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ABSTRACT: This study investigated the effects of using non-dialogue journal writing on enhancing ESL students’ writing skills. In
this study, 20 secondary school students were selected as participants and descriptive analysis was used to analyse the data. In
this study, the effects of using non-dialogue journal writing were investigated by comparing the mean scores on the overall writing
ability based on pre- and post- writing test. The findings indicate that there was a significant difference between the mean scores
of students’ overall writing ability of the use of non-dialogue journal writing in ESL writing classroom. Therefore, the findings from
this study suggest teachers to implement the use of non-dialogue journal writing in ESL writing classroom due to positive effect
that it offers.
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I. INTRODUCTION

In Malaysia, ESL writing is considered the most challenging skill for students to master (Mastan, Maarof, & Embi, 2017)
even after KSSM was introduced as a new curriculum that allows students to learn English 2.6 hours per week (Parrikal et al.,
2020). According to Li and Razali (2019), secondary school students tend to face challenges to write a good piece of writing due
to lack of English proficiency and their behaviours in learning the language. Besides, ESL learners tend to have anxiety when they
are required to write in English (Akhtar, Hassan, & Saidalvi, 2020) which causes them to struggle in enhancing ESL writing skills
compared to other language skills namely, listening, speaking, and reading (Ganapathy et al., 2020).

In order to improve ESL students’” writing skills, the use of non-dialogue journals can be practised by ESL teachers.
Generally, the use of non-dialogue journal writing integrates a teaching approach known as process writing approach whereby
students pay more attention to the process of writing (Pasand & Haghi, 2013) rather than copying model essays as one of the
teaching methods that applies product writing approach (Sarala et al.,, 2015). According to Kurniasih et al. (2020), the
implementation of process writing approach helps to reduce learners’ anxiety levels in writing, thus guiding them to improve their
skills in ESL writing. In this study, the practice of non-dialogue journal writing can also be defined as the situation whereby the
teacher introduces the use of written journals in an ESL writing classroom but no feedback will be given by the teacher. This is
different with the practice of dialogue journal writing that requires teachers to provide feedback in the form of dialogues based
on the journal entries written by the students.

Therefore, the purpose of this study is to investigate the effects of practising non-dialogue journal writing on enhancing
ESL students’ writing skills in secondary school setting in Malaysia. By doing this, other than one of the ways to implement CEFR
in ESL writing classroom, it will be interesting to investigate whether the use of non-dialogue journals can be chosen as one of the
methods to improve students’ writing skills. As CEFR focuses more on improving students’ ability in writing, the use of non-
dialogue journals can be applied in ESL writing classroom as it allows them to experience a student-centred learning environment.

Il. PROBLEM STATEMENT

In teaching ESL writing, the main aim of introducing non-dialogue journal writing is to help in developing students’ writing
fluency and ideas on what to write (Sidek, 2010). As the use of non-dialogue journal writing applies process writing approach in
an ESL writing classroom, it manages to help learners become independent by noticing their errors independently (Dewi, 2021).
According to Gafur (2020), the implication of process writing approach managed to contribute towards improving students’ overall
writing abilities. Besides, a study done by Aman and Kesevan (2024) has revealed that majority of the teachers agreed that the
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practice of process writing approach plays a main role in motivating students to write. However, although research findings have
revealed the advantages of practising journal writing in general (lkayati, 2009; Kurnianingsih, 2009; Hogue, 2003; Langan, 2001),
the practice of non-dialogue journal writing is not often practised by the teacher in the current classroom situation in Malaysian
schools. Therefore, this study aims to investigate the effectiveness of non-dialogue journal writing in ESL writing classrooms.

lll. LIMITATION OF STUDY

This study faced a limitation in which it only involved a small number of samples which consisted of 20 students drawn
from only one secondary school in Temerloh, Pahang. Thus, the ability to generalise the findings from a sample to a population
on the basis of a single research study is severely limited.

IV. RESEARCH OBJECTIVE
The main objective of this study is to investigate the effects of practising non-dialogue journal writing on enhancing ESL

students’ writing skills. The specific objectives are:

a) Toinvestigate the effect of using non-dialogue journals in terms of improving students’ overall writing abilities.

b) To investigate the effect of using non-dialogue journals in terms of improving text content.

c) Toinvestigate the effect of using non-dialogue journals in terms of improving communicative achievement.

d) Toinvestigate the effect of using non-dialogue journals in terms of improving organisation skill.

e) Toinvestigate the effect of using non-dialogue journals in terms of improving language skill.

V. RESEARCH HYPOTHESIS
The results of the post-writing mean scores are discussed based on the following research hypothesis:

Ho1: There is no statistically significant difference in the mean scores of students’ overall writing abilities based on their pre-
and post-intervention scores.

Ha1: There is a statistically significant difference in the mean scores of students’ overall writing abilities based on their pre-
and post-intervention scores.

Ho1: There is no statistically significant difference in the mean scores of students’ overall writing abilities in terms of text
content, communicative achievement, organisation, and language based on their pre- and post-intervention scores.

Ha1: There is a statistically significant difference in the mean scores of students’ overall writing abilities in terms of text
content, communicative achievement, organisation, and language based on their pre- and post-intervention scores.

VIi. METHODOLOGY

This study applied a quantitative research method as the aim of this study is to investigate the effects of practising non-dialogue
journal writing on enhancing ESL students’ writing skills. A total of 20 Form 4 students from a secondary school in Temerloh,
Pahang were selected as participants in this study. Random sampling was utilized for the selection of the students. Before
introducing non-dialogue journals to the participants, a pre-test in writing was conducted to identify students’ overall writing
ability based on text content, communicative achievement, organisation, and language use.

After that stage, the participants then are exposed to the practice of non-dialogue journal writing in eight consecutive ESL
writing lessons. In order to implement the use of non-dialogue journal in the class, students are exposed to journal writing on the
second week whereby they are taught on how to draft, organise, and revise the ideas before writing a journal entry. They then
are asked to write journal entries based on the given topics and they need to submit the written journals to the teacher. After the
participants have sat for eight consecutive lessons of ESL writing, a post-test of writing task was carried out. Similar test paper was
used for both pre- and post- writing tests in this study, in which students are required to write an article in about 200-250 words
within 45 minutes. The effects of practising non-dialogue journal writing on enhancing students’ descriptive writing skills was
measured by investigating the differences of students’ pre-test and post-test marks in writing tests. Figure 1 shows the activities
conducted to collect data for this study:
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Week 1

* Teacher briefed the students about the study.
* A pre-test was carried out.

!

Week 2

e Students are exposed to the introduction of non-dialogue journals.
e Students need to write journal entries based on the given topics.

l

Week 3
*  Students need to write journal entries based on the given topics.

1

-
Week 4
e Students need to write journal entries based on the given topics.
.
-
Week 5
*  Students need to write journal entries based on the given topics.
\.

!

Week 6

¢ A post-test was carried out.

Figure 1: Research Schedule

VII. RESULTS AND DISCUSSION

A paired sample t-test was conducted to examine the effects of practising non-dialogue journal writing in an ESL writing
classroom. The post-writing mean scores indicated that after the students experienced the treatment of non-dialogue journal
writing, there was a slight improvement in regard to text content (M = 3.05, SD = .68633) compared to the results of pre-writing
mean scores (M = 2.95, SD = .60481). Similarly, in terms of communicative achievement, the students’ scores in post-writing test
were higher after they are exposed to the practice of non-dialogue journal writing (M = 3.40, SD =.94032) than before the practice
(M =2.95, SD =.60481). The use of non-dialogue journal writing has also enhanced students’ writing skills in terms of organisation
and language (M = 2.85, SD =.87509) and (M = 2.35, SD = .58714). Overall, in terms of overall writing ability, the treatment of non-
dialogue journal writing has successfully helped students to score better in the post-writing test (M = 2.35, SD =. 58714) compared
to the results of pre-writing mean scores (M = 2.10, SD = .55251).

Table I: Results of Paired-Samples T-test

Category Mean SD N Std. Error
Mean
Text Content Post-test 3.05 .68633 20 .15347
Pre-test 2.95 .60481 . 13524
Communicative Post-test 3.40 .94032 20 .21026

Achievement
Pre-test 2.95 .60481 . 13524
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Organisation Post-test 2.85 .87509 20 .19568
Pre-test 2.35 .58714 13129
Language Post-test 2.35 58714 20 13129
Pre-test 2.10 .55251 .12354
Overall Post-test 2.35 58714 20 13129
Pre-test 2.10 .55251 .12354

A. Effects of practising non-dialogue journal writing

The results from the paired sample t-test (Table 2) revealed that there was no significant difference in terms of text content
before and after the treatment, t (19) = .809, p > .05. Hence, the null hypothesis is accepted. However, in terms of communicative
achievement, the paired sample t-test revealed a significant difference before and after the treatment, t (19) = -2.438, p < .05.
This indicates that the mean of communicative achievement after the treatment (M = 3.40) was significantly higher than the mean
before the treatment (M = 2.95). The null hypothesis hence, is rejected. Meanwhile, in terms of organisation, the paired sample
t-test revealed a significant difference before and after the treatment, t (19) = -2.364, p < .05. This indicates that the mean of
organisation after the treatment (M = 2.85) was significantly higher than the mean before the treatment (M = 2.35). Thus, the null
hypothesis is also rejected. Similarly, for language, the null hypothesis is rejected as the paired sample t-test revealed a significant
difference before and after the treatment, t (19) = -2.517, p < .05. This indicates that the mean of language after the treatment
(M =2.35) was significantly higher than the mean before the treatment (M = 2.10). As for the overall writing ability, the comparison
made between the pre-test and the post-test scores showed that there was a slight improvement as the paired sample t-test
revealed a significant difference before and after the treatment, t (19) = -2.517, p <.05. Hence, the null hypothesis was rejected.
Thus, this study revealed that the use of non-dialogue journal writing has contributed towards the students’ improvement in terms
of communicative achievement, organisation, and language which has also made them showed improvement in their overall
writing abilities.

Table 2: The Comparison of Students’ Pre-Test and Post-Test Essay Writing Scores

Paired Differences t df Sig. (2-
tailed)
Mean Std. Dev  Std.Error 95% Confidence Interval
Mean of the Difference
Lower Upper
Text Content PreScore - -.1000 .55251 .12354 -.15858 .35858 .809 19 428
PostScore
Communicative PreScore - -.45000 .82558 .18460 -.83638 -.06362 -2.438 19 .025
Achievement PostScore
Organisation PreScore - -.50000 .94591 21151 -.94270 -.05730 -2.364 19 .029
PostScore
Language PreScore - -.25000 44426 .09934 -.45792 -.04208 -2.517 19 .021
PostScore
Overall PreScore - -.25000 44426 .09934 -.45792 -.04208 -2.517 19 .021
PostScore

The results from the paired sample t-test that compared mean scores of pre- and post- intervention scores showed significant
differences (p < .05) in terms of communicative achievement, organisation, and language. Thus, it can be concluded that students’
overall writing ability were improved in terms of communicative achievement, organisation, and language after they experienced
the practice of non-dialogue journal writing in eight consecutive lessons of ESL writing. The findings paralleled previous study by
Sholah (2019), where he reported that after practising journal writing for thirteen weeks, students were able to not only improving
their writing skills, but also managed to express their ideas creatively in writing the journals. However, this study revealed that
the practice of non-dialogue journal writing did not really contribute towards improving students’ writing in terms of text content.
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Viil. CONCLUSIONS

This study was participated by a total of 20 secondary school students which aimed to investigate the effects of practising non-
dialogue journal writing on enhancing ESL students’ writing skills. The results revealed that non-dialogue journal writing was
effective in enhancing students’ writing skills and to be practised in ESL writing classrooms. Findings of this study suggest that ESL
teachers can integrate the use of journal in teaching writing in order to encourage their students to write independently. However,
teacher should briefly explain about the goals of practising non-dialogue journal writing in ESL writing classroom to enhance
students’ understanding about the practice and to encourage them to write with an open heart. Besides, it is also vital to monitor
the practice of non-dialogue journal writing in ESL writing classroom along the way, in order to see the students’ level of
acceptance. Several factors such as students’ proficiency and students’ views toward the practice of writing journals should be
considered. If the students show improvements after the practice of non-dialogue journal writing is introduced in class, then the
teacher could continue practising it in order to guide them in becoming autonomous writers.
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