monitoring,
and Overall SBM Assessment, but not for Resource Mobilization. The eta-squared values for the significant outcomes ranged from
.261 to .334, with the largest effect for Transparency and Monitoring. The low means of the 11-15-year group suggest that
respondents in this service band perceived several SBM processes less favorably than other groups. This pattern may indicate
differences in role exposure, access to information, or expectations, but those explanations were not measured. Moreover, the
relevant comparison groups included as few as two or three respondents, so individual ratings may have exerted substantial
influence on both the means and the omnibus tests.

Onyali and Akinfolarin (2021) explain that staff training helps educators respond to educational changes, strengthen
management skills, and improve motivation. Gerona (2020) likewise identifies seminars and workshops as important sources of
school heads' knowledge of SBM responsibilities, including fund management and accountability. These studies provide a plausible
basis for examining differences in exposure and professional learning across tenure groups, while the present ANOVA does not
establish which experiences produced the observed differences.

6. Is there a significant relationship between the level of management practices of the school heads and the respondents'
assessment of School-Based Management in selected elementary schools?

EE?EIEME.I'ILHFI of Instruchional Management with School-Bazed Managament
Azzezament
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As shown in Table 6.1, all five coefficients were positive and statistically significant, ranging from r =.256 to r =.549. The correlation
with Overall SBM Assessment was r = .444, p < .001, interpreted as Moderate Positive.
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The null hypothesis was rejected for all five relationships. Instructional Management had its strongest association with
Curriculum and Learning and a moderate association with the combined SBM assessment. The latter coefficient corresponds to
approximately 19.7% shared variance, indicating that favorable assessments of instructional management tended to accompany
favorable SBM assessments, although most variance remained unshared. Because both constructs were measured from the same
respondents at one point in time, the result establishes covariation rather than a directional effect.

Gerona (2020) identifies effective teaching practices, use of assessment data, and communication of results as key indicators
of successful SBM. Abulencia (2020) likewise describes the DepEd SBM framework as a platform for improving elementary
education. These sources provide a substantive basis for the positive instructional-management relationships, while the present
correlations do not determine whether instructional management strengthened SBM or whether both reflected a broader
favorable view of school leadership.

Table 6.2
Relsfionzhip of Rezource Managemeant with School-Bazed Mansgement
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As shown in Table 6.2, all five coefficients were positive and statistically significant, ranging from r =.390to r =.685. The correlation
with Overall SBM Assessment was r = .685, p <.001, interpreted as Strong Positive.

The null hypothesis was rejected for all five relationships. Resource Management was strongly associated with the combined
SBM assessment, with approximately 46.9% shared variance. Its weakest relationship was with Resource Mobilization itself, which
is analytically important because the very low financial-documentation item in Table 3.1 may have reduced alignment with the
broader resource-management scale. The coefficients indicate connected perceptions of resource systems and SBM, but they do
not establish that stronger resource management caused higher SBM implementation.

The Philippine Institute for Development Studies (2020) characterizes SBM as a structure for local accountability and efficient
administration of educational resources. Gerona (2020) further identifies accounting and auditing compliance and systematic
responses to resource needs as central to SBM practice. The strong correlations are consistent with this institutional connection,
but the cross-sectional design cannot establish the direction of influence.

Table 6.3
Relafionzhip of Perzonnel Managemeant with School-Bazed Management
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As shown in Table 6.3, all five coefficients were positive and statistically significant, ranging fromr=.411tor=.713. The correlation
with Overall SBM Assessment was r =.713, p <.001, interpreted as Strong Positive.
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The null hypothesis was rejected for all five relationships. Personnel Management was strongly associated with the combined
SBM assessment, accounting for approximately 50.8% shared variance. This pattern suggests that respondents who perceived
clearer personnel support, communication, and participation also tended to perceive stronger SBM. The finding is substantively
consistent with SBM's dependence on human participation, but shared respondents and conceptually related questionnaire items
may have increased the observed association.

Waheed, Hussin, and Daud (2021) link leadership with teacher motivation, job satisfaction, and the school environment.
Onyali and Akinfolarin (2021) and Gomes and Panchoo (2021) also identify training and human-capital development as
foundations of school performance. These studies support the close relationship between personnel systems and SBM
perceptions, while the questionnaire design does not independently verify personnel outcomes.

Table 64
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As shown in Table 6.4, all coefficients were positive and statistically significant, ranging from r =.419 to r = .826. Governance and
Stakeholder Engagement correlated with Overall SBM Assessment at r = .719. The strongest relationship in the complete matrix
was between Overall Management Practices and Overall SBM Assessment, r =.826, p <.001, with r squared = .682.

All relationships were positive and significant. Governance and Stakeholder Engagement shared approximately 51.7% of its
variance with the combined SBM assessment, while Overall Management Practices shared approximately 68.2%. The very strong
combined coefficient shows that management practices and SBM assessments moved closely together in this sample. It does not
indicate that they are identical constructs or that management practice caused SBM; common respondents, overlapping content,
and the cross-sectional design remain plausible contributors to the magnitude. The ten unadjusted tests also require caution when
interpreting coefficients near the significance threshold.

Sexana (2020) explains that stakeholder participation strengthens communication and integrates community knowledge into
school improvement, while Mncube (2020) links participation with transparency and public accountability. Abulencia (2020)
further presents SBM as a framework for improving elementary education through locally responsive governance. These bases
support the strong alignment between governance, management practices, and SBM, but they do not convert the observed
associations into causal evidence.

7. What development plan can be offered by the researcher based on the findings of the study to enhance the SBM practices
of school heads?

As shown in Table 7.1, the proposed development plan contains six interrelated areas derived directly from the descriptive
and inferential findings. Its primary corrective priority is procurement, liquidation, and financial recording because the indicator
on documented expenditure procedures obtained M = 1.34, with 64 of 73 respondents (87.7%) selecting Strongly Disagree. This
concentration of negative responses makes the result qualitatively different from the other priorities and requires documentary
verification and immediate corrective attention. Personnel conflict and grievance processes were included because the indicators
on documented conflict resolution and the handling or referral of staff concerns obtained M =3.62 and M = 3.75, respectively. ICT
use planning and preventive maintenance were selected because both indicators received M = 3.79, the lowest values within
Resource Management. Stakeholder performance-review meetings and documented feedback mechanisms obtained M = 3.75
and M = 3.77, while the use of agreed indicators to monitor instructional-improvement targets obtained M = 3.82. These five
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management-practice indicators remained within the Highly Practiced range; therefore, they represent relative priorities for
consolidation rather than evidence of generally weak practice. The plan also responds to significant age-group differences in
Instructional Management and other management and SBM variables, significant years-in-service differences in several SBM
areas, and the very strong positive relationship between Overall Management Practices and Overall SBM Assessment, r =.826, p
< .001. The squared correlation of .682 indicates substantial shared variation between the two respondent-rated constructs,
although it does not establish causation. Taken together, the evidence supports a differentiated plan that corrects the pronounced
financial-procedure gap, standardizes comparatively weaker components within strongly rated areas, and monitors whether
changes are reflected in both records and follow-up assessments.
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The plan is designed as a one-cycle improvement process in which each concern is linked to an objective, a set of activities,
responsible personnel, a timeframe, a provisional funding source, and an evaluation indicator. For procurement, liquidation, and
financial recording, the Q1 records and process audit is intended to establish whether the exceptionally low rating reflects an
actual compliance gap, inconsistent documentation, uneven implementation, or differences in respondents' understanding of the
procedure. Orientation for school heads and finance personnel translates the audit results into a common operating standard,
while the transaction checklist and document tracker make compliance visible at each stage instead of waiting for deficiencies to
appear during liquidation or external review. Quarterly compliance reviews provide a feedback loop for correcting incomplete
records, and the target of complete documentation for all sampled transactions gives the school a verifiable process measure. The
proposed follow-up mean of at least 2.51 is a minimum improvement threshold that would move the item out of Strongly Disagree;
however, documentary completeness should remain the principal criterion because a higher perception score alone cannot prove
financial compliance. For personnel conflict and grievance processes, the process map, referral protocol, trained focal persons,
confidential case logs, and quarterly review of resolution time are intended to reduce dependence on informal or discretionary
handling of staff concerns. The intervention protects confidentiality while creating an auditable record of receipt, action, referral,
and closure. Its success should therefore be judged by consistent use of an approved protocol and timely case documentation,
not by the absence of reported concerns, since a low number of cases may also indicate that employees do not trust or understand
the mechanism. For ICT use and preventive maintenance, updated plans, asset schedules, assigned focal persons, and semiannual
checks convert a favorable general rating into a preventive management system. The 90% on-time maintenance target emphasizes
equipment availability and continuity of school operations while allowing documented exceptions for procurement delays or
assets requiring specialized repair. For stakeholder review and feedback, a quarterly calendar, standardized minutes, action
trackers, complaint or feedback logs, and reports to the School Governance Council are intended to move participation from
attendance-based consultation to traceable shared accountability. Four completed review cycles and documented ownership,
deadlines, and closure for at least 90% of actionable concerns permit the school to assess responsiveness rather than merely count
meetings. For instructional monitoring and data use, the dashboard, monthly data reviews, and alignment of Learning Action Cell
sessions with mastery, reading, and intervention indicators create a recurring connection between evidence and instructional
response.

The final component integrates the five priority areas through Q1 baselines, quarterly monitoring, documented corrective
action, and a Q4 endline. This component is essential because the high area means can produce a ceiling effect and may conceal
item-level weaknesses. Evaluation should triangulate transaction records, maintenance and case logs, meeting documents,
instructional monitoring reports, and repeated questionnaire items.

The estimated PHP 190,000 planning envelope across all six components is provisional and should be incorporated only
through approved school or division work and financial plans and applicable accounting, auditing, and procurement rules. By
combining process indicators with endline measures, the plan makes it possible to determine whether activities were
implemented, whether priority procedures became more consistent, and whether favorable perceptions were maintained without
treating correlation or subgroup differences as proof of causal impact.

The literature in the study supports both the content of the plan and its emphasis on verification. Gerona (2020) identifies
compliance with accounting and auditing rules as a central resource-management responsibility and recognizes seminars and
workshops as important means of strengthening school heads' knowledge of SBM duties, including fund management and
accountability. This directly supports the audit, orientation, checklist, and quarterly review proposed for financial procedures.

The SBM and Its Support System Primer (2006) requires regular monitoring and timely statutory reporting of how public funds
are allocated and used, while the Philippine Institute for Development Studies (2020) presents SBM as a mechanism for local
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accountability and efficient resource administration and stresses the need to institutionalize reforms. These sources support
embedding financial and operational controls in routine systems rather than treating the response as a one-time training activity.

For personnel development, Onyali and Akinfolarin (2021) explain that continuing training helps educators respond to
educational changes and strengthens management skills, teaching practice, and motivation. This provides a basis for training focal
persons and for using the plan as a continuing capacity-building mechanism rather than a remedial judgment on experienced
personnel. The stakeholder component is supported by Mncube (2020), who links participation with transparency and public
accountability, and by Gilbert (2020), who emphasizes communication channels that allow parents and communities to contribute
to evaluation and improvement.

The Department of Education (2012) similarly places learners and the wider community at the center of the revised Philippine
SBM framework, while Barrera-Osorio and Patrinos (2021) identify parents and community leaders as important sources of
support for school-based management. These studies justify regular stakeholder reviews, documented feedback, assigned action
owners, and reporting to the School Governance Council. The instructional dashboard and recurring review cycle are consistent
with Gerona (2020), who emphasizes effective teaching practices, assessment use, communication of results, and school-
community partnership as interconnected conditions of SBM success.

Finally, Barrera-Osorio et al. (2021) call for continuing data collection and objective evaluation of Philippine SBM, while Blimpo
and Evans (2021) caution that stakeholder perceptions may differ from objective school performance evidence. Their findings
strongly support the plan's use of baseline and endline assessments together with documentary records.

The literature therefore reinforces an integrated development approach in which accountability, professional learning,
instructional data use, stakeholder participation, and monitoring operate as mutually supporting systems, while objective
evidence is used to confirm whether the proposed activities produce meaningful and sustainable improvement.

This chapter synthesizes the findings obtained from 73 valid respondents, presents conclusions in the sequence of the seven
Statements of the Problem, and offers recommendations linked to the evidence and the Proposed Developmental Plan in Table
7.1. The conclusions are limited to the participating Master Teachers and schools and do not imply causal effects.

1. Among the 73 Master Teachers, 49 (67.1%) were female and 24 (32.9%) were male. The largest age group was 56-60

years, comprising 27 respondents (37.0%), followed by the 41-45-year group with 21 (28.8%); 63 respondents (86.3%)
were 41-60 years old. The largest years-in-service category was 31-35 years with 17 respondents (23.3%), and 58 (79.5%)
had served for at least 16 years.

2. All four dimensions were assessed as Strongly Agree and Highly Practiced: Instructional Management (M = 3.90, SD =
0.15), Resource Management (M = 3.87, SD = 0.17), Governance and Stakeholder Engagement (M = 3.85, SD = 0.20), and
Personnel Management (M = 3.84, SD = 0.18). Overall Management Practices obtained M = 3.87 (SD = 0.14), also Highly
Practiced. The high means indicate broadly established management systems, but the item results identify practical
priorities: documented conflict resolution (M = 3.62), stakeholder performance-review meetings (M = 3.75), documented
staff-concern procedures (M = 3.75), feedback mechanisms (M = 3.77), ICT use planning and preventive maintenance
(both M = 3.79), and monitoring of instructional-improvement targets (M = 3.82).

3. All four SBM dimensions fell within Strongly Agree and Very High: Curriculum and Learning (M = 3.88, SD = 0.17),
Leadership and Governance (M = 3.85, SD = 0.19), Transparency and Monitoring (M = 3.82, SD = 0.22), and Resource
Mobilization (M = 3.59, SD = 0.19). Overall SBM Assessment was Very High (M = 3.79, SD = 0.16). Curriculum and Learning
was the strongest area, whereas Resource Mobilization was the lowest and contained the study’s most pronounced item-
level concern. The indicator on documented procurement, liquidation, and financial recording procedures obtained M =
1.34; 64 of 73 respondents (87.7%) selected Strongly Disagree.

4. Sex was not associated with a statistically significant difference in any management-practice outcome. Age-group
differences were significant for Instructional Management, F(5, 67) = 2.624, p = .032, n? = .164; Governance and
Stakeholder Engagement, F(5, 67) = 3.432, p = .008, n? = .204; and Overall Management Practices, F(5, 67) = 2.579, p =
.034, n?=.161. Resource Management and Personnel Management did not differ significantly by age. Years in service did
not produce a significant difference in any management-practice outcome.

5. Sex was not associated with a statistically significant difference in any SBM outcome. Age-group differences were
significant for Leadership and Governance, F(5, 67) = 2.513, p =.038, n? =.158; Curriculum and Learning, F(5, 67) = 4.619,
p =.001, n% =.256; Transparency and Monitoring, F(5, 67) = 3.602, p =.006, n? =.212; and Overall SBM Assessment, F(5,
67) = 4.437, p = .001, n? = .249. Years-in-service differences were significant for Leadership and Governance, F(7, 65) =
3.274, p = .005, n? = .261; Curriculum and Learning, F(7, 65) = 3.934, p = .001, n% = .298; Transparency and Monitoring,
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F(7, 65) = 4.655, p < .001, n? = .334; and Overall SBM Assessment, F(7, 65) = 4.582, p < .001, n? = .330. Resource
Mobilization was not significant by age or years in service.

All coefficients were positive and statistically significant (N = 73), ranging from r = .256 to r = .826. Among the domain-
to-domain pairs, Resource Management and Curriculum and Learning had the strongest association, r = .681, p < .001.
Governance and Stakeholder Engagement was strongly associated with Leadership and Governance, r = .664, p <.001,
correcting the variable-pair inconsistency in the superseded summary. Overall Management Practices had a very strong
positive relationship with Overall SBM Assessment, r = .826, p < .001; r? = .682 indicates that the two respondent-rated
constructs shared approximately 68.2% of their observed variance.

The proposed developmental plan responds to the results through six linked components: financial-procedure
verification and control; personnel conflict and grievance systems; ICT use and preventive maintenance; stakeholder
review and feedback; instructional monitoring and data use; and integrated quarterly monitoring with an endline
assessment.

This section presents the conclusions drawn from the findings of the study.

1.

The study reflects the informed perspectives of a predominantly female, mature, and long-serving group of Master
Teachers. Their sustained exposure to school operations strengthens their relevance as assessors, but the concentration
and unequal subgroup sizes limit broader demographic generalization and require cautious interpretation of group
comparisons.

School heads’ management practices were highly practiced across all four dimensions, with Instructional Management
as the highest-rated area. The favorable composite result should be retained while giving targeted attention to formal
conflict-resolution procedures, staff-concern handling, stakeholder feedback, ICT planning, preventive maintenance, and
data-based instructional monitoring. A high composite mean does not remove the need to strengthen the least consistent
procedures.

Respondents assessed SBM as very high across the four dimensions. Curriculum and Learning was the strongest
operational anchor, indicating firmly established academic and instructional processes. Resource Mobilization requires
the most focused structural support because its lower composite mean concealed an exceptionally weak assessment of
documented procurement, liquidation, and financial recording. The latter must be confirmed through records before a
compliance conclusion is reached.

Management-practice assessments did not differ significantly by sex or years in service. Age was associated with
Instructional Management, Governance and Stakeholder Engagement, and the composite management score, but not
with Resource or Personnel Management. These findings support differentiated capacity-building and communication
where needed, not assumptions that age determines competence or management quality.

SBM assessments did not differ significantly by sex. Age and years in service were associated with Leadership and
Governance, Curriculum and Learning, Transparency and Monitoring, and the composite SBM score, while Resource
Mobilization remained statistically similar across groups. Demographic factors therefore contextualize perceptions in
selected SBM areas but do not uniformly explain all dimensions, and the omnibus findings cannot identify specific group
contrasts without post hoc analysis.

The consistently positive correlations demonstrate that stronger assessments of school heads’ management practices
were associated with stronger SBM assessments. The very strong composite relationship supports treating leadership,
resource, personnel, instructional, and stakeholder systems as connected components of school governance. Because
both constructs were assessed by the same respondents at one point in time, the relationship should not be interpreted
as proof that management practices caused SBM outcomes.

The evidence warrants adoption of the Proposed Developmental Plan as a monitored improvement cycle rather than as
a one-time set of activities. Its value rests on correcting the financial-procedure concern, standardizing the lower-rated
operational processes, and evaluating implementation through documentary evidence and follow-up assessment.

This section presents the recommendations formulated based on the findings and conclusions of the study.

For School Heads and School Administrators

1.

The participating schools should adopt and institutionalize the Proposed Developmental Plan in Table 7.1 through their
approved School Improvement Plans, Annual Implementation Plans, and other authorized work and financial plans. Each
activity should retain a named responsible person, schedule, documentary output, quarterly monitoring point, and
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endline measure. The provisional PHP 190,000 envelope should be adjusted to verified needs and made subject to
applicable budgeting, accounting, auditing, and procurement requirements.

Financial procedures should receive immediate priority. During the first quarter, each school should conduct a records-
and-process audit of sampled procurement, liquidation, and expenditure transactions; determine whether the low rating
reflects actual documentation gaps, inconsistent implementation, or limited respondent access to records; orient
relevant personnel on the verified procedure; and implement a transaction checklist and document tracker. Quarterly
reviews should target complete required documentation for all sampled transactions, with corrective action recorded for
every exception.

Personnel, asset, and stakeholder systems should be standardized through an approved staff-concern and conflict-
referral protocol, trained focal persons, confidential case logs, updated ICT and equipment inventories, preventive-
maintenance schedules, and quarterly stakeholder performance-review meetings. Minutes and action trackers should
identify the responsible person, due date, evidence of completion, and disposition of at least 90% of actionable concerns.
Case volume alone should not be treated as a success indicator because very low reporting may signal limited trust in the
mechanism.

Instructional monitoring should be strengthened through a concise dashboard of agreed mastery, reading, remediation,
and intervention indicators. School heads and instructional leaders should review the dashboard monthly and conduct
quarterly Learning Action Cell sessions that document the identified learning gap, agreed response, responsible
personnel, timeline, and follow-up result. Baseline records, quarterly outputs, and a fourth-quarter endline should be
triangulated with repeated questionnaire items so that improvements are supported by both perception and
documentary evidence.

For DepEd Division and District Officials

1.

Division and district officials should provide coordinated technical assistance in school financial controls, auditing
readiness, human-resource case referral, SBM evidence management, and instructional data use. Support should include
review of the Q1 financial-process audit, standardized templates where authorized, coaching for school heads and focal
persons, and quarterly verification of plan outputs. Funding requests should be assessed against documented gaps and
incorporated only through approved planning and financial mechanisms.

Professional learning should be differentiated using actual implementation needs rather than demographic stereotypes.
The significant age and years-in-service omnibus results may guide further diagnostic review, but assignments or training
decisions should rely on demonstrated access, skills, roles, and support needs. Where subgroup follow-up is warranted,
the Division should use adequately sized groups and approved post hoc procedures before concluding which groups
require a particular intervention.

For Future Researchers

1.

Future studies should replicate the analysis with larger and more diverse samples, document the basis for school
selection, and apply post hoc tests after significant omnibus ANOVA results. Longitudinal or multilevel designs can
distinguish respondent-, school-, and time-related variation, while objective evidence such as transaction completeness,
maintenance logs, staff-case processing records, stakeholder action closure, and learner-progress indicators can test
whether perception ratings correspond with implementation. Multiple-comparison adjustments should also be
considered when many outcomes are examined.

Future instrument development should preserve the pilot sample size, eligibility characteristics, item-level responses,
and alpha output. Cognitive interviewing, item analysis, and a new independent pilot test should be used to clarify
wording, remove unintended heterogeneity, and determine whether the unusually low financial-procedure rating
reflects a substantive implementation issue or an item-interpretation problem.
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