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ABSTRACT: The effective implementation of the Revised K-10 Curriculum depends on the coherence between curriculum goals
and pedagogical practices. This study investigated the alighment between pedagogical practices and curriculum goals, and the
implementation of the Revised K-10 Curriculum, among Physical Education and Health (PEH) teachers in the Department of
Education—Schools Division of Sorsogon City. It described the respondents' profiles, assessed the extent of pedagogical alignment
and the level of curriculum implementation, and tested significant differences and relationships among the variables. It also
explored the challenges that explain these results and proposed a Pedagogical Enhancement Framework. An explanatory
sequential mixed methods design was used, with 60 teachers in the quantitative phase and six purposively selected participants
in the qualitative phase. Instructional strategies and learning resource utilization were aligned to a very high extent (M = 3.26).
Assessment practices (M = 3.13) and classroom engagement strategies (M = 2.94) were aligned to a high extent. Adherence to
standards (M = 3.43) and instructional planning and preparation (M = 3.42) were always implemented, while contextualization (M
= 3.12) and quality delivery (M = 3.00) were often implemented. Assessment practices (U = 575.000, p = .022) and instructional
planning and preparation (U = 562.000, p = .038) differed significantly by the number of curriculum-related trainings attended; no
other profile comparison was significant. A strong positive relationship was found between pedagogical alignment and curriculum
implementation (p = .780, p < .001). Four themes emerged: (1) Alignment Is Clear in Lesson Design but Harder to Sustain in
Assessment Evidence and Delivery; (2) Material and Temporal Constraints Reshape the Enacted PEH Curriculum; (3) Adaptation
Sustains Access While Changing the Form of Performance; and (4) Collective Support Enables Implementation but Requires
Coherent Guidance and Resources. The integrated findings indicated that teachers attend deliberately to curriculum goals.
However, crowded classes, limited time and resources, and gaps in formative evidence constrain how consistently these goals are
enacted. In response, the ALIGN Framework was proposed as a continuous, school-based improvement cycle for review and
piloting.

KEYWORDS: curriculum implementation, explanatory sequential mixed methods, pedagogical alignment, Physical Education and
Health, Revised K—10 Curriculum

. INTRODUCTION

Pedagogical practices have become a central focus in contemporary educational discourse, particularly in the context of
improving instructional quality and student learning outcomes across diverse educational systems worldwide. Globally, education
systems have increasingly emphasized the need for effective teaching practices that align with curriculum goals, promote learner
engagement, and support the development of 21st-century competencies. Pedagogical practices encompass the strategies,
methods, and approaches that teachers employ to facilitate learning, assess student progress, and create meaningful classroom
experiences. As emphasized by Muniandy and Abdullah (2023), high-quality pedagogical practices positively influence students’
learning, underscoring effective instructional approaches in achieving educational goals. This highlights the need for educators to
consistently strengthen their pedagogical practices to ensure that curriculum goals are translated into meaningful learning
experiences.

Finally, the findings of this study will serve as the basis for developing a Pedagogical Enhancement Framework to strengthen
instructional coherence and improve curriculum implementation in Physical Education and Health Education.
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Research Question

This study soughts to answer the following quantitative research questions:
1. What is the profile of the respondents in terms of:

1.1 Age;

1.2 Sex;

1.3 Educational qualification;

1.4 Years of teaching experience;

1.5 Grade Level;

1.6 Number of Revised K-10 Curriculum-related trainings attended; and

1.7 Number of Teaching Loads?
2. What is the extent of alignment between pedagogical practices and curriculum goals under the Revised K-10 Curriculum in
terms of:

2.1 Instructional strategies;

2.2 Assessment practices;

2.3 Learning resource utilization; and

2.4 Classroom engagement strategies?
3. What is the level of implementation of the Revised K-10 Curriculum in terms of:

3.1 Instructional planning and preparation;

3.2 Adherence to standards;

3.3 Quality delivery; and

3.4 Contextualization?
4. Is there a significant difference in the extent of alignment between pedagogical practices and curriculum goals in terms of
instructional strategies, assessment practices, learning resource utilization, and classroom engagement strategies when
respondents are categorized according to their profile?
5. Is there a significant difference in the level of implementation of the Revised K-10 curriculum in terms of instructional planning
and preparation, adherence to standards, quality delivery, and contextualization when respondents are categorized according to
their profile?
6. Is there a significant relationship between the extent of alighnment between pedagogical practices and curriculum goals and the
level of implementation of the Revised K-10 Curriculum?

Qualitative Research Question

The qualitative phase of the study seeks to answer the following questions:
7. How do the challenges of teachers explain the observed extent of alighment between pedagogical practices and curriculum
goals and the level of implementation of the Revised K-10 Curriculum?
8. Based on the quantitative and qualitative findings, what pedagogical enhancement framework may be proposed to strengthen
curriculum alignment under the Revised K-10 Curriculum?

Il. SCOPE AND LIMITATION OF THE STUDY

This study focused on examining the alighment between pedagogical practices and curriculum goals under the Revised K-10
Curriculum among Grade 7 and Grade 8 Physical Education and Health teachers in the Department of Education — Sorsogon City
Division during the School Years 2024-2025 and 2025-2026. This period is significant as it corresponds to the initial
implementation phase of the revised K10 curriculum in Grade 7 and Grade 8, which aims to streamline competencies, strengthen
foundational learning, and improve instructional coherence in basic education. The study is anchored in the context of this
curriculum reform, particularly as it applies to Physical Education and Health instruction in public secondary schools.

The study employed an explanatory sequential mixed-methods design consisting of two phases. The quantitative phase
involved the use of a researcher-made questionnaire that was administered to sixty (60) Grade 7 and 8 Physical Education and
Health teachers to determine their profile, assess the extent of pedagogical alighment, evaluate the level of curriculum
implementation, and examine differences and relationships among variables. The qualitative phase followed, involving
purposively selected participants who were interviewed to provide deeper explanations of the quantitative findings, particularly
in relation to the challenges encountered in implementing the Revised K-10 Curriculum.
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Figure 1. Conceptual Framework of the Study

This study is anchored in three complementary theoretical perspectives, namely Constructive Alignment Theory, Teacher
Sensemaking Theory, and Curriculum Implementation Theory, which collectively explain the structural, interpretive, and
operational dimensions of curriculum alignment and implementation under the Revised K-10 Curriculum. These theories provide
a comprehensive lens for understanding how pedagogical practices are aligned with curriculum goals and how such alignment
influences the effective implementation of curriculum reforms among Physical Education and Health teachers in the Department
of Education—Sorsogon City Division.

Constructive Alignment Theory, proposed by Biggs and Tang (2020), serves as the primary theoretical foundation of this
study. This theory emphasizes the coherence between intended learning outcomes, instructional strategies, and assessment
practices. It posits that effective teaching occurs when all components of instruction are aligned toward achieving clearly defined
learning objectives. In the context of the MATATAG Curriculum, this theory highlights the importance of ensuring that pedagogical
practices, including instructional strategies, assessment practices, learning resource utilization, and classroom engagement
strategies, are directly aligned with curriculum goals. When such alignment is achieved, instructional coherence is strengthened,
and learners are more likely to attain the intended competencies of the curriculum.

Research Design

The study used an explanatory sequential mixed-methods design, represented as QUAN - qual. The quantitative strand
was conducted first and received primary emphasis. It established the respondents’ profile, the reported extent of pedagogical
alignment, the level of curriculum implementation, differences across profile groups, and relationships between alignment and
implementation. The qualitative strand followed the statistical analysis and was designed to explain how teachers’ challenges,
experiences, and working conditions helped account for the quantitative patterns. This sequence was appropriate because the
research questions required both measurement of reported practices and an explanation of how those practices were enacted
under actual school conditions.

The quantitative phase employed a descriptive-correlational design. Survey responses from 60 teachers were used to
describe the four alignment domains of instructional strategies, assessment practices, learning resource utilization, and classroom
engagement strategies. The same responses described the four implementation domains of instructional planning and
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preparation, adherence to standards, quality delivery, and contextualization. The analysis also examined whether domain scores
differed across respondent profile categories and whether alignment and implementation scores were associated.

Integration occurred through connecting, building, and merging procedures consistent with mixed-methods integration
described by Fetters et al. (2013). Connecting occurred when the qualitative participants were selected from the quantitative
respondents. Building occurred when the statistical results informed the interview questions and the focus of qualitative coding.
Merging occurred when the quantitative results and qualitative themes were compared through narrative discussion and joint
displays. The integrated interpretations were then used to formulate the proposed Pedagogical Enhancement Framework.

Research Instruments

The quantitative instrument was a researcher-made questionnaire aligned with the research questions, the conceptual
definitions, and the reviewed literature. It consisted of three parts. Part | gathered the respondent profile: age, sex, educational
qualification, years of teaching experience, grade level handled, curriculum-related training attendance, and teaching load. These
variables described the sample and served as grouping variables in the tests of difference.

Part Il measured the extent of alignment between pedagogical practices and curriculum goals. It contained four ten-item
subscales: instructional strategies, assessment practices, learning resource utilization, and classroom engagement strategies. Part
Il measured the level of implementation of the Revised K—10 Curriculum through four ten-item subscales: instructional planning
and preparation, adherence to standards, quality delivery, and contextualization. The instrument therefore contained 80 practice
indicators across the eight quantitative domains.

Parts Il and Ill used the same four-point practice-frequency scale: 4 = Always, 3 = Often, 2 = Sometimes, and 1 = Rarely. The
item and composite means were interpreted using the ranges reported in Chapter 4: 3.26—4.00 = Always, 2.51-3.25 = Often, 1.76—
2.50 = Sometimes, and 1.00-1.75 = Rarely. For the alignment tables, the corresponding extent descriptors were very high, high,
low, and very low. The forced-choice scale was used to obtain a definite report of practice frequency without a neutral midpoint.

Data Gathering Procedures

Data collection followed the explanatory sequence. The researcher first obtained the required institutional and division
permissions and coordinated the survey schedule with the concerned school authorities. Prospective respondents received
information about the study, the voluntary nature of participation, confidentiality measures, and their right to decline or
withdraw. The validated questionnaire was then administered to the 60 identified teachers, and completed responses were
checked for completeness before encoding.

The survey data were organized and analyzed in SPSS. Descriptive results were produced first, followed by normality
assessment, group comparisons, and correlation analysis. The quantitative results were reviewed to identify the domains,
indicators, differences, and relationships that required follow-up explanation.

lll. RESULTS

This chapter presents, analyzes, and interprets the findings of the study on the alignment between pedagogical practices and
curriculum goals under the Revised K-10 Curriculum among Physical Education and Health teachers in the Department of
Education—Sorsogon City Division. Following the explanatory sequential mixed-methods design, the chapter begins with the
presentation of the quantitative findings, followed by the qualitative findings, and concludes with the integration of both strands
to provide a comprehensive understanding of the research problem and address the central mixed-methods research question.
Quantitative Findings
1.0n the profile of the respondents in terms of age, sex, educational qualification, years of teaching experience, grade level,
number of Revised K-10 Curriculum-related trainings attended, and number of teaching loads
The first profile comparison describes the ages of the 60 respondents. Table 1 presents the frequency and percentage in each age

category.
Table 1
Respondents’ profile by age
Category n %
20-29 12 20.0
30-39 17 283
40-49 30 50.0
50 and above 1 1.7
Total 60 100.0
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Half of respondents were 40—49 years old (n = 30), whereas only one was at least 50. This age distribution means that the
subsequent group tests chiefly compare teachers below 50, and any inference about the oldest category is particularly unstable.
The review treats teachers’ prior experience and interpretation of reform as relevant to classroom enactment (Spillane et al.,
2021; Battey et al., 2021), but the age profile itself does not establish a difference in practice.

Table 2

Respondents’ profile by sex
Category n %
Female 46 76.7
Male 14 23.3
Total 60 100.0

Women constituted 46 of the 60 respondents (76.7%). Findings therefore describe a sample weighted toward female
teachers, and comparisons with the 14 male respondents should be read with the unequal group sizes in mind. The review
identifies teacher characteristics as possible correlates of instructional beliefs (Wang et al., 2022), yet sex alone cannot explain
how an individual teacher aligns PEH activities with MATATAG competencies.

Educational qualification provides context for the respondents’ formal preparation. Table 3 presents the distribution of their
reported qualifications.

Table 3

Respondents’ profile by educational qualification
Category n %
Bachelor's degree 39 650
Bachelor's degree with MA units 14 233
Doctoral degree 2 3.3
Master's degree 4 6.7
Master's degree with doctoral units 1 1.7
Total 60 100.0

Most teachers held a bachelor’s degree (n = 39), with another 14 reporting MA units; the categories above these qualifications
contained one to four respondents each. The data thus provide more information about differences among the larger bachelor’s-
level groups than about advanced-degree holders. Teacher sensemaking theory emphasizes that preparation interacts with beliefs
and context in the interpretation of reform (Battey et al., 2021), so qualification should be treated as one aspect of professional
preparation rather than an automatic measure of implementation quality.

Teaching experience may shape how teachers interpret and enact revised competencies. Table 4 describes the

respondents by years of teaching experience.

Table 4

Respondents’ profife by years of leaching experience

_Category . n : %_
1.5 years 13 217
6-10 years 13 2117
11-15 years 17 283
16-20 years 15 250
More than 20 years 2 33
Total 60 1000

Experience was distributed across the first four five-year bands, with 17 teachers in the 11-15-year group and only two
reporting more than 20 years. This affords a reasonable description of early and middle career teachers while leaving the longest-
serving group too small for stable comparisons. The review links experience to adaptation under changing instructional demands
(Aldahdouh et al., 2023), but years in service do not reveal the quality or relevance of a teacher’s experience with the revised PEH
competencies. These categories also conceal the kind of work that teachers have done during their years of service. A teacher
with fewer total years may have substantial recent experience with MATATAG training, whereas a longer-serving teacher may
need support with new competency sequencing or tools. Aldahdouh et al. (2023) associate experience and pedagogical training
with adaptation, but the review also describes reform implementation as contingent on school support and available resources
(Villaver et al., 2024). The group comparisons that follow should therefore be interpreted as descriptions of this sample, not as a
test of professional expertise itself. Table 5 presents the frequency and percentage for each reported assignment.

Table 5

Respondents’ profile by grade level handied

Category n %
Grade 7 32 533
Grade 8 22 6.7
Grades 7 and 8 6 10.0
Total 60 100.0
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Thirty-two respondents handled Grade 7, 22 handled Grade 8, and six handled both. The results therefore chiefly describe
these two grade levels, even though the instrument offered Grades 9 and 10 as options. The emphasis matters because
instructional tasks must match grade-specific competency progression and performance expectations. The review stresses
coherence between intended and enacted curriculum (Yang et al., 2023); this sample cannot establish whether the same patterns
hold for other grades. The review’s constructive alignment framework emphasizes that tasks and assessments must match
intended outcomes (Biggs & Tang, 2020), and its implementation framework treats adherence to grade-level standards as an
operational issue (Century et al., 2021). This grade distribution is thus an important boundary on the study’s applicability.

Table 6

Respondents’ profile by curriculum-related trainings attended
Category n %
1-2 37 61.7
34 23 38.3
Total 60 100.0

All respondents reported one to four MATATAG-related trainings: 37 attended one or two and 23 attended three or four. The
absence of zero-training and five-or-more categories limits the comparison to these two exposure bands. The review identifies
professional development as a potential support for teacher competence and reform adaptation (Abbas et al., 2021; Villaver et
al., 2024). The tally records attendance, however, rather than training duration, quality, or application in PEH lessons. Because
both groups have received some training, a later group contrast estimates differences between lower and higher reported
attendance within a narrow range, rather than the impact of receiving training versus none. The review describes teacher learning
as most relevant when it helps teachers interpret curriculum guidance and address real classroom constraints (Abbas et al., 2021;
Herrera, 2025). Those features cannot be recovered from the frequency categories alone.

Teaching load provides a measure of the number of sections assigned to each respondent. Table 7 presents its frequency
distribution.

Table 7
Respondents’ profile by teaching loads
Category n %
5 loads 4 6.7
6 loads 33 55.0
7 loads 19 317
8 loads 4 6.7
Total 60 100.0

Teaching loads clustered at six sections (n = 33) and seven sections (n = 19), with four teachers each at five and eight. Workload
may influence time available to prepare materials, assess performance, and adapt activities, a possibility consistent with the
implementation constraints described by Herrera (2025) and Spillane et al. (2021). The profile is descriptive; it does not show that
the heavier loads caused any observed difference in alignment or implementation.

2. On the extent of alignment between pedagogical practices and curriculum goals under the Revised K-10 Curriculum in
terms of instructional strategies, assessment practices, learning resource utilization, and classroom engagement strategies

Instructional strategies are the first dimension of pedagogical alignment. Table 8 presents the actual survey indicators, their
weighted means, standard deviations, verbal interpretations, and ranks.
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Table 8
Extent of alignment in terms of instructional strategies
Indicator M  SD Interpretation Rank

1 My lesson plan explictly cites the
Revised K-10 (MATATAG) leaming 370 046 Am";]a’:xg:g
competency codels targeted for the lesson

2 My lesson objectives are written from the Aways (very
targeted competency and state measurable | 370 046 high extent)
leamer pedormance !
3 Each learmng actvity i my lesson plan Always (ve

is mapped to a speafic lesson objective | 367 047 hagmyexteng 3
linked to the targeted competency

4 Practice tasks in the lesson are

sequenced from smple 10 complex to 157 053 Always (very 4
match the expected performance level of ™ high extent)

the competency. {

5. Al the stant of the lesson, | communicate

the targeted competency and success 293 080
cntena to keamers

1

QOften (high a
extent)

6 Lesson pacng follows the cumculum s

guide time aliotment for the tfargeted 233 060 (!owexlir:nels) 10
compelency/leaming area

7 Instruction inchudes safety procedures

appropriate to the physical activity (warm- + 3.37 058 Ahways (very 5

up. safe space use, equipment handling) high extent)
B 1 provide task modifications (inlensity,

complexity, equipment) while keeping the 1 333 075
same competency target

8 During the lesson, | condud a bnef

formative check aligned to the competency | 327 078 Aveays (very 7

Always (very 6
high extent)

(checklist, observation notes, questaning) high:exent)

10. Across the quarter, | follow a Often (high
compelency progressson plan where skills 273 088 extent) 9
build toward the performance standard

Sub-variable mean 326 043 Ahys "’"Vl high

Legend 100-1 75 = Rarely (very low exfend), T 76-2.50 = Sometimes (low extent) 2 51~
T 75 = Nfan fhh avianfl R 264 N = Alwaue fvaew hink ovtand)

The sub-variable mean was 3.26 (Always (very high extent)). The highest-rated indicator was Item 1 (M = 3.70), and the lowest
was Item 6 (M = 2.33). Teachers reported frequent explicit links between lesson plans and competency codes, while following the
prescribed pacing was much less frequent. That gap matters because identifying the goal on paper does not ensure adequate time
to develop the corresponding movement or health competency in class. Constructive alighment requires a workable connection
among objectives, teaching activity, and expected performance (Biggs & Tang, 2020; Zepeda et al., 2023).

Assessment practices show how teachers connect evidence of learning to curriculum goals. Table 9 presents the indicator-
level results and the dimension mean.

Table 9
__Extent of alignment in terms of assessment practices
| Indicator M _ | SD | Interpretation  Rank

1. Assessment taske measure the specific i |
performance described in the targeted | 3.65 | 050
| competency. | [
| 2. Performance tasks use a rubric or criteria [
that match the competency descriptors and | 3.67 047
| lesson objectives. | | |
3. The assessment method used matches [ |
the competency domain emphasized  3.62 052 ﬁ':lvﬂ)::x'(;/g:\/ 2
(psychomotor, cognitive, or affective). | B )
4. Feedback | provide references specific

Always (very 3
high extent)

Always (very
high extent)

rubric critena or skill cues linked to the | 2.97 | 0.61 | Of;i?e(’:}')gh 6
| competency | [ "
5. Assessment results are recorded per [ | Often (high
competency and used to identify learmers | 320 | 0 60 eitentg 4
| needing remediation or enrichment | | ! )
| 6. | wuse a documented formative | [ [ Often (high
assessment tool aligned to the competency 267 0567 e;(tent)g 10
| during Instruction (e.g., checklist, exit task). | | |
| 7. Before teaching a new skill/lcompetency, | | Often (high
use a brief diagnostic check to identify | 2.98 | 0.72 | cxtcnt)g 5
| learner starting level ! | ‘
| 8. Learners complete sell-assessment or | [ .
peer-assessment using the same 282 | 070 | Of;i?e(rn')gh 9
| criteria/rubric used for scoring.
| 9. When needed, | provide assessment | | | |
accommodations ¥ (task 200 066 | Often (high 8
maodification/conditions) while assessing the [ i extent)
| same competency !
10, | revise the next lesson plan based on |
assesament evidence (common errors, 293 066 | Of:_i?(_(r::')gh 7

| mastery level, readiness). | | | y !

| Sub-variable mean 313 | 040  Often (high extent)
Legend 1 .00—1 75 = Rarely (very low extent); 1 76-2 50 = Sometimes (low extent); 2 51—
3 25 = Often (high extent); 3.26—4 00 = Always (very high extent)
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The sub-variable mean was 3.13 (Often (high extent)). The highest-rated indicator was Item 2 (M = 3.67), and the lowest was
Item 6 (M = 2.67). Rubric or criteria matching the competency was reported most often, whereas use of a documented formative
tool during instruction was least frequent. This distinguishes clarity about how performance will be judged from the routine
collection of evidence while skills are still developing. In PEH, formative observation can identify errors in movement, concepts,
or participation early enough to adjust practice (Yan &

The result points to a need for feasible tools and calibration, but it does not verify whether the reported rubrics themselves were
valid or consistently scored. Learning resource utilization concerns the selection and use of materials to support the intended
competencies. Table 10 presents the indicator-level ratings and their ranks.

Table 10

__Extont of abgrmant in torms of loarning rosowcae utitization PO
Indicator "M sD Interpretation Rank
T fomtruchons) msterusls s (Task Carcds =
gudos,  visuals) dwectly support the 342 050 ’::;;:V'_":m 4
targeted compatency L
2 Resowrces used In class guede
competency . based practice and 347 062 Ahways (very 2
dssessment (e.g.. nubincs, checklists, task high extent)
carces )

3. Eopaprsent selected 5 appropeaste for Adhways (very

leamer level and safely supports the lesson . 337 O 49 nigh extent) o
otyectivors

A When substituting or aEaphong resouwrces Often (high

due to avallabiity, | keep the competency 300 026 extent) ]
1arget and success ontens unchanged

5 Mulimedia resources (videos, shdes

SeMOonNsSrations) are used o suppon 318 068 Often (high 7
correct technique or Key concepts aligned  © exent)

10 the competency

S Materials and equipment are prepared -

and  safety.checked before nstructon 3 66 050 ?:r:l‘:ve‘x:::}\:r 1
Degins

7 | organize stabons/rotations so  all -

leamens have adequate access w 277 0 50 U".::,"‘('::‘;-’" 10
equipment dunng practice

8 | use locally avadable or improvised

materials to meet the same competency | o aa 74 Often (high 8
requirements when standard egquipment s r exient)
unavailable

9 | review leameng resources for

correctness of contentiechmique before 343 053 ey (very 3
wsing them in class '

10 When applicable. resources inchude

health concepts/matenals aigned to the 342 058 Always {very 4
PEH curriculum Qoals for the ~ ¢ - high exaent)
esson/gquaner

Always (very high
Sxtent
1-‘;.“1 T OO=T 78 = Rarely (very kw Sxten) ¥ 768-3 80 = Rometimea (low axtent) 3 51—
25 « Oftmrs (Wigh wxtert), 3 26-4 00 = Atwwys (vecy hagh exterl)

Sub-variable mean 326 038

The sub-variable mean was 3.26 (Always (very high extent)). The highest-rated indicator was Item 6 (M = 3.55), and the lowest
was Item 7 (M = 2.77). Preparation and safety-checking of materials and equipment was the most frequent resource practice,
whereas organizing stations or rotations for equitable equipment access was the least frequent. This suggests attention to
readiness and safety alongside a weaker routine for distributing practice opportunities across the class. In PEH, access to suitable
equipment affects how often each learner can enact the targeted skill.

Classroom engagement strategies concern learners’ participation in competency-based activities. Table 11 presents the
survey indicators and their descriptive results.

Table 11
Ex.‘nn' m’ adgament i ferms of CIsSsroom engagement strateqias
M SD Interpretation Rank

1 Pamopabon roulnes  (Slatons

rotations, small groups) enswe each Often (tugh

leamer  practices e targeted 288 045 axtont) .
competency dunng the lesson

2. Colaboratve tasks assgn oS

(performer, obsetver, recorden/'coach) 263 | 080 Often (twgh 8
afigned 1o competency prackce and exient)
Seadback

3 | montr  engagemend  using

ohservable inccatars  (lme-on-task 28 08 Often (rwgh 7
complelion of prachoe sees) leked 1o extent)

e ess0n tasks.

4 Class routines and Sonals ans used

0 manage transitions efficentty and 327 048
martan safety dunng actnates

5. Leamers et shoel peronmance

Nways (very 2
hagh extent)

n

goas agned %o the competency and 267 074 Ot:‘:v;":-;y- 9
YACK progress Junng peacsce X
6 t;nga:r-mcvvl strateges  ncude
participation  opdons S vanying o 2 045 Often (hgh 5
fiinessiskil kevels while mantsming the ™~ Ay exient) N
same competency tanget
7 Teacher queshoning fargets sl S
cues, fules. or heath concepts inked o 370 048 zwf" '\'":V 1
0 Compatency s eomenty
8 Peer feadiinck = siruchured usng &
chockist aligned 10 the competency 221 048 mzxi 10
dunng prachios : 3 g
9 Acve partcipaton teme 5 protected

C =
by minmzng idke ime duning sedup 287 038 m"" ":q.' 6
and transivons i
10 Leamers prowde a bnef refiechon P
(oraliweien) Ieked fo the targeled 312 056 gt

competency af the end of the lesson
Sub-variable mean 032 Often (high extent)
Legond T N-175 = Famy (very ow extent]. 1 ’?L, U = Somenmes (ilow axment £ 31—
325 = Ofen (high axtand) 3 26-4 OF = Afways fvary high exent)

~N
f.'
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The sub-variable mean was 2.94 (Often (high extent)). The highest-rated indicator was Item 7 (M = 3.70), and the lowest was
Item 8 (M = 2.27). Competency-linked questioning was the highest-rated engagement practice, while structured peer feedback
with a competency-aligned checklist was the lowest. Teachers appear to prompt learners verbally about skill cues and health
concepts more often than they organize learners to assess and coach one another with shared criteria. The lower overall
engagement mean makes this domain a priority for follow-up among the four alignment dimensions.

3. On the level of implementation of the Revised K-10 Curriculum in terms of instructional planning and preparation,
adherence to standards, quality delivery, and contextualization

Instructional planning and preparation is the first dimension of curriculum implementation. Table 12 presents its indicator-
level ratings and the dimension mean.

Table 12

Level of implementation in terms of instructional planning and preparation
Indicator M SD ! Interpretation | Rank
1. My lesson plan includes competency
code/s, objectives, procedures, 260 0.59 Always 4
assessment plan, and resources aligned | ™ .
to Revised K-10 (MATATAG).
2. Objectives and tasks are aligned to the
required performance standard level for ; 3.73 : 0.45 Always 1
the grade.
3. Matenals and equipment are prepared 345 053 Always 6

and set up before instruction begins.

4. Teaching strategies selected match the

competency domain  and expected

performance  level (demo, guided 363049 Always 3
practice, application).

5. Lesson sequence follows an organized

structure (warm-up, skill development, 260 | 0.49 Always 4
practice/application, cool-down, | ™ i

reflection).

6. | use a quarterly/weekly curmiculum

map to schedule competencies in the: 2.52 | 0.81 Often 10

required sequence.

7. Lesson plans include contingency

options for space, weather, or resource

constraints  without  changing the 3.32 ; 060 Always 8
competency target.

8. Lesson plans identify risks and include

safety measures appropriate to planned | 3.67 | 0.57 Always 2
activities.

9. Lesson plans include planned task

modifications for learners with differing ; 3.20 : 0.40 Often 9
readiness or needs.

10. Lesson plans identify the assessment

tool and scoring criteria’rubric aligned to | 3.45 | 0.62 Always 5]
the targeted competency.
Sub-variable mean 342 038 Always

Legend: 1.00-1.75 = Rarely (very low extent); 1.76-2.50 = Sometimes (low extent); 2.51—
3.25 = Often (high extent); 3.26—4.00 = Always (very high extent).

The sub-variable mean was 3.42 (Always). The highest-rated indicator was Item 2 (M = 3.73), and the lowest was Item 6 (M =
2.52). Alignment of objectives and tasks with grade-level performance standards was the most frequent planning practice. The
lowest item concerned use of a quarterly or weekly curriculum map to schedule competencies in sequence. Teachers may be
strong at preparing an individual lesson while less consistently using a longer-range map to secure progression across lessons.

The sub-variable mean was 3.43 (Always). The highest-rated indicator was Item 5 (M = 3.72), and the lowest was Item 3 (M =
3.07). Following grading and assessment-recording policy was the highest-rated standards practice, whereas matching learning
tasks to the grade’s expected performance standard was the lowest. Compliance with formal recording requirements may be
easier to routinize than calibrating the complexity and quality of PEH performance tasks to the intended level.

The sub-variable mean was 3.00 (Often). The highest-rated indicator was Item 5 (M = 3.23), and the lowest was ltem 4 (M =
2.68). Adjusting instruction in response to observed learner errors was the most frequent quality-delivery practice, whereas
requiring an authentic performance task was least frequent. Responsive correction is valuable, but opportunities to apply a target
skill or health concept in an authentic game, routine, fitness, or similar task were reported less consistently. The overall quality-
delivery mean was lower than the planning and standards means.

The sub-variable mean was 3.12 (Often). The highest-rated indicator was Item 5 (M = 3.60), and the lowest was Item 9
(M = 2.32). Connecting competencies to real-life physical activity and health situations was the strongest contextualization
practice. Home or community-linked tasks were the weakest. Teachers thus reported making classroom examples relevant to
everyday life more often than extending competency practice beyond school.
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being assessed.

Table 13

Leve! of implementation in terms of adherence to standards

Indicator M SD Interpretation Rank
1. Lessons delvered follow the prescribed

competencies for the quarntergrade fevel 365 048 Always 4
based on the cumculum map |

2 Teaching practices follow documented

curncuium  gudeines relevant to PEM 368 054 Always 3

(domains, safety, requred assessment

components)

3 Leaming tasks match the expected

perdormance standard level for the grade - 3.07 | 0.36 Often 10
(compleaty and quality required) | !

4 Assessment  procedures follow

cumculum  expectations and  use | on
documented crtena  aligned o the 318|060 !

competency

5 Grading and assessment recording

follow prescribed PEH policy requrements 372 (052 Always 1
{components and computation) | !

6. Lesson logs, plans, and assessment

records are maintained o demonstrate 385 | 062 Alvays

competency

7. Instruction follows the prescribed

schedule and time allotment for PEH wathin 210 071 Ofien 9
the school timetable !

8 Implementation follows chid protection

and safety standards dunng physical 372 040 Always 1
actwies (supervision, safe spacing, rules) ! . .

9 Instruction uses approved or quality-

checked materials aligned fo the cumculum 318 1 0.54 Often 7
content

10 Remediation of ennchment actvilies

are provded based on assessment results 332 050 Always 6
and documented learning needs. 2 pseig |

Sub-variable mean 343 032 Always

Legend 1 00-1 78 = Ravely (#evy 0w exien(). 1 70-2 90 = Somebmed [low extent), 2 51—
325 = Qften (gh extent), 3 26-< 00 = Always (vevy high extent)

Table 14

Level of implementation in terms of quality delivery

Indicator M  SD Interpretation Rank
1 | explain and demonstrate the

targeted competency, including key 287 054 Often a

skill cues and success crtena.
2. Learners receive guided practice

opportunities with corrective feedback 312 045 Often 3
aligned to the competency criteria |

3. Lesson delvery follows a logecal
sequence with smeoth transitions and 300 078 Often 6

minimal loss of leaming time

4 Learners complele an authenbc

performance task applying the O

targeled skill'concept (game, routne, 268 | 050 L

finesstask)

5.1 adjust instruction during the lesson

based on cbserved leamer emors and 323 050 Often 1
e

6. Corrective feedback specifies what |

to change and how, referencing 310 030 Often 4

competency criteria

7 Leamers are provided sufficent

practice repetitons/time to improve Oft

performance on  the  targeted 258 (078 T

8. 1 monitor learner performance using
observation notes o a checkist 287 (62 Often 8
aligned to the competency.

9 | prowde task vanations for
readiness whie maintaining the same

competency target and assessment k] pIaS A" 5
10. Management routnes mamtain

safety and  maxmize  aclve

participation time during physical 317 | 049 Often 2
Sub-variable mean 300 038 Often

Legand 1.00-1.75 = Ravely (very low exienl), 1.76-2 50 » Somelvnes (low extent), 2 51~
325 = Often (high extent): 3 26-4 00 = Alwsys (very high extent)
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Inferential Statistical Analysis
Before comparing profile groups and examining relationships, the distribution of each composite score was assessed. Table
16 presents the Shapiro—Wilk normality results that informed the choice of inferential tests.

Table 15

Lavel of implementation » terms of contextualizabon

Indicator M SD  Interpretation Rank
1 Tasks are modfied » ntensty

compiexdy. or equipment 1o match 348 049
learner levels whie keeping the same st :
competency target

2. Actraties and exsmnples wse available
schook'community resources and locally
redavant contexts without changing
compelency requirements

3 Readmness information
(observahion'diagnostc chadk) is used 277 067
10 group learmers and set appropriate :
lask progressions

4 Instruchion is adusted for space

weather, of dass size while manamning - - g

the ntended competency and 320 | 051 Ohen ’
assessmen crdena

5 Lessons connect competencies (o

reallife physacal ity and health 160 053
shuations (filness habes, inpury e
Praventon, communtty actmbies)

6 Culturaily redevant games or acimbes

are usad when they support the 325 057 Often 4
largeted competency

7 Drections and explanations use

learner-appropriate language withfocal 328 074 ANways B
language support when needead

8. Adapiations are provided for leamers

with dmganons (lemporary orongong) 290 057 Ohen 8
white kaeping competency focus

6 Learners complele a

homes'community linked task algned 1o a "
the competency (fitness or health 232 | 050
practice)

10 When tasks are contextuakzed
assessment crfena remain algned to
the compatency performance
descripions

Sub-variable mean 312 028 Often

Legend T 00-1 75 = Raraly (vary \ow extand) 1 T6-2 50 = Sometmes (fow extant] 2 61—
3 25 = O8em (hgh extent), 3 26-£4 00 = Always (very high axien()

Always 2

i<
N
o

057 Often

w

Often 9

Alwatys 1

Sometimes 10

33 050 Always 3

All eight Shapiro—Wilk tests were significant at a = .05. Among the alignment domains, instructional strategies (W =.917, p <.001),
assessment practices (W =.942, p =.006), learning resource utilization (W =.918, p <.001), and classroom engagement strategies
(W =.931, p =.002) departed from normality. The same was true for instructional planning and preparation (W =.913, p <.001),
adherence to standards (W =.930, p =.002), quality delivery (W =.942, p = .006), and contextualization (W =.946, p =.010). The
null hypothesis of a normal distribution was therefore rejected for each reported domain. These significant values concern score
distributions; they do not indicate a difference between teacher groups or a relationship between alignment and implementation.

This distinction is relevant to the later interpretation: the analyses concern teachers’ reported practices, whereas the study’s
constructive alignment and implementation frameworks concern the coherence and enactment of instruction.

Table 16

Shapiro-Wiik normality tests for respondent-level sub-variable scores
Sub-variable w p
Instructional strategies 0.7 < 001
Assessment practices 0.942 0.006
Leamning resource utiizabon 0918 < 001
Classroom engagement strategies 0931 0.002
Instructional planming and preparation 0.913 < 001
Adherence to standards 0.930 0.002
Quality defvery 0.942 0.006
_Contextualization_ 0.946 0.010

4. On the significant difference in the extent of alignment between pedagogical practices and curriculum goals in terms of
instructional strategies, assessment practices, learning resource utilization, and classroom engagement strategies when
respondents are categorized according to their profile

For the age comparison, the four alignment dimensions were tested separately across the reported age categories. Table 17
presents the test statistics, p-values, and decisions for these comparisons.
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Table 17
Differences by age across the four alignment sub-vanables
Test p- Decision
Sub-uarieoe Sroup meene statistic  value on H
20-29 320,
Instructional 30-39: 3.40, H= :
strategies 40-49. 3.40, 0.972 808 | AcceptH:
50 and above: 3.30
20-29.3.00,
Assessment 30-39 2 90, H= ‘
peactices 40.49- 3.05; osag | 897 | Accepths
50 and above: 2.90
20-29. 310,
Leaming resource 30.39 3.20; H= - :
wtiization 4049 350, azes | 353 | Acceptid
50 and above: 270
strategies 40-49 3.00; 2.089

50 and above: 2 80
Tests are fwo-sided. decisions use unaduated p < 035 "Accept Hy means nsuificient
evidence [0 repect it

Table 17 shows no statistically significant age differences in instructional strategies (H =0.972, p =.808), assessment practices
(H=0.596, p =.897), learning resource utilization (H = 3.264, p = .353), or classroom engagement strategies (H = 2.089, p = .554).
The null hypotheses were not rejected for all four domains. The oldest age category has only one respondent, which limits
interpretation of that category. These results do not establish equivalent practices across ages; they provide no evidence in this
sample for allocating alighnment support on the basis of age alone.

Teacher Sensemaking Theory explains policy interpretation through beliefs, experience, training, and local conditions (Battey
et al., 2021; Honig et al., 2022). That perspective helps explain why age need not divide teachers into distinct alignment groups:
teachers within an age category can encounter different supports and demands. The nonsignificant results do not establish
equivalence or rule out smaller differences.

The analysis next compares alignment scores by sex. Table 18 presents the results for all four dimensions.

Table 18
Differances by sex across the four abignment sub . vanables
Group Test p- Decision on
Subvariable means  statistic  vaive W
Instructional Female 330 . A
U=410500 120 Accept Hé

strategies Male: 3,60 0500 | AX FoptH
Assessment Femaie 295 TR 2

practices Mala: 3.30 U=428500.| 060 Accept
Learnng RS

resource ,F;',','::,Mi “1"’ U=383500 278  AcceptHe
utilzation oot

Classroom i

engagement Female 295 |\, s ro0n | 951 | Accept M

Mate: 295

strategies

Tesls ar0 WoaAd0d, Doowsans Lse unadwsted p < .05 Accopt My means vwsufoent
evdencs o reect ¢

Table 18 shows no significant sex difference in instructional strategies (U = 410.500, p = .120), assessment practices (U =
428.500, p = .060), learning resource utilization (U = 383.500, p = .278), or classroom engagement strategies (U = 325.500, p =
.951). Assessment at p = .060 remains above the .05 threshold. The female and male groups contain 46 and 14 teachers,
respectively, so the null findings should be interpreted with their unequal sizes in mind. The group means retained in the table
describe the observed scores, while the Mann—Whitney tests determine whether the distributions differ significantly.

Tabile 19
uffarmencas Dy @dUCHlonm Qualiication seross the four abgeivroan sub
vanables — - x x
Sub- are AR Text e Decision
SPP T T S dev oo idbeconate _statiatic _value  on b
Bachelors degroe: 4 30
Bachekd's degree wath MA
unite 3 40
Inmsructional Doctonl dogren 3 10 ] o6 Accnpt
sirategics Masters degree 3 40 654
Masiers degree with
doctoral unas: 3 70
Ductwionrs degrew. 21 00
Bachelor's degree with MA
wrube 511
Asnsuarnmnt Doctoral degree 5. 55 ke Ers Accapt H
practices Masters deqree. 2 80 4300
Mustot's degroe with
doctoral s 3 80
s degrea: 210
w degren with MA
Leanwg L 25 4 = <
rEsoRIrTe Doctoral gegrea 3 60 ' 0z 768 Accept Hs
Lt on Mumiors dogres 3 25
Masiers degree with
doctoral unses: 3 50
Bachetor's degree. 3 00
Hacthetors degres with MA
Classroom units. 2 B85 Ak
P —— Docioral degree. 2 50 0128 LT Accept Hs

PUS RN

Masters dugres 2 90
Mastecs degres with
dOCtoral uns. 3 00

Tania avw hvo-awdod claione Lee waduated p + U3 Accepl Hy means mauiicient

wAdence o reject (¢
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Table 19 shows no significant qualification differences in instructional strategies (H = 7.954, p = .093), assessment practices
(H=4.300, p =.367), learning resource utilization (H = 1.827, p =.768), or classroom engagement strategies (H = 0.126, p =.998).
Some advanced-degree categories contain only one or two respondents. The retained group means describe variation across
categories, but none of the four tests establishes that educational qualification accounts for differences in alignment.

Years of teaching experience was compared across all four alignment dimensions. Table 20 presents the test results and null-
hypothesis decisions.
Table 20

Oifferances by years of leaching expenence across the fowr skgnment sub
vanaiies

Test p- Decision
Sub-variable | Group means statistic _valus onH:
1.5 years. 3.30
6-10 years. 3.20

L’;r;:;‘;im“ 1115 years. 3,40 H=0887 @26  Accepths
e ons 16-20 years: 3.40

More than 20 years 3.50

15 years 300

2 - 6-10 years: 300

f‘;‘r‘;:‘; R 5115 years: 2.90 H=0853 931  AcceptH
o 16.20 years 3.20

More than 20 years 295

1-5years 310
Leaming 6-10 yoars 3 10
TESOUNCe 11-15 years: 350 H=1617 806 Accapt H
utibzation 16-20 years: 350

More than 20 years 3.10

1.5 years 270
Classroom E8-10 years: 300
engagement 11-15 years. 300 H=2507 643 Accept H
stateges 16.20 years. 3.00

_ Marte than 20 years 280 =t
0 IWO-5d, RCIH0NS Lse unadwstad p < 05 “Accep! Hy' meens ysufaent

Sngenoe 1o reect ¢

Table 20 shows no significant experience-group differences in instructional strategies (H = 0.887, p = .926), assessment
practices (H = 0.853, p =.931), learning resource utilization (H = 1.617, p = .806), or classroom engagement strategies (H = 2.507,
p = .643). The null hypotheses were not rejected for all four domains. Total years of service do not measure experience with the
revised competencies or the quality of recent professional learning.

No domain shows a statistically established separation across service-length categories. Experience therefore cannot be used
here to rank teachers’ reported alignment with the revised curriculum. The results concern total years of teaching, which may
differ from experience with the new competencies or particular PEH assessment techniques. Only two respondents belonged to

the longest-serving category, further limiting conclusions about that group.

Tabie 21
Osfferences by grade level hianded scross the fowr algnment sut- vanabies

Test p- Decision
Sub-variable Group means atatistic | valve |on i
Geade 7 3.35
rabes | GraceB 3 H=0213 95 Accepth
Fat Tt Grades 7 and 8 335
R Geade 7 300
o | Geade 8 295 H=0850 838  Accepth
Grades Tand 8 321
Leamng Grade 7. 330
1eSOUIce Graoe 3 315 H=0454 Q27 Accept H
utizason Grades 7 and 8 2,40
Classroom Ceade 7 260
engagement Grade & 300 H=1141 77 Accept H
slralegies Crades T argd 8.3.00

Tests are two.sded. decisans vse unadiusted p < 05 “Accapt Hy mesns
nsufficient endance o reyect it

Table 21 shows no significant grade-assignment differences in instructional strategies (H = 0.273, p = .965), assessment
practices (H = 0.850, p = .838), learning resource utilization (H = 0.464, p = .927), or classroom engagement strategies (H = 1.141,
p =.767). The SPSS export treats the labels “7,8” and “7, 8” as two different categories, although the descriptive profile combines
them as six teachers handling both grades. These four-category tests cannot be represented as a valid comparison among only
three substantively distinct groups without rerunning the analysis after harmonizing the labels. They remain nonsignificant as
exported.

Table 22

Differsnces by cumculum-relaled framywngs allended acoross the fow
aAbgrymont sub-vamaties

Test p- Decision
Subvuabie ::d.n“ statistic  value onHi
Instruchional strateges 1:: :: il(: :J . 202 Accept Hi
Aeeiis T 1-2:2680 U= %
Assessment prachices 3.4 330 575 000 022 Reyect He
Learmng resource . 1.2 3.10 u n A .
ulikzsten 34350  sa7son |08t | Acceptht
Classroom engagement  1-2° 2 HI: 080 Accept H

3-4.3.00

05 "Accapt My meana msulioen(

10 repect it
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For this study, the finding suggests that greater reported training exposure is associated with differences in how teachers align

assessment with the Revised K—10 competencies. The assessment domain includes matching tasks and rubrics to the intended
performance, documenting formative evidence, giving criterion-referenced feedback, and using results to adjust instruction.

Table 23
Differences by leaching loads across the four alignment sub-vanables
- Test p- Decision
. Sub-variable A Group m‘eu‘ns statistic _value _on H:
Sioads: 370
Instructional strategies 6, :ggg: 3 ‘_:g ; 112 550 Accept H
8 loads: 3 00
5 loads: 3 55
Assessment practices t; :3:3:‘ 3 gg ;‘ 7_9(4 424 Accept H
8 loads: 3 10
5 Joads. 3 55
Learming resource B loads 3 30 2] o)
utilization 7 loads: 310 1463 hads Accept H
8 loads: 315
' o 3 25
et
engagemen 7 loads: 2 90 6062 e Accept i
Swriage 8 loads. 3.00
Tests are two-sided. decisans use wadusied p < 09 Accept Hy means msuhcient

evidence fo reyect @

Table 23 shows no significant teaching-load differences in instructional strategies (H = 2.112, p = .550), assessment practices
(H=2.799, p = .424), learning resource utilization (H = 1.463, p = .691), or classroom engagement strategies (H = 6.052, p =.109).
The section count alone does not measure learner numbers, preparation time, space, or equipment access. Four teachers each
reported five and eight loads, which limits conclusions about those categories.

5. On the significant difference in the level of implementation of the Revised K—10 Curriculum in terms of instructional planning
and preparation, adherence to standards, quality delivery, and contextualization when respondents are categorized according
to their profile

The first implementation comparison examines age categories. Table 24 presents the test results for planning and
preparation, adherence to standards, quality delivery, and contextualization.

Table 24
|’\-.‘.‘|:.'n.'n:nx_1:y age across the four mpiwnantahon sub-vimiahles
Test p- Decision
Sub-variable . GroupAmnm | statistic value | on M:
Instrucacnal 2024 :: i:“
planning and | o 0 :4 RE H=0925 &9 Accept H
< 0-29. 385
P—— 50 and above: .30
20-29 340
Adbesence to 3038 350 n & -
? 432 4E3 .
standards H=2432  4ea Accept H:

Qualty dativery H=2340  S05 Accept H

Corfextunkzation He=2387 4% Accept M

44 320
and abave: 280
o docsmong e uwadesied p < 0D TAccepd Y means

fastr pre &
nsulioan andenoe o syect ¢

Table 24 shows no significant age differences in instructional planning and preparation (H = 0.925, p = .819), adherence to
standards (H = 2.432, p = .488), quality delivery (H = 2.340, p = .505), or contextualization (H = 2.387, p = .496). The oldest age
category contains one teacher. The findings provide insufficient evidence of a difference among the exported age groups and do
not establish equivalent implementation across them.

Curriculum Implementation Theory emphasizes competence, resources, and institutional support in enactment (Fullan, 2020),
while Honig et al. (2022) emphasize teachers’ interpretation of reform. These perspectives support examining the conditions
under which teachers implement the curriculum across ages. The tests establish neither equivalent implementation nor the
absence of age-related differences in a larger sample.

IJMRA, Volume 09 Issue 11 November 2026 www.ijmra.in Page 7395


http://www.ijmra.in/

Aligning Pedagogy with Curriculum Goals: Physical Education and Health Teachers’ Practices Under the Revised K-
10 Curriculum

Table 25
Dwffsrences by sex across the fowr impiementanion sub-vanables
Group Test p- Decision
Sub-variable means statistic _value  onH:
Instructional planming and © Female 240 U= on
> o A 16 h
preparaton Maie: 350 396 500 e e
a . Female 350 U= " =
Adherence 10 standards Male: 3 50 357 000 538 Accopt H
0 Female 286 U= >3 =
Qualty cedivery Made 295 352 500 24 Accept H:
~ Female: 300 U= >
extuakz - - & i 3
Comextuakzation Made 310 154 500 55 Accopt H
Tests om0 MWO-000D 0OHSCNS Uie unadvaled 0 < 08 "Accopd My means wauoent

evidance o rmect ¢

Implementation scores were also compared by sex. Table 25 presents the results for the four implementation dimensions.

Table 25 shows no significant sex difference in planning and preparation (U = 396.500, p =.192), adherence to standards (U =
357.000, p =.538), quality delivery (U = 382.500, p =.284), or contextualization (U = 354.500, p = .568). These comparisons do not
support assigning different implementation needs to female and male teachers based on the reported scores. Unequal group sizes
and self-report limit the scope of that inference.

The review describes implementation as an interaction among teacher competence, professional learning, resources, and
school support (Fullan, 2020; Hadisputra et al., 2024). These are more direct areas for investigating the lower quality-delivery
indicators than sex alone. Unequal group sizes and self-report limit precision, so the conclusion is insufficient evidence of a
difference, rather than proof of identical implementation.

The analysis next considers whether implementation differs by educational qualification. Table 26 reports the four group
comparisons.

Table 26 shows no significant qualification differences in planning and preparation (H = 2.886, p = .577), adherence to
standards (H = 2.386, p = .665), quality delivery (H = 6.320, p =.176), or contextualization (H = 3.529, p = .473).

Table 26
Dxfieronces by educananad quakfication across the four implementation seb-
vanahies 1
Test p- Decision
Subvariable Group means value onMi
Bachelor s dogree 340
Bachelor's degree with MA ursts
Fuructond 340 X .
glarceg and Doctoral degree: 275 iy 577 f‘:“‘“
preparston Master's dogree. 335 e
NS degres with doctorsl unity
3&0
Eachelor's degree 350
Bachelor's dagree with MA units
Adheresce to 345 Doctoral degree 30 H= 865 Accept
standards Masser's dogree: 3 40 2356 . H
Master's degres wih docioral unis
400
Bachelor's degree. 300
Bachekors degres with WA (s
2 85 Dockoral degioe 3 3 = o0
Qualey deivery | L e P8 b | V8 R
Master's degres with docorad unity
3s0
Bacheior's degree 400
Bachaior's degres with MA (ras
Contextuszanon | 320 ¥ ary [ fcoept
W "
s
310
Tasts A tw0-S009. JOOSIONE 490 LTBCUSIT © © 08 ACCOM MY meand Nayrcwe
sodvoce 2 et
Tabie 27
hfferances Dy yaars of Ieachivig expenance Scross the fouwr implementation
sub-vanablss
Test P Decision
Sub-variable Group means statistic | value | on M
1.5 years. 330
Inssructional 6-10 years 330 H=
pharwing and 1115 years 360 0872 826 Accept He
preparation 16-20 years: 370
More than 20 years. 355
1-Syears 350
610 years. 320 1
2‘;‘_’;’;;"“’ 11-15 years 3 60 pets 757 = Accept H:
5 - 16-20 years. 360 ~
More than 20 years: 3.45
1.5 years. 2.90
6-10 years. 300 H=
Qusality debvery 11-95 years: 300 2206 624  Acoept W
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Table 27 shows no significant teaching-experience differences in planning and preparation (H = 0.872, p = .928),
adherence to standards (H = 1.887, p =.757), quality delivery (H = 3.206, p = .524), or contextualization (H = 1.853, p =.763). Years
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in teaching did not statistically distinguish the four reported implementation domains in this sample. This does not establish equal
practice across experience groups or discount the value of relevant prior experience.

The review associates planning with purposeful instruction (Abapo, 2024; Escanda, 2023) and recognizes professional
experience as a possible resource for adaptation (Aldahdouh et al., 2023). In this sample, however, years alone do not distinguish
implementation statistically. Continuing support should therefore address the requirements of the revised curriculum across
career stages rather than presume mastery from tenure.

The grade level handled was examined as another grouping variable for curriculum implementation. Table 28 presents the
four comparisons.

Table 28
f:."‘:r:;vas by grade leval hendied across the fow wmplamentabon sub
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Sub-variable 7Gtougm*nm value on H

Instructional planning SHE

H=
5 A "
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Table 28 shows no significant grade-assignment differences in planning and preparation (H = 0.766, p = .858), adherence to
standards (H = 0.555, p = .907), quality delivery (H = 0.718, p = .869), or contextualization (H = 5.173, p = .160). The SPSS export
split the dual-grade label into “7,8” and “7, 8”; thus, these results describe four exported categories rather than three harmonized
assignments. All four tests are nonsignificant as exported, but the grade comparison should be rerun after resolving the coding
inconsistency before a substantive claim is made about dual-grade teachers.

Curriculum-related training attendance was compared across the four implementation dimensions. Table 29 presents the test
results for the two reported training groups.

Tabie 29
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$52 000

Q38 Repct H
Adherencs %o standards 115 Accept H:
Quaity debvery 108 Accept B

Contextualizavon (2] Accept H

Toats are wo-nded decraons Jaw waduated p « (5 “Acowsd iy’ mwany asfiom!

Table 29 shows a significant difference by training attendance in instructional planning and preparation (U = 562.000, p =
.038). The retained group means were 3.30 for teachers with one to two trainings and 3.70 for those with three to four trainings,
indicating a higher descriptive planning score in the latter group. Adherence to standards (U = 528.500, p = .115), quality delivery
(U =530.500, p =.106), and contextualization (U = 536.000, p = .091) did not differ significantly.

The final implementation comparison concerns the respondents’ teaching loads. Table 30 presents the results for each dimension.

Table 30
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Table 30 shows no significant teaching-load differences in planning and preparation (H = 2.207, p = .531), adherence to
standards (H = 1.105, p =.776), quality delivery (H = 0.762, p = .859), or contextualization (H = 4.927, p =.177).
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The review identifies resources and training as conditions affecting delivery (Ceremonia-Cerda, 2024; Po, 2024). These
accounts support examining workload through the instructional conditions attached to a section, rather than section count alone.
The results provide insufficient evidence for a load-group difference; they do not establish that workload and implementation are
unrelated in all circumstances.

6. Significant relationship between the extent of alighment between pedagogical practices and curriculum goals and the level
of implementation of the Revised K—10 Curriculum

Table 31 reports thirteen significant positive associations at the stated unadjusted .05 threshold: twelve cross-construct
domain pairings and the total-score association. Teachers reporting higher scores on these alignment dimensions tended to rank
higher on implementation dimensions. The attached output does not include the four instructional-strategy correlations
previously described in the manuscript, so no conclusion is drawn about those pairings. Correlation indicates association between
reported practices and does not identify a causal pathway.

Table 31
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The eight retained Shapiro—Wilk results were significant at .05 and support the reported choice of rank-based comparisons and
correlations. Those original diagnostics are retained in Table 16, although they are not repeated in the attached selected SPSS
extract. The tests found two unadjusted significant profile comparisons: assessment alignment by training attendance (U =
575.000, p = .022) and implementation planning by training attendance (U = 562.000, p = .038). Other domain-by-profile
comparisons were nonsignificant. The twelve supplied cross-construct domain correlations and the total-score correlation were
positive and significant; total p =.780, p <.001.

Qualitative Findings
Themes Emerging from Follow-up Data

7. On the challenges of teachers explain the observed extent of alignment between pedagogical practices and curriculum goals
and the level of implementation of the Revised K-10 Curriculum

To address how teachers’ challenges, explain the observed extent of alignment and level of implementation under the Revised
K—=10 Curriculum, interview responses from six Physical Education and Health (PEH) teachers were examined alongside the survey
findings. Significant experiences were organized into axial codes, 15 formulated meanings, 11 subthemes, and four major themes.
The interviews describe how teachers translate curriculum goals into lessons, and why the reported strength of planning and
standards adherence is accompanied by less consistent assessment evidence, active engagement, and quality delivery. The
interview accounts offer explanations of these patterns; they do not establish causes or measure their prevalence among all 60
survey respondents.
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The first joint display connects the descriptive alignment results to the interview accounts. Table 33 identifies points where

the two strands reinforce or qualify one another.

Table 33 integrates the four alignment dimensions with the experiences teachers reported in interviews. Instructional

strategies and resource utilization each reached M = 3.26, indicating frequent reported alignment at the dimension level. Yet the

low pacing item (M = 2.33) and station-access item (M = 2.77) qualify that result.

Table 33

Integration of Alignment Findings and Interview Themes

Quantitative finding

Qualitative explanation

Integrated interpretation

instructional strategies M
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structured peer
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The review treats alignment as a connection among outcomes, activities, and evidence (Biggs & Tang, 2020; Zepeda et al., 2023),

while UNESCO (2023) and Herrera (2025) identify resources and implementation conditions as relevant constraints.

The assessment row draws a further distinction between specifying performance criteria and using evidence during learning.

Aligned rubrics were rated highly (M = 3.67), whereas documented formative tools were less frequent (M = 2.67). Participants’

accounts of crowded classes and limited observation time offer a plausible explanation: a teacher may prepare a rubric for a

culminating task yet struggle to record each learner’s progress and give timely feedback during practice.

The second joint display links the implementation results to the challenges and adaptations described by participants.

Table 34 presents these connections and the resulting interpretation.
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Table 34
Integration of Implementation Findings and Interview Themes
Quantitative Qualitative Integrated
finding explanation interpretation
Planning M = 3.42; MTO1 and MTO04: guides, Daily lesson alignment
curriculum-map item M unpacked objectives, appears stronger than
=252 collaborative planning, and consistent longer-term
coaching. sequencing.
Standards adherence M | MTO04: reliance on guidance | Formal compliance may be
= 3.43; task match to alongside perceived easier to maintain than
grade standard M = exemplar gaps and requests | translating standards into
3.07. for clearer support. appropriate performance
demands.

Quality delivery M= MT01 and MT02: crowded Enactment depends on
3.00; authentic task item | classes, limited observation practice conditions as well as
M =268 time, restricted facilities, and | a coherent plan.

task substitution.
Contextualization M = MTO3: adapted intensity, Adaptation is visible in
3.12; task modification roles, and language; limited classroom accounts, but the
M =3.38; direct explanation of weakest extension-to-
homefcommunity task M | home/community tasks. community result remains
=232 incompletely explained.
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Table 34 shows that the strongest implementation dimensions concern preparation and formal adherence. Planning and
preparation (M = 3.42) and standards adherence (M = 3.43) were rated higher than quality delivery (M = 3.00) and
contextualization (M = 3.12). Participants described using curriculum guides, unpacking objectives, and discussing lessons with
colleagues, which helps explain the stronger planning pattern. However, the curriculum-map item was lower (M = 2.52), suggesting
that day-to-day lesson alighment may be easier to sustain than a consistent view of competency progression across a term. The
review connects purposeful planning to coherent instruction (Abapo, 2024; Escanda, 2023), and the interview data indicate where
collaborative mapping could strengthen that coherence.

Table 35
Integration of Inferential Findings and Qualtative Explanations
Inferential finding Interview connection Boundary of integrated

inference
Assessment alignment = MT04: teachers request The means are higher in the
by tramning. U = assessment support, three-to-four-training group
575000, p = 022 cumculum interpretation, for both demains, the tests
means = 2.90 and content expertise, and support group differences
3 30 Implementation | coaching but do not establsh training
planning by training: U effects
= 562.000, p= .038
means = 3.30 and
370
Other alignment and Challenges involve space, | Shared conditions are
implementation profile = bme, resources, and plausible, interviews do not
compansons. p> 05, | guidance across several prove profile equivalence or
accounts explain every nonsignificant
test
Total alignment- Themes describe Explanatory consistency
implementation p = connected planning with interdependent
780, p < 001, twelve | actvity, assessment practces, causal direction
suppled domain adaptation, and school and common-method
painngs posstive and supporn influence remain
significant unresolved
Engagement-dedivery  Participation and prachice  The engagement
p = 767 mstructional- | are central to enacted association is descriptive; 3
strategy correlations PEH, while a mapped comparison with
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Table 35 places the two significant training comparisons alongside the interview accounts. Assessment alignment differed by
training attendance (U = 575.000, p = .022), with retained means of 2.90 for one to two trainings and 3.30 for three to four.
Instructional planning also differed (U = 562.000, p = .038), with retained means of 3.30 and 3.70, respectively. Participants
requested competency-based assessment, content guidance, and coaching. These accounts support examining professional
learning while leaving its causal contribution unresolved.

This chapter interprets the integrated findings in relation to the study’s research questions and theoretical foundations. The
central finding is that teachers report deliberate alignment with curriculum goals, while the consistency of implementation
depends on conditions that enable the intended competency to be practiced, observed, and assessed. Quantitative patterns
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identify the domains in which reported practice differs; the qualitative findings describe the judgments and constraints that make
those patterns understandable.

Interpretation of Integrated Findings

1. On the Profile of the Respondents

The profile establishes the population represented by the findings. The survey principally reflects teachers aged below
50, bachelor’s-degree holders, teachers handling Grades 7 and 8, and respondents with one to four curriculum-related trainings.
It supplies limited evidence about teachers in the smallest qualification, age, and experience categories. Profile characteristics
should therefore frame the interpretation rather than function as explanations in themselves. A teacher’s age or credential does
not directly reveal the relevance of professional learning, access to equipment, or ability to assess a new PEH competency.

2. On the Alignment between Pedagogical Practices and Curriculum Goals

The alignment results suggest that teachers attend more consistently to identifying competencies and preparing relevant
resources than to organizing some of the ongoing evidence and participation processes through which competencies become
visible. Instructional strategies and resources each had a mean of 3.26, compared with assessment at 3.13 and engagement at
2.94. The interview accounts of mapping and unpacking competencies give concrete examples of the stronger domains. Accounts
of difficult individual observation and outcomes that develop over time explain why attaching a rubric to a task may be easier than
sustaining formative assessment during the lesson.

3. On the Level of Implementation of the Revised K-10 Curriculum

Planning and standards adherence were the highest implementation domains, while quality delivery was the lowest. The
interviews suggest that this descriptive difference is associated with the demands of actual enactment. Teachers need time for
warm-up, demonstration, repeated practice, observation, correction, and application.

4. On the significant difference in the extent of alignment between pedagogical practices and curriculum goals

The SPSS results identify a difference in assessment alignment between training-attendance groups (U = 575.000, p =
.022). The retained group means were 2.90 for one to two trainings and 3.30 for three to four, indicating higher reported
assessment alignment in the latter group. Interviews requesting assessment guidance make the domain substantively relevant.
The significant rank test and descriptive means justify closer examination of assessment-focused professional learning, while
training duration, quality, content, and classroom application remain unknown.

5. On the significant difference in the level of implementation of the Revised K—10 Curriculum by respondent profile

The result shows a difference in instructional planning and preparation by training attendance (U = 562.000, p = .038),
the only significant implementation profile comparison at the unadjusted .05 threshold. The retained means were 3.30 for one to
two trainings and 3.70 for three to four. The result suggests higher reported planning among the latter group and points to
preparation as an area in which professional learning may matter. It does not establish that attendance caused the difference.

6. On the significant relationship between the extent of alignment between pedagogical practices and curriculum goals
and the level of implementation of the Revised K=10 Curriculum

The supplied SPSS output reports thirteen positive significant cross-construct associations: twelve domain pairings and
the total-score relationship (p = .780, p < .001). Engagement with quality delivery had the largest reported domain coefficient (p
=.767), while resource utilization related strongly to planning (p =.750) and contextualization (p = .742).

The following conclusions express the insights drawn from the quantitative, qualitative, and integrated findings.

1. Curriculum renewal in the study setting takes place among teachers who bring established professional preparation
and classroom experience to revised expectations.

2. Pedagogical alignment is a continuing connection among the intended competency, the learning activity, and the
evidence produced by learners.

3. Curriculum implementation involves both interpreting requirements and creating conditions in which learners can
enact them. The study indicates that the transition from a coherent plan to an authentic learning experience is a critical point of
difficulty.

4. Professional learning appears relevant to the translation of revised competencies into both assessment criteria and
prepared lessons. The two significant training comparisons and their retained group means identify assessment and planning as
areas for inquiry.

5. Demographic and professional categories have limited explanatory value for implementation in this sample, except for
the reported training-category contrast in planning. Teachers across categories may face common demands, but nonsignificant
tests do not establish identical practices.
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6. The reported associations place assessment, resource use, and participation within the same instructional process as
planning, standards adherence, delivery, and contextualization. The total-score relationship supports studying alignment and
implementation together.

7. Teachers’ challenges reveal a recurring tension between preserving curriculum intent and making learning feasible for
the learners and resources at hand.

8. The central insight from the integrated findings is that curriculum goals become attainable classroom expectations
through a combination of teacher judgment and enabling school conditions. Instructional coherence must extend from
interpretation and planning to practice, feedback, and defensible evidence of learning.

The recommendations follow the instructional priorities and interpretive limits established in the conclusions.

Physical Education and Health teachers may prepare a concise competency—task—evidence record for selected lessons,
identifying the required performance, the planned task, the criteria, and the evidence to be collected during practice. Brief
observation checklists, structured peer feedback, and a documented instructional response can address the gap between aligned
rubrics and formative evidence.

Adaptations should specify which competency is preserved and which evidence changes. A learner’s observational role
should not automatically be recorded as mastery of a physical skill that has not been demonstrated.

School heads and instructional leaders may organize coaching around actual lesson artifacts and observed practice. LAC
sessions can combine curriculum mapping, calibration of performance criteria, and review of student work or anonymized
observation records.

The Schools Division Office may support a limited pilot of the proposed framework and provide PEH-specific technical
assistance on formative assessment, authentic tasks, and matching task complexity to standards. Training records should
document topic, duration, coaching, classroom application, and follow-up evidence, in addition to attendance.

Curriculum developers and policymakers may review the clarity and consistency of exemplars, performance expectations,
and assessment guidance.

Schools, local government units, and education partners may use a documented inventory and access review to prioritize
safe spaces, usable equipment, and scheduling arrangements.

Future researchers may validate the framework with PEH and curriculum specialists and evaluate it through a feasible
pilot with baseline and follow-up observations, lesson artifacts, and competency-based learner evidence. Larger and more
balanced samples could improve profile comparisons.
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