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ABSTRACT: This study examined the perceived impact of social media on the emotional well-being, social interaction, academic
behavior, and online behavior of Grade 6 pupils, as well as its relationship with students’ level of self-esteem in terms of
performance, social, and appearance dimensions. The study also determined whether significant differences exist when grouped
according to selected demographic variables of parent-respondents. Results revealed that most parent-respondents belong to the
lower-income bracket, are primarily employed full-time, have three children on average, and have first-born Grade 6 pupils.
Facebook, Messenger, and TikTok were identified as the most commonly used social media platforms, with most children spending
one to two hours daily on social media. Parents generally perceived social media as having a Low Impact on their children’s
emotional well-being (M = 2.07), social interaction (M = 2.18), academic behavior (M = 2.04), and online behavior (M = 2.12).
However, moderate positive effects were noted in areas such as maintaining communication with friends and family and using
social media to support learning. Emotional well-being was significantly influenced by the average daily time spent on social media.
In terms of self-esteem, findings showed that students demonstrate positive levels of performance self-esteem (M = 2.87), social
self-esteem (M = 2.71), and appearance self-esteem (M = 2.56), indicating generally healthy self-perceptions across domains.

Correlation analysis revealed that emotional well-being was significantly related to social and appearance self-esteem
but not to performance self-esteem. Social interaction showed significant positive relationships across all domains of self-esteem,
with the strongest association observed in appearance self-esteem. Academic behavior was significantly related to social and
appearance self-esteem but not to performance self-esteem. Online behavior demonstrated significant relationships with
performance and social self-esteem. Further analysis showed that most demographic variables—including income, employment
status, family size, and type of social media platform used—did not produce significant differences in perceived social media
impact or students’ self-esteem. However, birth order significantly influenced performance self-esteem, and type of platform
significantly affected social self-esteem. Additionally, average daily time spent on social media significantly affected emotional
well-being. Overall, the findings suggest that while social media has a generally low perceived impact on Grade 6 pupils, certain
aspects particularly social interaction and emotional experiences are significantly associated with students’ self-esteem.

KEYWORDS: Social Media Use, Self-Esteem, Emotional Well-Being, Social Interaction, Academic Behavior.

I. INTRODUCTION
In today’s digital age, social media has become a crucial component of students' everyday experiences. Platforms like
Facebook, YouTube, TikTok, and Instagram are commonly used not just for fun but also for communication, self-expression, and
social engagement. With the availability of smartphones and internet access, even young elementary school children encounter
social media from a young age. Although these platforms provide avenues for education, creativity, and connection, they also
pose challenges that can impact students’ self-esteem.
Self-esteem is defined as the way individuals view and value themselves. For students, particularly those in elementary school,
self-esteem is crucial for academic success, social interactions, and emotional health. Social media can enhance self-esteem by
offering encouragement, social backing, and a feeling of belonging.
Chen (2025) found that social media feedback processes and self-esteem responses differ between adolescents and adults,
indicating that adolescents are particularly vulnerable to negative self-appraisal in response to online feedback and comparisons.
Similarly, in the Philippines, Senator Panfilo “Ping” Lacson introduced a bill aimed at regulating minors’ use of social media to
protect youth from potential psychological harm. The proposed measure references research linking high levels of social media
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use to increased risks of anxiety, depression, and social isolation among young people, and notes that Filipino children are
vulnerable to issues like cyberbullying and body image pressures. Together, these developments underscore the importance of
investigating how parents assess the effects of social media on children’s self-esteem, particularly at the elementary school level,
where empirical research remains limited. (Senate Press Release, 2025).

At Bahay Pare Elementary School, the concerns and observations expressed by parents about students' online behavior
became more pronounced during the transition to online and modular learning due to the COVID-19 pandemic. These issues
underscored the necessity for effective guidance and intervention to assist students in managing their social media use in a
constructive way. Although various studies have explored social media’s impact on adolescents, few have concentrated on
elementary students, and no previous research has been conducted at Bahay Pare Elementary School to examine the relationship
between social media and students’ self-esteem from the viewpoint of parents.

In this light, the researchers seek to evaluate the influence of social media on students’ self-esteem according to parents'
perspectives. The results of this study will provide a foundation for suggesting a guidance program aimed at assisting parents,
teachers, and school administrators in supporting students to foster healthy self-esteem and responsible social media usage.

Research Question
Given the growing role of social media in everyday life, there is a lack of extensive research on its particular influence on the

psychological and social growth of younger students, especially within public elementary schools. As social media platforms
continue to proliferate, students in Grade 6 at Bahay Pare Elementary School are exposed to a variety of online interactions that
may affect their confidence and social skills.

This study aimed to explore the following questions:

1. What is the demographic profile of the parent-respondents in terms of:

1.1 Economic Status;

1.2 Types of Social Media Used by their Child; and

1.3 Average Daily Time Spent In Social Media Used by their Child?

2. What is the perceived impact of social media on their child in terms of:

2.1. Emotional well-being;

2.2. Social Interaction;

2.3. Academic Behavior; and

2.4, Online Behavior?

3. What is the level of the students’ self-esteem in terms of:

3.1. Performance self-esteem

3.2. Social Self-Esteem

3.3. Appearance Self-Esteem

4. Is there a significant relationship between the perceived impact of social media and the students’ level of self-
esteem?

5. Is there a significant relationship between the demographic profile of the parent-respondents and their

perceived impact of social media on their child and the students’ level of self-esteem?
6. Based on the findings of the study, what guidance program may be proposed to assist parents and students in
managing social media use and enhancing student?

Il. SCOPE AND LIMITATION OF THE STUDY

This study focused on examining the perceived impact of social media on Grade 6 pupils as assessed by parent-respondents.
Specifically, it investigated the effects of social media use in terms of emotional well-being, social interaction, academic behavior,
and online behavior, and determined the students’ level of self-esteem in terms of performance self-esteem, social self-esteem,
and appearance self-esteem. The study also examined the significant relationship between the perceived impact of social media
and students’ self-esteem, as well as differences when respondents were grouped according to demographic variables such as
monthly income, employment status, number of siblings, birth order, types of social media platforms used, and average daily time
spent on social media.
The respondents of the study consisted of 80 parents or guardians of Grade 6 pupils, whose perceptions served as the primary
source of data. Data were collected using a structured survey questionnaire and analyzed using descriptive and inferential
statistical methods to determine relationships and differences among variables.
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However, this study has several limitations. First, the findings relied solely on parental perceptions, which may not fully reflect the
actual experiences, behaviors, or psychological conditions of the children. Second, the study was limited to a specific group of
Grade 6 pupils within the selected research setting; therefore, the results may not be generalized to students from other grade
levels, schools, or geographic locations. Third, the study used a cross-sectional design, meaning data were collected at one point
in time and could not establish causal relationships between social media use and self-esteem. Additionally, variations in children’s
personal characteristics, peer influence, parenting styles, and school environment were not extensively examined, although these
factors may also influence self-esteem and social media experiences.

Despite these limitations, the study provides valuable insights into how parents perceive social media’s influence on children and
contributes to understanding the relationship between social media engagement and self-esteem among elementary learners

FRAMEWORK
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This study is anchored on the assumption that social media use plays a role in shaping children’s psychological and behavioral
development, particularly their self-esteem. The conceptual framework illustrates the relationship between the demographic
profile of the parent-respondents, the perceived impact of social media on Grade 6 pupils, and the students’ level of self-esteem,
which collectively serve as the basis for developing a proposed guidance program.

The input variables include the demographic profile of the parent-respondents in terms of economic status, types of social
media used by their child, and the average daily time spent on social media. These factors are considered relevant background
characteristics that may influence how social media is accessed, monitored, and experienced by children. The framework also
incorporates the perceived impact of social media on children across four dimensions: emotional well-being, social interaction,
academic behavior, and online behavior. These domains represent the possible areas where social media engagement may affect
children’s daily functioning and development.

The study further examines the level of students’ self-esteem, categorized into performance self-esteem, social self-esteem,
and appearance self-esteem. These dimensions reflect children’s confidence in their abilities, comfort in social relationships, and
perception of their physical appearance. The framework assumes that children’s experiences and behaviors associated with social
media may influence these aspects of self-esteem either positively or negatively.

The process of the study involves survey questionnaire administration, including validation of the research instrument,
distribution and retrieval of questionnaires, data organization, and statistical analysis to determine relationships and differences
among variables. Through systematic data analysis, the study identifies patterns and significant associations between perceived
social media impact and students’ self-esteem.

The output of the framework is the development of a proposed guidance program designed to promote responsible social
media use, support emotional and social development, and enhance students’ self-esteem. The program is intended to provide
practical interventions for schools, parents, and guidance counselors in helping children maintain balanced and healthy
engagement with social media.
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Research Design

The study utilized a quantitative research approach with a descriptive-correlational research design. McCombes (2022)
indicates that descriptive research entails a systematic examination of social processes through the use of statistical or numerical
data. Since this approach is quantitative, it necessitates measurement and operates under the assumption that the phenomenon
being examined can be quantified.
On the other hand, correlational research explores the relationships among two or more variables, seeking to determine if an
association exists without any manipulation. Therefore, the aim of this design was to describe the data, identify trends, analyze
potential correlations between the variables, and validate the measurements.

Research Instrument

The main instrument used in this study was a survey questionnaire, which will be developed by the researcher to gather data
on the impact of social media on the self-esteem level of Grade 6 students in Bahay Pare Elementary School. The
questionnaire will be divided into 3 parts: The first part is the demographic profile: economic status, types of social media used
by their child and the average daily time spent in social media used by their child. The second part included inquiries about the
perceived impact of social media on their child in terms of: Emotional well-being, Social Interaction, Academic Behavior, Online
Behavior

The third partincluded questions that assessed Level of the students’ self-esteem in terms of: Performance self-esteem, Social
Self-Esteem, and Appearance Self-Esteem. This part is based on the questionnaire developed by Heatherton and Polivy(1991).

Data Gathering

The researchers will first secure approval from the Dean of the College of Education and the School Principal of Bahay Pare
Elementary School before conducting the study. After obtaining permission, the research instrument will be validated by five (5)
experts, and the suggested revisions will be incorporated. A pilot test will then be conducted among at least 20% of the target
population who will not be included in the actual study. The reliability of the questionnaire will be determined using Cronbach's
Alpha.
After the instrument is validated and found reliable, informed consent will be obtained from the selected parents or guardians.
The survey questionnaires will then be distributed to the respondents through the assistance of the Grade 6 advisers. Upon
completion, the questionnaires will be collected, checked for completeness, and encoded using SPSS version 24.0. The gathered
data will then be analyzed using frequency and percentage distribution, mean, Pearson-r, and multiple regression to answer the
research objectives.

Statistical Treatment

In this paper, the data from the answered questionnaire will be analyzed by using SPSS524.0 data software. The following are
the statistical treatment that will be used:
Frequency and Percentage Distribution. This was used in the presentation of the respondents’ profile
Mean. This was utilized to determine the degree of confidence among the Grade 6 students in utilizing social media.
Pearson-r will be used to determine the direct relationship between perceived social media impact and students’ self-esteem.
Multiple Regression will be used to determine whether parent demographics influence both perceived social media impact and
students’ self-esteem.

lll. RESULTS

This chapter presents a comprehensive presentation, analysis, and interpretation of the data collected from the respondents.
Its primary purpose is to systematically organize and summarize the information obtained, provide both descriptive and inferential
statistical analyses, and interpret the findings in alignment with the research objectives. To ensure clarity and facilitate
understanding, tables, graphs, and charts are employed where appropriate to visually represent the results, highlight key trends,
and support meaningful discussion.
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1 What & the demographic peofie of the parent-respondents o temms of

11 Econoamic Status
1.1.1 Income

Income Freguency Percentage
Baolow Php 10,000 29 3825
Php 10,000-Php 19 696 1% 2000

Php 20,000-Php 29 596 " 13 75
Php 30,000.Fhp 39,896 3
Php 40 000-Php 49 599
Php 50,000 and above 3
Prafer not 10 say 13
Total 80

The table shows the distribution of parent-respondents according to monthly income. The results reveal that the largest
proportion of respondents belongs to the “Below Php 10,000” income bracket with 29 respondents or 36.25 percent, indicating
that many of the families fall within the lower income group. This is followed by those earning Php 10,000 to Php 19,999 with 16
respondents (20.00 percent), while 13 respondents (16.25 percent) preferred not to disclose their income. Meanwhile, Php 20,000
to Php 29,999 accounts for 11 respondents (13.75 percent). The least represented income groups are Php 30,000 to Php 39,999
and Php 50,000 and above, each with 3 respondents or 3.75 percent, suggesting that only a small portion of the respondents
belong to the higher income categories.

The distribution of parent-respondents according to monthly income indicates that a significant portion of the families belong
to the lower-income group. The largest percentage of respondents reported earning below Php 10,000 per month, which suggests
that many households represented in the study may be experiencing financial limitations. This is followed by those earning Php
10,000 to Php 19,999, while some respondents chose not to disclose their income. Meanwhile, fewer respondents fall within the
Php 20,000 to Php 29,999 bracket, and only a very small proportion belong to the higher income groups such as Php 30,000 to
Php 39,999 and Php 50,000 and above. These results show that the respondents are largely composed of families with limited
financial capacity.

This finding implies that the socioeconomic status of parents may influence their ability to support their children's educational
needs. Families with lower income may face challenges in providing adequate learning materials, internet access, school supplies,
and other educational resources. Financial constraints may also affect parents’ involvement in school-related activities due to
work demands or limited time and resources. As a result, students from lower-income households may require additional support
from schools and communities to ensure that they receive equal learning opportunities and academic assistance.

Recent studies highlight that family income plays a crucial role in shaping students’ educational experiences and outcomes.
According to UNESCO (2023), learners from low-income households often face barriers in accessing quality learning resources and
academic support compared to those from higher-income families. This emphasizes the importance of implementing inclusive
educational programs, financial assistance, and community support initiatives that can help bridge the gap and ensure that
students from economically disadvantaged backgrounds are not left behind in their academic development.

1.1.2 Employment Stalus
Income Frequency Percentage
Empioyad (hil-1me) 23 | a7
Employad (part.ame) ]

Sof-employad 13 16 25
Unemployed 13 16.25
Homemaker 11 3.75

OFW 5 625
Other 5 625
Total 80 100%

In terms of employment status, the findings show that employed (full-time) parents comprise the largest group with 23
respondents or 28.75 percent. This indicates that many of the parent-respondents have stable full-time employment. This is
followed by self-employed and unemployed parents, each with 13 respondents (16.25 percent). Additionally, 11 respondents
(13.75 percent) identified themselves as homemakers, while 7 respondents (8.75 percent) are employed part-time. The smallest
groups are Overseas Filipino Workers (OFW) and those categorized as Other employment types, each with 5 respondents or 6.25
percent, showing that these employment categories are less common among the respondents.

The findings on employment status reveal that the majority of parent-respondents are employed full-time, accounting for
28.75 percent of the sample. This suggests that a significant portion of parents have stable sources of income, which may positively
influence their ability to provide for their families’ needs and support their children’s education. Full-time employment may also
indicate regular working hours and financial predictability, which can affect family routines, time availability for parental
involvement, and household stability.
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Following full-time employees, self-employed and unemployed parents each represent 16.25 percent of the respondents,
indicating that a considerable number of families may experience variability in income or periods of financial uncertainty.
Homemakers make up 13.75 percent, reflecting parents who dedicate their time primarily to household and caregiving
responsibilities, which could allow more involvement in children’s day-to-day learning but may also limit additional income
generation. Part-time employed parents, although fewer at 8.75 percent, may face challenges balancing work schedules with
family responsibilities.

The smallest groups include Overseas Filipino Workers (OFWSs) and those in other employment types, each constituting 6.25
percent of the respondents, suggesting that these categories are less common within the surveyed population. This distribution
implies that while most parents have traditional or stable employment arrangements, a minority engage in non-conventional or
international work, which could influence family dynamics, childcare arrangements, and financial management. Studies indicate
that parental employment status directly affects both the financial resources and the time parents can dedicate to supporting
their children’s academic development, highlighting the need for flexible school programs and support mechanisms that
accommodate varied parental work situations (OECD, 2022).

1.1.3 Number of Siblings

Income Frequency Percentage
1 i 1000
20 Vi l;'_l
3 0 37.50
] !
s

Totai 80 i 100

The results regarding the number of siblings of the Grade 6 child indicate that the majority of the children have three
siblings, with 30 respondents or 37.50 percent. This suggests that many of the children belong to moderately large families. This
is followed by those with two siblings, accounting for 20 respondents (25.00 percent), and four siblings with 17 respondents (21.25
percent). Meanwhile, 8 respondents (10.00 percent) reported having only one sibling, while the smallest group consists of those
with five or more siblings, with 5 respondents (6.25 percent). These findings suggest that most of the children come from families
with multiple siblings.

The results on the number of siblings of Grade 6 children show that the largest group consists of children with three
siblings, representing 37.50 percent of the respondents. This indicates that many students come from moderately large families,
which may influence family dynamics, resource allocation, and the attention each child receives at home. Families of this size may
experience both the benefits of sibling interaction, such as social and emotional support, and potential challenges related to
dividing time, financial resources, and parental attention among multiple children.

Children with two siblings account for 25.00 percent of the respondents, while those with four siblings make up 21.25
percent, highlighting that a significant portion of the sample belongs to families with multiple children. Smaller families, with only
one sibling, represent 10.00 percent of respondents, and those with five or more siblings are the least common at 6.25 percent.
This distribution suggests that while very large families are relatively rare, most children in the study grow up in households with
more than one sibling, which may shape their experiences in learning, cooperation, and household responsibilities.

The implication of these findings is that family size could affect the resources available to support a child’s education,
including time, financial capacity, and access to learning materials. Research shows that children in larger families may face
challenges in receiving individualized attention, which can impact academic performance and parental involvement in schooling
(Blake, 2021). Therefore, educators and policymakers may need to consider family size when designing programs or interventions
to ensure that students from larger families receive adequate support both at home and in school.

1 1.4 Buth Order of the Ginde 6 Creld

Income | Fvgqygnw Porfcvg\_«aj!

T 0 00

o 2575
it 58
ol ) io5%

With respect to birth order, the findings show that first-born children represent the largest group with 32 respondents
or 40.00 percent, indicating that a considerable number of the Grade 6 pupils are the eldest in their families. This is followed by
second-born children with 19 respondents (23.75 percent) and third-born children with 15 respondents (18.75 percent).
Meanwhile, 11 respondents (13.75 percent) are fourth-born, and the smallest group consists of fifth-born or later children with 3
respondents (3.75 percent). The results suggest that most of the Grade 6 children in the study occupy the earlier birth order

positions within their families.
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The findings regarding birth order reveal that the largest group of Grade 6 pupils are first-born children, comprising 40.00
percent of the respondents. This indicates that a significant portion of the students are the eldest in their families, which may
influence their responsibilities, parental expectations, and leadership roles within the household. Being first-born often comes
with higher expectations for academic performance and behavior, which could shape the child’s motivation, confidence, and
approach to learning.

Second-born and third-born children account for 23.75 percent and 18.75 percent, respectively, highlighting that a
considerable number of students occupy the middle positions in their family hierarchy. Fourth-born children make up 13.75
percent of the respondents, while fifth-born or later children are the smallest group at 3.75 percent. This distribution suggests
that most Grade 6 pupils fall within the earlier birth order positions, which may influence both the attention they receive from
parents and their roles in sibling interactions.

The implication of these findings is that birth order can play a role in shaping a child’s personality, academic behavior, and
social development. Studies have shown that first-born children often receive more parental guidance and resources, which can
positively impact their academic achievements, while later-born children may develop greater independence and social skills
through interactions with older siblings (Salmon & Daly, 2020). Understanding the influence of birth order can help educators and
parents tailor support strategies to address the unique needs of children based on their family position.

12 Types of Scoal Media Ussd by thew Ciwld
~Income I “Frequency | Percantage 3
Facebook 67 8375
Messengar W

Tkick 8625
X [ Twitter) 1 12
Onthars 1

You Tube 40 S0.00

Goo

80 I 100%

The table reveals that Facebook is the most commonly used social media platform among the children, with 67 respondents or
83.75 percent, indicating that it remains the most popular platform among the respondents’ children. This is followed by
Messenger with 59 respondents (73.75 percent) and TikTok with 53 respondents (66.25 percent), showing that these platforms
are widely used for communication and entertainment. Additionally, YouTube is used by 40 respondents (50.00 percent),
suggesting that half of the children also access video-sharing platforms. On the other hand, Instagram (12 respondents or 15.00
percent), Discord (3 respondents or 3.75 percent), Snapchat (2 respondents or 2.50 percent), X or Twitter (1 respondent or 1.25
percent), and Other platforms (1 respondent or 1.25 percent) are used by fewer children. Notably, none of the respondents
indicated that their child does not use social media, suggesting widespread social media exposure among the Grade 6 pupils.

The table shows that Facebook is the most widely used social media platform among the Grade 6 children, with 83.75
percent of respondents reporting usage. This indicates that despite the emergence of newer platforms, Facebook continues to
dominate as a primary medium for social interaction and entertainment among children. Messenger and TikTok follow closely,
used by 73.75 percent and 66.25 percent of the children, respectively, highlighting the importance of both messaging apps and
short-form video content in their daily digital routines. YouTube, accessed by half of the respondents, further emphasizes the role
of video-sharing platforms in learning, entertainment, and content consumption.

In contrast, platforms such as Instagram, Discord, Snapchat, and X (Twitter) are less commonly used, each representing
a small portion of the children’s social media engagement. This suggests that while these platforms are available, they do not yet
hold as significant a place in the digital habits of the respondents’ children. The minimal use of these platforms may reflect parental
restrictions, age appropriateness, or the children’s preference for more familiar or accessible platforms.

The data also highlights that all children in the study engage with social media, suggesting near-universal exposure at this age.
This widespread use has implications for both educational and social development, as children are increasingly interacting with
peers and digital content online. Research indicates that early social media engagement can influence communication skills, social
awareness, and even academic behavior, making it essential for parents and educators to guide and monitor online activities to
ensure safe and balanced use (Livingstone & Third, 2021).
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The results show that the largest proportion of children spend 1 to less than 2 hours on social media daily, with 18

respondents or 22.50 percent. This is followed by less than 30 minutes and an unspecified category, each with 15 respondents or
18.75 percent, as well as 30 minutes to less than 1 hour with 14 respondents (17.50 percent). Meanwhile, 7 respondents (8.75
percent) reported that their children spend 3 to less than 4 hours, and 6 respondents (7.50 percent) indicated 2 to less than 3
hours of social media use. The smallest group consists of those spending 4 hours or more, with 5 respondents or 6.25 percent.
These findings suggest that most children use social media for one to two hours daily, indicating moderate levels of social media
engagement. The results indicate that the majority of Grade 6 children spend between 1 to less than 2 hours on social media daily,
with 22.50 percent of respondents reporting this duration. This suggests that most children engage with social media at a
moderate level, balancing online activities with other daily responsibilities such as schoolwork, family time, and extracurricular
activities. Moderate usage may provide opportunities for social interaction, learning, and entertainment without significantly
interfering with other aspects of their daily routines.

Smaller proportions of children spend less than 30 minutes, 30 minutes to less than 1 hour, or fall into an unspecified
category, each representing 17.50 to 18.75 percent of respondents. These groups suggest variability in social media habits, with
some children engaging only briefly, possibly due to parental regulation, personal preference, or limited access to devices. On the
other hand, a smaller number of children spend 2 to 4 hours daily, and the least number spend 4 hours or more, highlighting that
extensive social media use is relatively uncommon among this sample.

The findings imply that while social media is an integral part of children’s daily lives, most maintain a moderate level of
engagement, which may reduce potential negative effects such as screen fatigue, sleep disruption, or decreased academic focus.
Research supports that limiting social media use to moderate durations can enhance digital well-being, promote healthy online
behavior, and allow children to benefit from online interactions without adverse consequences (Keles, McCrae, & Grealish, 2020).
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The table shows that the general assessment obtained a mean of 2.07 with a verbal interpretation of Low Impact, indicating
that, overall, parents perceive social media as having a limited influence on their child’s emotional well-being. The highest mean
of 2.65 with a verbal interpretation of Moderate Impact was recorded for the indicator “My child appears more relaxed or calmer
when their social media use is limited,” suggesting that reduced exposure to social media may contribute to improved emotional
calmness among children. Meanwhile, the lowest mean of 1.73 with a verbal interpretation of No Impact was obtained in the
indicator “My child compares themselves negatively to others after viewing social media,” implying that parents generally do not
perceive social comparison on social media as a strong emotional concern for their child.

The table reveals that parents generally perceive social media as having a low impact on their child’s emotional well-being,
with a general mean score of 2.07 corresponding to a verbal interpretation of Low Impact. This suggests that, from the parents’
perspective, social media use does not substantially affect their children’s overall emotional state, reflecting either moderate
usage, parental guidance, or resilience in the children’s emotional responses to online content.

Among the specific indicators, the highest mean of 2.65, interpreted as Moderate Impact, was observed for “My child appears
more relaxed or calmer when their social media use is limited.” This finding implies that reducing social media exposure can
positively influence children’s emotional calmness, highlighting that even moderate restrictions may enhance their mood and
reduce overstimulation. It suggests that parents notice tangible emotional benefits when their children spend less time online,
reinforcing the importance of monitored or balanced social media engagement.

Conversely, the lowest mean of 1.73, interpreted as No Impact, was found in the indicator “My child compares themselves
negatively to others after viewing social media.” This indicates that parents do not generally perceive social comparison as a
significant emotional concern for their children. This could reflect either the children’s ability to process social content without
detrimental effects or that parental awareness of negative social comparison is limited. Overall, the results suggest that while
social media has minor emotional effects, careful monitoring and guidance by parents can help maintain children’s emotional
well-being (Odgers & Jensen, 2020).
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The results indicate that the general assessment obtained a mean of 2.18 with a verbal interpretation of Low Impact,
suggesting that social media has only a limited influence on the children’s social interaction according to the parent-respondents.
The highest mean of 3.16 with a verbal interpretation of Moderate Impact corresponds to the indicator “Social media helps my
child stay connected with friends and family,” indicating that parents recognize the role of social media in maintaining
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communication and relationships. On the other hand, the lowest mean of 1.79 with a verbal interpretation of Low Impact was
observed in the indicator “My child has had conflicts with peers that started from social media posts or chats,” which suggests
that social media-related conflicts among peers are not commonly perceived by parents as a significant issue.

The results show that, overall, parents perceive social media as having a low impact on their child’s social interactions, with a
general mean of 2.18 and a verbal interpretation of Low Impact. This suggests that while children are active on social media,
parents generally believe it does not greatly affect their ability to engage with peers or participate in social activities outside the
digital space. Social media, therefore, appears to play a limited role in altering children’s overall social behavior according to the
respondents.

Among the indicators, the highest mean of 3.16, interpreted as Moderate Impact, was recorded for “Social media helps my
child stay connected with friends and family.” This indicates that parents recognize the positive function of social media in
maintaining relationships and communication, particularly in facilitating social bonds that might otherwise be limited by distance
or time. It highlights that, despite low overall impact, social media can serve as a supportive tool for sustaining friendships and
family connections.

Conversely, the lowest mean of 1.79, interpreted as Low Impact, was observed in the indicator “My child has had conflicts
with peers that started from social media posts or chats.” This suggests that parents do not commonly perceive social media as a
source of interpersonal conflicts among their children. These findings imply that while social media may enhance connectivity, it
is not widely viewed as a major cause of social friction at this age. Research supports that guided social media use can promote
positive social interactions while minimizing risks of conflict or negative peer influence (Best, Manktelow, & Taylor, 2024).
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The table reveals that the general assessment has a mean of 2.04 with a verbal interpretation of Low Impact, indicating that
parents perceive social media as having only a minimal effect on their child’s academic behavior. The highest mean of 2.95 with a
verbal interpretation of Moderate Impact was found in the indicator “My child uses social media to support learning (e.g., class
group chats/pages, educational videos),” which suggests that parents acknowledge the educational benefits of social media when
used as a learning resource. Conversely, the lowest mean of 1.76 with a verbal interpretation of Low Impact was recorded for the
indicator “My child becomes less motivated to study because social media is more enjoyable,” indicating that parents generally
do not strongly perceive social media as significantly reducing their child’s motivation to study.
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The table indicates that, overall, parents perceive social media as having a low impact on their child’s academic behavior, with
a general mean of 2.04 and a verbal interpretation of Low Impact. This suggests that, in the view of parents, social media does not
substantially interfere with their children’s study habits, learning routines, or overall academic engagement. Children may be using
social media in ways that coexist with, rather than hinder, their educational responsibilities.

Among the indicators, the highest mean of 2.95, interpreted as Moderate Impact, was observed for “My child uses social
media to support learning (e.g., class group chats/pages, educational videos).” This suggests that parents recognize the potential
educational benefits of social media when it is used as a learning resource. It highlights that social media can serve as a tool for
academic support, facilitating access to information, collaborative learning, and participation in class-related discussions.

Conversely, the lowest mean of 1.76, interpreted as Low Impact, was found in the indicator “My child becomes less motivated
to study because social media is more enjoyable.” This implies that parents do not generally perceive social media as a major
distraction that diminishes academic motivation. Overall, the findings suggest that with proper guidance, social media can enhance
learning opportunities while exerting minimal negative influence on academic behavior. Studies have shown that when children
use social media intentionally for educational purposes, it can positively contribute to engagement and learning outcomes without
significantly reducing motivation (Junco, 2022).
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The results show that the general assessment obtained a mean of 2.12 with a verbal interpretation of Low Impact, indicating
that social media has a relatively limited perceived effect on the children’s online behavior. The highest mean of 2.92 with a verbal
interpretation of Moderate Impact was recorded for the indicator “My child follows rules set by parents/guardians about social
media use,” suggesting that parents perceive their children as generally compliant with established guidelines regarding social
media usage. Meanwhile, the lowest mean of 1.48 with a verbal interpretation of No Impact was obtained in the indicator “My
child has sent hurtful messages/comments to others online,” implying that parents generally do not perceive their children as
engaging in harmful online communication.

The results indicate that, overall, parents perceive social media as having a low impact on their children’s online behavior,
with a general mean of 2.12 and a verbal interpretation of Low Impact. This suggests that, from the parents’ perspective, social
media use does not significantly influence their children’s conduct in the digital environment, reflecting either responsible online
habits or effective parental monitoring.

Among the indicators, the highest mean of 2.92, interpreted as Moderate Impact, was observed for “My child follows rules
set by parents/guardians about social media use.” This suggests that parents perceive their children as generally compliant with
guidelines and boundaries set for online activities. Compliance with these rules may reflect parental supervision, established
household norms, or the child’s understanding of responsible social media behavior, which can contribute to safer and more
controlled online interactions.

In contrast, the lowest mean of 1.48, interpreted as No Impact, was found for “My child has sent hurtful messages/comments
to others online.” This indicates that parents generally do not view their children as engaging in harmful or aggressive online
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communication. Overall, the findings suggest that children’s online behavior is largely responsible and guided, with minimal
involvement in negative interactions. Research supports that clear rules, parental monitoring, and open communication about
social media use can significantly reduce risky online behaviors among children (Livingstone & Haddon, 2020).
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The table indicates that the general assessment obtained a mean of 2.87 with a verbal interpretation of Agree, suggesting that
parents generally perceive their children as having a positive level of performance self-esteem. The highest mean of 3.21 with a
verbal interpretation of Agree corresponds to the indicator “My child continues trying even after making mistakes,” indicating
that children tend to show persistence and resilience when facing academic challenges. In contrast, the lowest mean of 2.24 with
a verbal interpretation of Disagree was recorded for the indicator “My child avoids tasks because they think they will fail,”
suggesting that parents generally do not perceive their children as frequently avoiding tasks due to fear of failure.

The table shows that, overall, parents perceive their children as having a positive level of performance self-esteem, with
a general mean of 2.87 and a verbal interpretation of Agree. This indicates that, in the parents’ view, Grade 6 pupils generally feel
confident in their abilities and approach tasks with a sense of competence, reflecting healthy self-perceptions related to academic
performance and personal achievement.

Among the specific indicators, the highest mean of 3.21, also interpreted as Agree, was observed for “My child continues
trying even after making mistakes.” This suggests that parents recognize persistence and resilience in their children, highlighting
their willingness to overcome challenges and learn from errors. Such behavior reflects a growth mindset, which is important for
academic success and long-term personal development.

Conversely, the lowest mean of 2.24, interpreted as Disagree, was recorded for “My child avoids tasks because they think they

|ll

will fail.” This indicates that parents generally do not perceive their children as being discouraged or withdrawing from tasks due
to fear of failure. Overall, the findings suggest that the children exhibit positive academic confidence and perseverance, which are
crucial traits for learning and achieving goals. Research emphasizes that strong performance self-esteem in children is associated

with greater motivation, resilience, and academic achievement (Zimmerman, 2020).
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The findings show that the general assessment obtained a mean of 2.71 with a verbal interpretation of Agree, indicating
that children generally demonstrate a positive level of social self-esteem according to their parents. The highest mean of 3.20 with
a verbal interpretation of Agree was found in the indicator “My child is comfortable joining group activities,” suggesting that
children tend to feel confident and comfortable participating in group interactions. Meanwhile, the lowest mean of 2.09 with a
verbal interpretation of Disagree was recorded for the indicator “My child feels inferior compared with other children,” indicating
that parents generally do not perceive their children as frequently experiencing feelings of inferiority in social contexts.

The findings indicate that, overall, parents perceive their children as having a positive level of social self-esteem, with a
general mean of 2.71 and a verbal interpretation of Agree. This suggests that Grade 6 pupils generally feel confident and secure
in social interactions, reflecting healthy social adjustment and the ability to engage comfortably with peers.

Among the indicators, the highest mean of 3.20, interpreted as Agree, was observed for “My child is comfortable joining

group activities.” This suggests that children are generally confident in participating in collaborative and social settings,
demonstrating ease in engaging with peers and contributing to group dynamics. Such confidence is essential for developing
communication skills, teamwork, and positive peer relationships.
Conversely, the lowest mean of 2.09, interpreted as Disagree, was found for “My child feels inferior compared with other
children.” This indicates that parents generally do not perceive their children as experiencing frequent feelings of social inferiority.
Overall, the findings suggest that the children maintain a healthy sense of self in social contexts, with positive interactions and
minimal social anxiety or comparison. Research supports that strong social self-esteem in children contributes to better peer
relationships, emotional well-being, and collaborative learning experiences (Harter, 2020).
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The table shows that the general assessment obtained a mean of 2.56 with a verbal interpretation of Agree, indicating
that parents generally perceive their children as having a positive perception of their physical appearance. The highest mean of
3.36 with a verbal interpretation of Strongly Agree corresponds to the indicator “My child seems satisfied with their appearance,”
suggesting that children generally feel confident and content with how they look. On the other hand, the lowest mean of 1.81
with a verbal interpretation of Disagree was recorded for the indicator “My child feels ashamed of their appearance,” indicating
that parents generally do not perceive their children as feeling embarrassed or ashamed about their physical appearance.

The table indicates that, overall, parents perceive their children as having a positive perception of their physical
appearance, with a general mean of 2.56 and a verbal interpretation of Agree. This suggests that Grade 6 pupils generally feel
confident and comfortable with how they look, reflecting healthy body image and self-acceptance at this stage of development.

Among the indicators, the highest mean of 3.36, interpreted as Strongly Agree, was found for “My child seems satisfied
with their appearance.” This highlights that children generally feel content and confident in their physical attributes, which can
positively influence their overall self-esteem, social interactions, and willingness to engage in activities without self-consciousness.

Conversely, the lowest mean of 1.81, interpreted as Disagree, was observed for “My child feels ashamed of their
appearance.” This suggests that parents do not generally perceive their children as experiencing embarrassment or shame
regarding their looks. Overall, these findings indicate that children maintain a healthy perception of their physical appearance,
which is an important component of overall self-esteem and emotional well-being. Research emphasizes that positive body image
in children is linked to higher self-confidence, better social adjustment, and reduced risk of anxiety or depressive symptoms
(Tiggemann & Slater, 2020).
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The results indicate that the perceived impact of social media on emotional well-being has no significant relationship
with performance self-esteem (r =0.2139, p = 0.0568), leading to the acceptance of the null hypothesis. However, emotional well-
being shows a significant relationship with social self-esteem (r = 0.3870, p = 0.0004) and appearance self-esteem (r = 0.2650, p =
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0.0175), suggesting that emotional experiences associated with social media may influence how children perceive themselves
socially and physically.

The results reveal that the perceived impact of social media on emotional well-being does not have a statistically
significant relationship with performance self-esteem (r = 0.2139, p = 0.0568), leading to the acceptance of the null hypothesis.
This suggests that, according to parent perceptions, the emotional effects of social media do not strongly influence children’s
confidence in their academic or task-related abilities. Children’s persistence, motivation, and academic self-perceptions appear
relatively unaffected by social media-related emotional experiences.

In contrast, emotional well-being shows a significant positive relationship with social self-esteem (r = 0.3870, p = 0.0004),
indicating that children who experience positive emotional states are more likely to feel confident and comfortable in social
interactions. Similarly, a significant relationship is observed with appearance self-esteem (r = 0.2650, p = 0.0175), suggesting that
children’s emotional well-being is associated with how they perceive and feel about their physical appearance. These findings
imply that emotional experiences, whether influenced by social media or other factors, play a more prominent role in shaping
social confidence and body image than in affecting academic self-perceptions.

Overall, the results highlight that while social media may not directly affect performance-related self-esteem, it can still
influence important aspects of personal development, particularly in social and physical self-perception. This underscores the
importance of supporting children’s emotional well-being through guidance, balanced social media use, and positive
reinforcement, as these emotional experiences are linked to broader aspects of self-esteem (Best, Manktelow, & Taylor, 2024;
Tiggemann & Slater, 2024).
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In terms of social interaction, significant relationships were observed across all domains of self-esteem, including
performance self-esteem (r = 0.2861, p = 0.0101), social self-esteem (r = 0.3236, p = 0.0034), and appearance self-esteem (r =
0.4337, p = 0.0001), indicating that children’s online and offline interactions through social media may contribute to their
confidence in abilities, relationships, and physical self-perception.

The results indicate that social interaction shows significant positive relationships with all domains of self-esteem among
Grade 6 children. Specifically, performance self-esteem is significantly related to social interaction (r = 0.2861, p = 0.0101),
suggesting that children who engage more in online and offline social activities tend to feel more confident in their abilities and
task-related skills. This implies that social engagement can foster a sense of competence and motivation in academic and practical
tasks.

Similarly, social self-esteem is significantly associated with social interaction (r = 0.3236, p = 0.0034), indicating that
children who actively participate in social networks, both online and offline, are likely to feel more comfortable, confident, and
effective in interacting with peers. This emphasizes the role of social interaction in promoting positive peer relationships and social
confidence.

The strongest relationship is observed with appearance self-esteem (r = 0.4337, p = 0.0001), suggesting that children who engage
in social interaction through social media may also feel more confident about their physical appearance. Overall, these findings
highlight that social interaction, facilitated or complemented by social media use, can contribute positively to children’s
confidence across multiple aspects of self-esteem, including abilities, social relationships, and body image (Valkenburg, et al 2023).
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For academic behavior, no significant relationship was found with performance self-esteem (r = 0.1628, p = 0.1491), but
significant relationships were observed with social self-esteem (r = 0.3001) and appearance self-esteem (r = 0.4139), suggesting
that academic-related behaviors linked to social media may still influence children’s social and physical self-perceptions.
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The results indicate that academic behavior related to social media does not have a significant relationship with
performance self-esteem (r = 0.1628, p = 0.1491), suggesting that children’s engagement in academic tasks, even when supported
or influenced by social media, does not strongly affect their confidence in their abilities or task-related competence. This implies
that academic self-perceptions may be shaped more by direct learning experiences rather than by social media-facilitated
academic behaviors.

In contrast, significant relationships were observed between academic behavior and both social self-esteem (r = 0.3001)

and appearance self-esteem (r = 0.4139). These findings suggest that children’s academic-related activities, including collaborative
or interactive learning through social media, may positively influence how they perceive themselves socially and physically.
Engagement in academic discussions, group tasks, or educational content online may reinforce social confidence and even affect
perceptions of competence and presentation in peer contexts.
Overall, while social media-facilitated academic behavior may not directly enhance children’s performance self-esteem, it appears
to contribute meaningfully to their social and appearance-related self-perceptions. This highlights the multidimensional role of
social media in supporting aspects of self-esteem beyond purely academic confidence, emphasizing the importance of guided and
purposeful online engagement (Junco, 2025).
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Meanwhile, online behavior showed significant relationships with performance self-esteem (r = 0.3274, p = 0.0030) and
social self-esteem (r = 0.3359, p = 0.0023), while its relationship with appearance self-esteem (r =0.3196, p = 0.0039) was reported
as not significant, leading to the acceptance of the null hypothesis in that domain.

The results indicate that children’s online behavior shows significant positive relationships with both performance self-
esteem (r =0.3274, p = 0.0030) and social self-esteem (r = 0.3359, p = 0.0023). This suggests that responsible and engaged online
activities may enhance children’s confidence in their abilities and support positive social interactions. Participation in online
communities, educational discussions, or collaborative digital tasks may help children develop skills, receive feedback, and
strengthen their social competence, thereby positively influencing these domains of self-esteem.

In contrast, the relationship between online behavior and appearance self-esteem (r = 0.3196, p = 0.0039) was reported
as not significant, leading to the acceptance of the null hypothesis in this domain. This indicates that children’s online habits are
not strongly associated with how they perceive their physical appearance, suggesting that social media use in this context does
not noticeably affect body image or physical self-perception according to parent-reported observations.

Overall, the findings highlight that online behavior can play a constructive role in supporting children’s academic
confidence and social self-esteem, even if it does not significantly impact appearance-related perceptions. This underscores the
importance of guiding children toward positive and purposeful online engagement, which can strengthen skills and social
confidence without necessarily influencing physical self-perception (Best, Manktelow, & Taylor, 202).

5. Is there a significant difference between the demographic profile of the parent-respondents and their perceived impact
of social media on their child and the students’ level of self-esteem?

The analysis reveals that household monthly income does not significantly influence the perceived impact of social media
or the students’ level of self-esteem, as all computed significance values were greater than the 0.05 level. Specifically, emotional
well-being (p = 0.562), social interaction (p = 0.396), academic behavior (p = 0.326), and online behavior (p = 0.879) all yielded not
significant results, indicating that parents’ income levels do not appear to shape their perceptions of how social media affects
their children. Similarly, the domains of performance self-esteem (p = 0.124), social self-esteem (p = 0.615), and appearance self-
esteem (p = 0.056) also showed no significant differences across income groups. These findings suggest that children’s experiences
with social media and their levels of self-esteem are relatively consistent regardless of the economic status of the parent-
respondents.

The analysis indicates that household monthly income does not significantly influence either the perceived impact of
social media or the students’ level of self-esteem, as all computed significance values exceeded the 0.05 threshold. Specifically,
the perceived effects of social media on emotional well-being (p = 0.562), social interaction (p = 0.396), academic behavior (p =
0.326), and online behavior (p = 0.879) were not significantly different across income groups. This suggests that parents’ income
levels do not appear to shape their perceptions of how social media affects their children’s emotional or behavioral experiences.
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Similarly, no significant differences were observed across income groups in the domains of self-esteem. Performance
self-esteem (p = 0.124), social self-esteem (p = 0.615), and appearance self-esteem (p = 0.056) all showed non-significant results,
indicating that children’s confidence in their abilities, social interactions, and perceptions of physical appearance remain relatively
stable regardless of family income.

Overall, these findings imply that children’s experiences with social media and their levels of self-esteem are consistent
across different socioeconomic backgrounds. This suggests that factors other than household income—such as parental guidance,
peer influence, or personal temperament—may play a more critical role in shaping both social media experiences and self-esteem
development in children (Odgers & Jensen, 2020).
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The findings show that employment status of the parent-respondents does not significantly affect the perceived impact
of social media on their children nor the students’ level of self-esteem, as all p-values were greater than the 0.05 significance level.
Emotional well-being (p = 0.549), social interaction (p = 0.138), academic behavior (p = 0.608), and online behavior (p = 0.296) all
resulted in not significant outcomes, indicating that whether parents are employed full-time, part-time, self-employed,
unemployed, or engaged in other forms of work does not significantly alter their perceptions of social media’s influence.
Furthermore, the levels of performance self-esteem (p = 0.957), social self-esteem (p = 0.157), and appearance self-esteem (p =
0.242) also showed no significant differences across employment categories, suggesting that children’s self-esteem levels are not
strongly associated with the employment conditions of their parents.

The findings indicate that the employment status of parent-respondents does not significantly affect either the perceived
impact of social media on their children or the students’ level of self-esteem, as all p-values exceeded the 0.05 significance
threshold. Specifically, the perceived effects of social media on emotional well-being (p = 0.549), social interaction (p = 0.138),
academic behavior (p = 0.608), and online behavior (p = 0.296) were all not significant. This suggests that whether parents are
employed full-time, part-time, self-employed, unemployed, or engaged in other forms of work does not meaningfully influence
how they perceive social media’s impact on their children.

Similarly, no significant differences were observed in children’s self-esteem across different parental employment
statuses. Performance self-esteem (p = 0.957), social self-esteem (p = 0.157), and appearance self-esteem (p = 0.242) all yielded
non-significant results, indicating that children’s confidence in their abilities, social interactions, and perception of physical
appearance remain relatively stable regardless of the employment situation of their parents.

Overall, these results suggest that children’s experiences with social media and their levels of self-esteem are largely
independent of their parents” employment conditions. This implies that other factors—such as parental guidance, peer influence,
or personal temperament—may play a more significant role in shaping both the effects of social media and the development of
self-esteem in children (Livingstone & Third, 2021).
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The analysis indicates that the number of children in the family does not significantly influence the perceived impact of
social media nor the level of self-esteem among students, as reflected by p-values greater than 0.05 in all measured variables.
Emotional well-being (p = 0.549), social interaction (p = 0.138), academic behavior (p = 0.608), and online behavior (p = 0.296) all
showed not significant differences, implying that family size does not appear to shape how parents perceive the effects of social
media on their children. Similarly, performance self-esteem (p =0.957), social self-esteem (p = 0.157), and appearance self-esteem
(p =0.242) also yielded not significant results, suggesting that the number of siblings in the household does not significantly affect
the self-esteem levels of the students.

The analysis indicates that the number of children in the family does not significantly influence either the perceived
impact of social media or the level of self-esteem among students, as all p-values for the measured variables exceeded the 0.05
significance threshold. Specifically, the perceived effects of social media on emotional well-being (p = 0.549), social interaction (p
=0.138), academic behavior (p = 0.608), and online behavior (p = 0.296) were all not significant. This suggests that family size does
not meaningfully shape how parents perceive social media’s influence on their children’s emotional or social experiences.

Similarly, no significant differences were observed in the children’s self-esteem across varying family sizes. Performance

self-esteem (p = 0.957), social self-esteem (p = 0.157), and appearance self-esteem (p = 0.242) all yielded non-significant results,
indicating that children’s confidence in their abilities, social interactions, and perceptions of physical appearance remain
consistent regardless of the number of siblings in the household.
Overall, these findings suggest that children’s experiences with social media and their levels of self-esteem are largely independent
of family size. This implies that other factors—such as parental guidance, peer influence, or individual temperament—may play a
more significant role in shaping both the impact of social media and the development of self-esteem in children (Odgers & Jensen,
2020).

IJMRA, Volume 09 Issue 07 July 2026 www.ijmra.in Page 4655


http://www.ijmra.in/

The Role of Social Media and The Students’ Self-Esteem: A Parental Assessment Toward A Proposed Guidance
Program

Bath onder of e Sam ot Nean Remae  Docs

¥ 5
Grade 0§ chud Squares » Square F 9 on
1. Ceticen . a; | & 083 | 231 6 | Nk Aok
- bitTe Sgrfic  ptthe
Emoton Grouprs ant Ho
o weld i AR A ” -
beng Withe 26 .45 74
HOoups
Total 26,754 5
r 224 4 086 128 567 Net  Acce
.:_L‘HM. = Sgnfic  ptthe
Socul Soups ant Ho
IMeEacth = ithin 24 pan ] 404
30 W3 /
577 \ 4 25 457 Not Ao
Batuner Signfic it the
Acagews  Groups ant Ho
C Vithin 12 420 " L]
EBehavwo orx '
>Toups
Total 32 897 2
Bt o0y B 227 799 520 Nt Altw
bt
anfic i
. Groups Sgnc: pt the
Qrtine ant o
Bahawo Wthn 20080 74 284
LTI
Total 21 i
3.580 ' 868 3272 016 Rewec
Peckk Between Sgofic L
eriem Noups ant 2
ance L
el Withe 2028 4 204
esteam Groups
Tols 43 B85 8
= 635 [ 124 [ 618 Nt Acon
Socal - ”’cu'f’ Sagne pt the
Set O am Ho
Esicen Wihin 14 P& /4 N
Groups
Total 15398 78
o 1007 - 252 1620 178 Nt Acoe
it Signfic  plthe
Appears sIoups am Ho
neh St i an % x
Estoor '(/n:. 1501 155
Groups
Total 12 508 78

The results reveal that birth order generally does not produce significant differences in the perceived impact of social
media and most aspects of self-esteem, as emotional well-being (p = 0.920), social interaction (p = 0.967), academic behavior (p =
0.857), and online behavior (p = 0.529) were all found to be not significant. Likewise, social self-esteem (p = 0.618) and appearance
self-esteem (p = 0.178) also did not show significant differences across birth-order groups. However, a significant difference was
observed in performance self-esteem (F = 3.272, p = 0.016), leading to the rejection of the null hypothesis for this domain. This
indicates that the birth order of the Grade 6 child may influence how confident students feel about their abilities and performance-
related tasks.

The results indicate that birth order generally does not produce significant differences in the perceived impact of social
media or in most domains of self-esteem. Specifically, emotional well-being (p = 0.920), social interaction (p = 0.967), academic
behavior (p = 0.857), and online behavior (p = 0.529) were all not significant, suggesting that children’s experiences with social
media are largely consistent regardless of whether they are first-born, middle, or later-born. Similarly, social self-esteem (p =
0.618) and appearance self-esteem (p = 0.178) did not show significant differences across birth-order groups, indicating that social
confidence and perceptions of physical appearance are not strongly influenced by a child’s position among siblings.

However, a significant difference was observed in performance self-esteem (F =3.272, p = 0.016), leading to the rejection

of the null hypothesis for this domain. This suggests that birth order may have a meaningful influence on how confident children
feel about their abilities and performance-related tasks. First-born or earlier-born children may receive more parental attention
or responsibility, which could contribute to higher levels of performance self-esteem compared with later-born siblings.
Overall, these findings imply that while most aspects of self-esteem and social media impact are not affected by birth order, the
child’s position within the family may play a role in shaping confidence in abilities and academic performance. This aligns with
research indicating that first-born children often exhibit greater achievement motivation and self-efficacy, likely due to early
responsibilities and parental expectations (Salmon & Daly, 2020).
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The findings indicate that the type of social media platforms used by the child does not significantly affect most aspects
of perceived social media impact and students’ self-esteem, as emotional well-being (p = 0.315), social interaction (p = 0.824),
academic behavior (p = 0.559), online behavior (p = 0.647), performance self-esteem (p = 0.051), and appearance self-esteem (p
= 0.468) were all found to be not significant. However, a significant difference was observed in social self-esteem (F = 3.062, p =
0.014), suggesting that the specific social media platforms children use may influence their social confidence and interactions with
peers.

The findings reveal that the type of social media platforms used by children does not significantly affect most aspects of
the perceived impact of social media or students’ self-esteem. Specifically, emotional well-being (p = 0.315), social interaction (p
= 0.824), academic behavior (p = 0.559), online behavior (p = 0.647), performance self-esteem (p = 0.051), and appearance self-
esteem (p = 0.468) all yielded non-significant results. This suggests that, in general, children’s experiences with social media and
their confidence in abilities or perceptions of appearance are relatively consistent regardless of whether they use Facebook,
TikTok, YouTube, or other platforms.

However, a significant difference was observed in social self-esteem (F = 3.062, p = 0.014), indicating that the specific

social media platforms children engage with may influence their social confidence and interactions with peers. Certain platforms,
particularly those emphasizing communication, networking, or collaborative engagement, may provide opportunities for children
to build social skills, maintain friendships, and enhance confidence in peer interactions.
Overall, these findings suggest that while platform choice does not strongly affect most aspects of self-esteem or perceived social
media impact, it can play a meaningful role in shaping children’s social self-esteem. This highlights the importance of guiding
children toward platforms that foster positive social engagement and safe online interactions, as social experiences in digital
spaces can influence interpersonal confidence and peer relationships (Valkenburg, Piotrowski, Hermanns, & de Leeuw, 2023).
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The analysis shows that the estimated average daily time spent on social media has a significant effect only on emotional
well-being (F = 2.769, p = 0.018), indicating that longer or shorter durations of social media use may influence the emotional
condition of children. However, no significant differences were found in social interaction (p = 0.364), academic behavior (p =
0.478), online behavior (p = 0.765), performance self-esteem (p = 0.953), social self-esteem (p = 0.630), and appearance self-
esteem (p = 0.957). These results suggest that while time spent on social media may affect emotional experiences, it does not
necessarily lead to measurable differences in children’s academic behavior, online behavior, or overall self-esteem levels.

The analysis indicates that the estimated average daily time spent on social media has a significant effect only on
emotional well-being (F = 2.769, p = 0.018). This suggests that variations in the duration of social media use may influence
children’s emotional states, with longer or shorter usage potentially affecting mood, stress levels, or overall emotional stability. It
highlights that time spent online can play a role in shaping children’s emotional experiences, even if other areas remain unaffected.

In contrast, no significant differences were observed in social interaction (p = 0.364), academic behavior (p = 0.478),
online behavior (p = 0.765), performance self-esteem (p = 0.953), social self-esteem (p = 0.630), or appearance self-esteem (p =
0.957). This indicates that the amount of time children spend on social media does not appear to meaningfully affect their ability
to interact with peers, engage in academic tasks, manage online behavior, or maintain confidence in their abilities, social
relationships, or physical appearance.

Overall, these findings suggest that while the duration of social media use may influence emotional well-being, it does
not necessarily translate into differences in self-esteem or behavioral outcomes. This underscores the importance of monitoring
not just the content but also the time children spend on social media to support healthy emotional development, while recognizing
that moderate usage may not inherently harm other aspects of growth and self-perception (Keles, McCrae, & Grealish, 2020).

Rationale

With the increasing exposure of young learners to social media platforms, it is essential to guide students in developing
responsible digital behavior and maintaining healthy self-esteem. While social media can provide opportunities for communication
and learning, excessive or unmanaged use may influence students’ emotional well-being and self-perception. This guidance
program aims to equip students, parents, and teachers with knowledge and strategies that promote responsible social media use
and strengthen students’ self-confidence and self-worth.

This chapter presents a comprehensive summary of the study’s findings, drawing insights from the analysis and interpretation
of data presented in the previous chapters.

This study aimed to determine the perceived impact of social media on the self-esteem of Grade 6 pupils at Bahay Pare
Elementary School as assessed by parents. It examined the effects of social media in terms of emotional well-being, social
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interaction, academic behavior, and online behavior, and also determined the level of students’ self-esteem in terms of
performance, social, and appearance dimensions.

The findings revealed that most of the parent-respondents belonged to the lower-income bracket and were employed full-
time. Most families had an average of three children, and the majority of the Grade 6 pupils were first-born. In terms of social
media usage, Facebook, Messenger, and TikTok were the most commonly used platforms among the pupils. Most students spent
one to two hours per day using social media.

Parents generally perceived that social media had a low level of impact on their children's emotional well-being, social
interaction, academic behavior, and online behavior. However, it also showed moderate positive effects in terms of
communication with peers and family members and in supporting certain learning activities.

With regard to self-esteem, the results indicated that Grade 6 pupils generally demonstrated positive levels of self-esteem.
This was evident in the areas of performance self-esteem, social self-esteem, and appearance self-esteem, suggesting that most
students maintain a healthy perception of themselves.

The study also found significant relationships between some aspects of social media impact and students’ self-esteem.
Emotional well-being was significantly related to social and appearance self-esteem, while social interaction was significantly
associated with all three domains of self-esteem. Academic behavior showed significant relationships with social and appearance
self-esteem, while online behavior was significantly related to performance and social self-esteem.

In terms of demographic variables, most factors such as family income, employment status, number of children, and type of
social media platform did not show significant differences in the perceived impact of social media or the level of self-esteem.
However, birth order showed a significant difference in performance self-esteem, while the type of social media platform
significantly affected social self-esteem. Furthermore, the average daily time spent on social media showed a significant difference
in emotional well-being.

Based on the findings of the study, it can be concluded that social media is commonly used among Grade 6 pupils, particularly
through platforms such as Facebook, Messenger, and TikTok. Despite their exposure to social media, parents generally perceive
that its overall impact on their children's emotional well-being, social interaction, academic behavior, and online behavior is
relatively low.

The results also indicate that Grade 6 pupils maintain generally positive levels of self-esteem in terms of performance, social
relationships, and physical appearance. This suggests that social media use does not necessarily lead to negative self-perceptions
among the students when properly managed and monitored.

However, certain aspects of social media engagement, particularly those related to emotional experiences and social
interaction, are significantly associated with students’ self-esteem. This implies that while social media may offer opportunities
for communication and self-expression, it may also influence how students perceive themselves and interact with others.

Furthermore, most demographic factors do not significantly affect the perceived impact of social media or students’ self-
esteem. Nonetheless, factors such as birth order, type of social media platform used, and the amount of time spent online may
influence specific aspects of students’ emotional well-being and self-esteem.

Therefore, it is important for schools, parents, and guidance counselors to provide proper supervision, guidance, and
educational programs that promote responsible social media use and help students maintain positive self-esteem and healthy
social relationships.

In light of the findings and conclusions of the study, the following recommendations are proposed:

1. School administrators may support the implementation of guidance programs that promote responsible social media use

and strengthen students’ self-esteem.

2. Guidance counselors may develop intervention programs, seminars, and workshops that educate students about healthy

digital behavior and positive self-image.

3. Teachers may integrate discussions on digital responsibility, online safety, and self-esteem development within classroom

activities.

4. Parents may monitor their children's social media usage and encourage balanced digital habits to ensure that online

activities do not negatively affect emotional well-being and self-esteem.

5. Students may be encouraged to practice responsible social media use and focus on activities that promote self-

confidence, academic engagement, and healthy peer relationships.

6. Future researchers may conduct similar studies using larger samples or different grade levels to further explore the

relationship between social media use and students’ self-esteem.
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