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ABSTRACT: Competence of the teachers can be linked to the pupils' learning abilities in the 21st century as well as their 

performance. This study evaluated the extent of knowledge acquired by teachers regarding the Philippine Professional Standards 

for Teachers (PPST) and how this knowledge correlated with their pupils’ learning styles and performance. The independent 

variable pertained to the information acquired by teachers regarding the terms of PPST Domains, specifically in content knowledge 

and pedagogy, learning environment, diversity of learners, and assessment and reporting. The dependent variable focused on the 

21st century skills and performance of the pupils. The respondents of this study were the teachers (n=111) from the selected 

schools in the Division of Misamis Oriental. The gathered data underwent analysis and interpretation through various descriptive 

and inferential statistical methods, including Frequency and Percentage, Mean and Standard Deviation, as well as the Pearson 

Product Moment Correlation Coefficient. Results showed that the teachers have very high competence. Pupils have very high 

learning styles and also high performance. Content knowledge and pedagogy showed moderate positive correlation with the 

pupils’ learning styles and performance. Thus, the success of the teachers is closely linked to the success of the learner. It is 

recommended that teachers use interactive techniques in their lessons to improve their instructional abilities. 

KEYWORDS: content knowledge and pedagogy, pupils’ 21st century skills, teaching 

I. INTRODUCTION 

In today's world, educators are expected to demonstrate proficiency in their respective fields to uphold the Department of 

Education's vision of fostering a culture of excellence across all academic disciplines. To deliver high-calibre instruction, teachers 

must possess the skills and methodologies to effectively conduct their lessons with a commendable demeanour and exemplary 

style. Teaching competence plays a critical role in ensuring that students from diverse backgrounds achieve exceptional academic 

outcomes.  

To attain competence, teachers must employ a range of effective strategies to not only captivate student interest but also to 

foster an environment that is conducive to learning (Morallo & Abay, 2019). Competency among teachers is a key component of 

the broader education and learning system. It is attributed to teachers who possess appropriate qualifications. The teaching 

profession is widely regarded as one of the oldest and most respected in the world. It is essential that what transpires inside the 

classroom aligns with the core principles of teaching to maintain the profession's esteemed reputation. However, the conduct of 

certain teachers can significantly impact their students' academic performance. Teaching involves imparting knowledge to 

learners, a responsibility that falls on the shoulders of teachers who have undergone rigorous training to effectively deliver 

instructions to students. 

The proficiency of educators can be measured by assessing pupils across different competencies in the National Achievement Test, 

an annual assessment conducted by the Department of Education to gauge the knowledge and skills students have acquired and 

developed. The results of the test are indicative of the effectiveness of teachers in guiding students' learning and their influence 

on academic achievement (Gepila, 2020). The success of the teachers is closely linked to the success of the learner. This conviction 

has been deeply embedded in the author's experiences over the past decade, which included teaching in a private school. The 

research delves into 21st-century learning skills.  

This study aimed to evaluate the effectiveness of teachers and how it influences pupils' learning abilities in the 21st century. 

Furthermore, it delved into opportunities for fostering critical thinking and efficient communication to enhance the practical 

understanding of both teachers' and students' attributes. 
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This study was anchored on Alton Lee’s (2003) Competent Teaching theory which explains the how’s of work as teachers. He 

explained that decisions about how to teach can only be made by considering the learners, the contexts of teaching, and the 

values underpin of teaching. He defined competent teaching as the Science, art and practice of teaching which is known as 

pedagogy. The theory cites that, using evidence from researched practice, it identifies how competent teaching focuses on student 

achievement and facilitates high standards of student outcomes for heterogeneous groups of students. It encompasses 

pedagogical practices that allow classes and other learning groups to work as caring, inclusive and cohesive learning communities.  

Further, it establishes effective links between schools and other learning groups with respect to their cultural contexts. The 

students are bound to socialize. For teachers to facilitate learning, it is deemed to be responsive to student learning processes. 

This will entail to have been providing with sufficient and effective opportunities to learn it. It provides multiple task contexts to 

support learning cycles, aligns curriculum goals. The resources will include ICT usage, task design, teaching and school practices. 

Incorporated pedagogy entails scaffolding and providing appropriate feedback on students’ task engagement. Incorporated 

pedagogy promotes learning orientations, pupils’  regulation, metacognitive strategies and thoughtful pupils’ discourse and 

encourages teachers and pupils to engage constructively in goal-oriented assessment (Brew et al., 2021). 

Teachers, who are the most significant force in education, have the difficult duty of instilling in pupils the information, skills, and 

behaviors required to navigate an ever-changing society. Thus, in order to convey knowledge, instructors must be highly skilled 

learning facilitators while also serving as moral role models. This means that a school must not only have educationally qualified 

teachers, but also teachers who are truly dedicated and committed to serving the public, particularly the pupils entrusted to their 

care. Teachers, who are the most important factor in education, have the enormous task of instilling in the pupils the knowledge, 

skills, and behavior required to face an ever-changing society. (Toston, 2023). This portion of works was linked by classroom 

practice. Social media and online communities offer people a lot of information and the chance to learn from specialists in various 

areas. In the field of education, teachers with advanced 21st-century skills are more likely to have a positive attitude toward 

education, and they support and protect students with or without learning disabilities.  

Enabling educators to cultivate their twenty-first-century competencies and inclusive education skills empowers them to create 

inclusive learning environments that facilitate the holistic development of all students. In 2023, UNICEF has set a goal to ensure 

universal access to high-quality education as a fundamental human right. The organization recognizes the unique attributes, 

interests, capabilities, and educational needs of each child, emphasizing the importance of personalized and inclusive learning. To 

effectively fulfil their roles, educators need to possess the capacity to customize instruction, cater to various learning styles, and 

establish inclusive classroom settings that promote teamwork and provide assistance to all students (Hamstead, 2024).  

Prioritizing the enhancement of instructional quality and the elevation of teacher proficiency is crucial for ensuring sustained 

nation-building efforts. The Philippine Professional Standards for Teachers (PPST) serve as the benchmark for assessing the 

competencies of educators within the country. All professional development will focus on the Philippine Professional Standards 

for Teachers (PPST) to prepare teachers’ to implement the K-12 program. Given that these standards are mandated for teacher 

recruitment and progression; performance assessments should also be aligned with the PPST and it is advisable for schools to 

offer additional training and informative sessions on the PPST Domain of Community Linkages and Professional Engagement. This 

initiative would equip teachers with valuable ideas, guidance, and support, enabling them to excel in all PPST domains and enhance 

students' academic performance (Pamon and Oco, 2024) 

Thus, this present study takes the academe as the setting and looks into the possibility that the competence of teachers could 

have an association with the pupils’ academic performance, with hopes that the results of this study would have a positive impact 

on the teachers and on the on-going efforts of Department of Education in providing teachers with educational development for 

growth and performance. Moreover, part of this study is based on PPST concepts. 

 

II. METHODOLOGY 

The study utilized the descriptive correlational research design with content analysis which is appropriate for its objective in 

determining the relationship between teachers’ teaching competence and pupils’ 21st century skills and performance in the 

Alubijid West District. It described with emphasis what exists such as status, practices, conditions, situations, or any phenomena. 

This method involved description, recording, analysis, and interpretation of prevailing conditions. Documentary analysis deals on 

collecting the existing data and then studying it for possible reasons on why such event exists. In this study the performance of 

the pupils was taken from the School Form (SF) 5. The investigation was between teaching standard competence level of teachers 

and its relationship towards pupils’ 21st century skills and performance in the Alubijid West District. It is also a process of 

investigation involving the collection of data in order to find answers to the questions concerning the recent status of the subject 

of the study and to properly test whether relationships existed between two or among variables. 
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A descriptive research design will be employed when the study's goal is to uncover new truths and it centers on the current 

situation. Only when the information to be collected relates to the current situation, offering the benefit of facts and drawing 

attention to the most crucial aspects to report, is it helpful. Using this method, current conditions are described, documented, 

analyzed, and interpreted. According to Siedlecki (2020), descriptive research looks at the organization and characteristics of a 

given organization or population, and it can provide a description of events that evolve over time.  

Statistical treatment of the data provided the guidance of the researcher to achieve the exact treatment of each of the following 

problems. Problem 1 used the Mean and Standard Deviation in determining the level of teachers’ teaching competence which 

consists of the following: content knowledge and pedagogy; learning environment; diversity of learners; assessment and reporting.  

Also, Problem 2 used the Mean and Standard Deviation in determining the level of the pupils’ learning skills and performance.  

While Problem 3 used Pearson Product Moment Coefficient Correlation or Pearson r in determining the relationship between the 

teachers’ teaching competence and the level of pupil’s learning skills and performance. 

  

III. RESULTS AND DISCUSSION 

 

Problem 1. What is the level of teachers’ teaching competence in terms of: 

1.1 content knowledge and pedagogy; 

1.2  learning environment; 

1.3  diversity of learners; and 

1.4  assessment and reporting? 

Table 1 presents the overall teachers’ teaching competence. It registered an overall Mean of 4.30 and SD=0.52, with the 

description of At all times and with the interpretation of Very High. Moreover, majority of the variables were rated Very High. The 

data suggests that the teachers were able to gain more than enough knowledge and abilities. This is significant since it plays a key 

role in assessing the performance level of the teachers. Therefore, it is essential that topics be considered in this domain. 

 

Table 1. 

Overall Teachers’ Teaching Competence 

Note: 4.20-5.00 Very High 3.40-4.19 High 2.60-3.39 Moderately high 1.80-2.59 Low  1.00-1.79 Very Low   

 

         To sum up, DepEd Order No. 42, s. 2017 is a key document for raising the caliber of teachers and enhancing pupils’ 

performance in the Philippines. This directive offers a thorough framework for professional development for teachers at all career 

levels by implementing the Philippine Professional Standards for Teachers (PPST). It lists seven essential areas that help instructors 

with their practice and professional development, ranging from pedagogy and content knowledge to professional development 

and personal improvement. By ensuring that teachers' competencies are in line with the nation's educational objectives, the PPST 

makes professional development programs, career advancement, and performance reviews more transparent. Teachers can 

regularly evaluate and improve their teaching strategies by incorporating these criteria into their everyday work, which eventually 

benefits the students' varied learning needs. 

In the same table, the highest rated variable is Content Knowledge and Pedagogy with Mean of 4.36 and SD=0.53, with the 

description of At all times and with the interpretation of Very High. As the basis for successful instruction, this suggests that the 

teachers were able to attain the greatest degree of knowledge. Pupils can be inspired, meaningful learning experiences can be 

created, and long-term academic success is achievable by a teacher who is an expert in their field and knows how to teach it 

effectively. Effective teaching is based on pedagogy and content knowledge. It describes a teacher's capacity to be an expert in 

their field while utilizing the best teaching techniques to support pupils' learning. In addition to teaching knowledge, a competent 

instructor fosters curiosity, critical thinking, and a love of learning. Teachers may equip pupils to thrive in a world that is constantly 

changing by consistently enhancing their subject-matter expertise and instructional techniques. (Manigbas et al., 2024) 

Variables  Mean SD Description Interpretation 

Content Knowledge and Pedagogy 4.36 0.53 At all times Very High 

Learning Environment 4.34 0.53 At all times Very High 

Diversity of Learners 4.19 0.52 Most of the time High 

Assessment and Reporting 4.31 0.52 At all times Very High 

Overall Mean 4.30 0.52 At all times Very High 

http://www.ijmra.in/
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 Meanwhile, the lowest rated indicator is Diversity of Learners with the Mean of 4.19 and SD= 0.52, with the description of Most 

of the time and with the interpretation of High. This means that the teachers need more targeted training, support and resources 

to help teachers become more responsive to learner diversity. This emphasizes the importance of continuous professional 

development, mentoring, and collaborative learning among educators. Ultimately, improving this area is not just about 

compliance with teaching standards it’s about creating inclusive learning environment where all pupils feel seen, valued and 

supported. According to Soylu et al. (2020) addressing this gap will lead to better pupil engagement, higher achievement, and 

more equitable education system. 

 

Problem 2. What is the level of pupils’21st century skills for the school year 2024 - 2025? 

Table 2 shows the Pupils’ 21st Century Skills. It registered an overall Mean of 4.26 and SD=0.53, with the description of At all times 

and with the interpretation of Very High. Moreover, majority of the variables were rated Very High. This implies that the teachers 

are able to achieve highest level of learning skills. The world is rapidly evolving, and education must adapt to prepare pupils to 

success in the digital age. Equip pupils with abilities to think, innovate, and collaborate effectively in technology – driven world 

(Zhou, 2022) 

 

Table 2. 

Pupils’21st Century Skills 

Indicators 

As a teacher, I have observed that my pupils… 

Mean SD Description Interpretation 

1. have a strong desire to learn. 4.34 0.52 At all times Very High 

2. value the importance of reflecting on meaningful 

learning experiences 

4.31 0.52 At all times Very High 

3. search for the meaning and significance of various 

things on their own. 

4.21 0.55 At all times Very High 

4. convey information in a logical and clear manner. 4.14 0.56 Most of the time High 

5. create diverse options for themselves. 4.20 0.55 Most of the time  High 

6. find other options for daily life. 4.39 0.51 At all times Very High 

7. have the ability to generate new and innovative ideas 4.18 0.55 Most of the time High 

8. have the appropriate thinking for situations. 4.27 0.54 At all times Very High 

9. can work in pairs or small groups to collaborate. 4.38 0.51 At all times Very High 

10. can provide feedback to friends or evaluating the work 

of others. 

4.31 0.52 At all times Very High 

11. can push themselves to adapt to working with friends. 4.32 0.52 At all times Very High 

12. can clearly answer questions in front of a large group 

of people.  

4.22 0.54 At all times Very High 

13. can utilize media and technology effectively and 

impactfully. 

4.16 0.56 Most of the time High 

14. can communicate effectively in various situations. 4.22 0.54 At all times Very High 

15. choose the appropriate technological tools to 

successfully accomplish tasks. 

4.26 0.53 At all times Very High 

Overall Mean 4.26 0.53 At all times Very High 

Note: 4.20-5.00 Very High 3.40-4.19 High 2.60-3.39 Moderately high 1.80-2.59 Low  1.00-1.79 Very Low    

 

The indicator with the best score is indicator 9, As a teacher, I have observed that my pupils can work in pairs or small groups to 

collaborate, described as At all times and interpreted as Very High Level, with a Mean of 4.38 and SD=0.51. This means that they 

can work in pairs or small groups, which is considered Very High. This implies teachers go above and beyond traditional methods 

to establish an engaging, active, and captivating learning environment. Because it promotes the improvement of cooperation, 

communication, and leadership skills. Collaboration is one of the most important 21st century learning skills. Pupils learn how to 

accept different points of view, share ideas, and work as a team when they collaborate in small groups or pairs. According to Attila 

(2024) pupils can collaborate with others on a shared learning task in an efficient manner. It highlights the value of teamwork, 

teaching pupils how to solve problems together and developing their social and emotional intelligence. 
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Meanwhile, the lowest rated is indicator 4, As a teacher, I have observed that my pupils convey information in a logical and clear 

manner with the Mean of 4.14 with SD=0.56 described as Most of the time and interpreted as High. This indicates that teachers 

require enhanced presentation of lessons in a coherent, comprehensible, and systematic manner to facilitate pupils' 

understanding of concepts. This ensures that learning is effective, engaging and meaningful. Ramadhona (2023) stated that 

effective presentation of information entails arranging ideas logically and putting out arguments that demonstrate the 

relationships between concepts. Content must be organized logically and clearly so that ideas flow into one another naturally 

improving understanding and engagement. 

 

Problem 3. What is the level of pupils’ performance for the school year 2024 - 2025? 

 

Table 3. 

Pupils’ Performance 

Grading Scale Frequency Percentage Mean & SD Interpretation 

90% - 100% 132 44  

89.24 

(2.37) 

 

Very Satisfactory 85% - 89% 116 39 

80% - 84% 27 9 

75% - 79% 25 8 

74% and below 0 0 

Total 300 100 

Note:  90% - 100%: Outstanding  85%-89%: Very Satisfactory 80%-84% Satisfactory 

 75%-79% Fairly Satisfactory 74% & below Did not Meet Expectations  

 

Table 3 exhibits the learners’ performance. It registered an overall Mean of 89.24 and SD= 2.37 interpreted as Very Satisfactory. 

One hundred-sixteen (116) or 39% of the pupils have Very Satisfactory level of performance, one hundred thirty -two (132) or 44% 

of the pupils achieved Outstanding Level of Performance, twenty-seven (27) or 9% of the pupils got Satisfactory level of 

performance and twenty-five (25) or 8% of the pupils got the Fairly Satisfactory Level of Performance. It means that the pupils 

were able to perform at the second-highest level. Teachers still need to assist pupils who perform poorly, even if almost all of the 

students' academic achievements reached an extremely high level, satisfactory and outstanding. The key to progressing up to a 

new curriculum level is the academic success of the pupils. Additionally, it reflects their problems or accomplishments in school. 

Therefore, it is essential to provide them with appropriate extracurricular activities and enough time to improve themselves while 

they are having difficulties. 

Furthermore, parents or guardians at home need to keep an eye on their children's activities since they might harm their academic 

performance if they spend less time studying and more time playing online games or utilizing social media. Re-enforcing lessons 

taught in school requires practice and study at home. The pupils will be able to recall completely and review the lessons they 

learned in school. Given this, authorities and educational institutions ought to think about creating a pleasant atmosphere for 

pupils to learn. 

According to Idulog et al. (2023), the academic performance is influenced by many factors, but pupils can improve by developing 

good habits, staying, motivated, and using effective learning strategies. Schools, teachers, and families also play vital roles in 

shaping pupils’ success. Pupils must give their utmost effort in every topic they are offered, not just in one. Since the pupils are 

still very young and readily affected by negative emotions like discouragement, teachers and parents must be present to mentor, 

support, and encourage them.  

Moreover, Brew et al. (2021) stated that pupils who are given access to educational materials, library resources, and experimental 

facilities acquire skills that are more beneficial to their learning, which ultimately leads to increased academic performance. 

Providing pupils with the right resources is essential for their learning. These resources help them acquire valuable skills and 

knowledge that contribute directly to better academic outcomes. 

 

Problem 4. Is there a significant relationship between the teachers’ teaching competence and the level of pupils’ 21st century 

skills? 

Table 4 displays the Tested Correlation on Teaching Competence and Pupils’ 21st Century Skills. The independent variable is on 

teachers’ gained information of PPST Domains in terms of Content Knowledge and Pedagogy, Learning Environment, Diversity of 

Learners, and Assessment and Reporting while the dependent variables the Pupils’ 21st Century Skills and Pupil’s Performance. 
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For Content Knowledge and Pedagogy, it registered as computed r-value of 0.601 with computed p-value of 0.001. The computed 

p-value is lower than the critical p-value of 0.05 level of significance. This data imply that moderate association between content 

knowledge and pupils’ performance was registered. This means that the teachers’ gained information on Content Knowledge and 

Pedagogy is significantly correlated with the pupils’ 21st century skills. Thus, the null hypothesis is rejected. 

 

 

Table 4. 

Test for Correlation on Teaching Competence and Pupils’ 21st Century Skills 

Variables  r-value p-value Level of Correlation Decision Interpretation 

Content Knowledge and 

Pedagogy 

0.601 0.001 Moderate Positive Correlation Reject Ho Significant 

Learning Environment 0.213 0.021 Low Positive Correlation Reject Ho Significant 

Diversity of Learners 0.341 0.016 Low Positive Correlation Reject Ho Significant 

Assessment and Reporting 0.226 0.034 Low Positive Correlation Reject Ho Significant 

Note:  0.91 - 1.00 Very High Positive Correlation 0.71 – 0.90 High Positive Correlation 

0.51 – 0.70 Moderate Positive Correlation 0.31 – 0.50 Low Positive Correlation 

0.00 – 0.30 Negligible Positive Correlation     Significant when computed p-value <0.05 

 

The teachers’ way of presenting and discussing the lessons to the pupils is vital to their learning development, acquisition and 

mastery. Thus, the teachers must know the lessons that they will present well as well as use various teaching strategies and 

instructional materials to make the pupils inspired and motivated to learn. According to Caparas (2021) shows the relationship 

between teachers' competency level and pupils’ 21st century skills. The data show that the level of teachers' ability is important 

to the pupils' learning, as indicated by the Pearson-r rating, and the probability rating of less than 0.001 led to reject the null 

hypothesis. The respondents’ perceptions and the data indicate that teaching competence has a significant and strong relationship 

with pupils’ 21st century skills. As teachers’ competence improves, pupils’ 21st century skills   also improve. 

        For Learning Environment, it registered as computed r-value of 0.213 with computed p-value of 0.021. The computed p-value 

is lower than the critical p-value of 0.05 level of significance. This indicates that low positive correlation was registered between 

learning environment and pupils’ performance. This data implies that teachers’ gained information on learning environment is 

significantly correlated with pupils’ learning skills. Thus, the null hypothesis is rejected. Learning environment is vital to the 

teaching and learning process specially for the pupils. Most of the time the learning and knowledge acquisition is happening inside 

the classroom or the school campus. When the school has a safe and secure environment, the learning process of the pupils 

becomes more productive and of high level.  

According to Khine (2020) learning environment is essential for the success of both teachers and pupils because it allows them to 

hone their management, teaching, and strategy skills. These elements are incorporated in the assessment of the work of teachers. 

demonstrates a comprehensive understanding of problem-solving, emphasizing the value of cognitive aspects, strategic 

approaches, and cooperative learning settings. These observations are essential for teachers who want to help pupils in a variety 

of subjects develop their problem-solving abilities. 

         Diversity of Learners registered a computed r-value of 0.341 with computed p-value of 0.016. The computed p-value is lower 

than the critical p-value of 0.05 level of significance. This data indicates that the information teachers gained on the diversity of 

learners is significantly (low positive) correlated with their pupils’ 21st century skills. Therefore, the null hypothesis is rejected. The 

learners’ learning capacity, capability and their learning styles must be given attention and importance by the teachers. In this 

manner, the teachers can properly plan and make activities that will cater the needs and the capacity of the learners so that they 

will not have much difficulty and that they will feel being given importance as the teachers considers their strength and 

weaknesses.  

Qingyan et al. (2023) stated that the importance of understanding the diversity of learners should be emphasized, as it significantly 

impacts both teachers and pupils' learning skills. Teachers will be evaluated on their ability to create activities that address the 

varying needs and capacities of their pupils. Meanwhile, pupils must be provided with appropriate activities, assistance, and 

guidance to facilitate their learning and help them acquire the knowledge and skills necessary for their development and future 

endeavors. 

            Assessment and Reporting found to have a low positive correlation with r-value of 0.226, with a p-value of 0.034. This p-

value is much lower than the critical value of 0.05, showing a significant link between teachers’ teaching competence on 
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assessment and learning and pupils’ learning skills. Therefore, reject the null hypothesis. It comprises taking in new data, making 

sense of it, and then being able to use what you've learned in other situations. Assessment and reporting is important as it provides 

opportunity for the teachers to make diagnosis on the strengths and weakness of the pupils as well as having the chance to inform 

or update the parents of their pupils’ status in their academics. This can be now done with ease with the presence of the 

advancement of technologies to make their reports and activities more efficient and effective. The ability to engage with the digital 

environment is a component of technology skills. A person who is technically proficient is one who is adept at working with digital 

or technical forms of media. Highlighted by Tugtekin et al. (2024). 

Problem 5. Is there a significant relationship between the teachers’ teaching competence and the level of pupils’ performance? 

Table 5 displays the Test Correlation on Teaching Competence and Pupils’ Performance. The independent variable is on teachers’ 

gained information of PPST Domains in terms of Content Knowledge and Pedagogy, Learning Environment, Diversity of Learners, 

and Assessment and Reporting while the dependent variable was the Pupil’s Performance. 

 

Table 5. 

Test for Correlation Between Teaching Competence and Pupils’ Performance 

Variables  r-value p-value Level of Correlation Decision Interpretation 

Content Knowledge and 

Pedagogy 

0.608 0.001 Moderate Positive Correlation Reject Ho Significant 

Learning Environment 0.219 0.021 Low Positive Correlation Reject Ho Significant 

Diversity of Learners 0.346 0.016 Low Positive Correlation Reject Ho Significant 

Assessment and Reporting 0.228 0.034 Low Positive Correlation Reject Ho Significant 

Note:  0.91 - 1.00 Very High Positive Correlation 0.71 – 0.90 High Positive Correlation 

0.51 – 0.70 Moderate Positive Correlation 0.31 – 0.50 Low Positive Correlation 

0.00 – 0.30 Negligible Positive Correlation     Significant when computed p-value <0.05 

 

For Content Knowledge and Pedagogy, the computed r-value was 0.608, with a computed p-value of 0.001. The computed p-value 

is less than the required p-value of 0.05 significance level. This data indicates a significant correlation between teachers’ acquired 

knowledge in Content Knowledge and Pedagogy and Pupils Performance. Consequently, the null hypothesis is rejected. Teachers 

who not only possess but also implement both of these qualities are better suited to improve the learning results of their pupils. 

Consequently, in order to create greater educational accomplishments, professional development programs ought to center their 

attention on enhancing both subject matter mastery and teaching abilities. 

According to Kocama (2022) the correlation between teachers' competency levels and pupils' performance. The statistics 

demonstrate that teachers' competency significantly influences pupil learning, as evidenced by the Pearson correlation coefficient, 

and the probability rating of less than 0.001 necessitated the rejection of the null hypothesis. The respondents' judgments and 

the results suggest that teaching competence is significantly and strongly correlated with pupils’ performance. As educators' 

proficiency enhances, pupils' performance also advanced. 

. The Learning Environment resulted in a computed r-value of 0.219 and a computed p-value of 0.021. The calculated p-value falls 

below the critical threshold of 0.05 for significance. The data suggests a significant correlation between the information teachers 

acquire regarding the Learning Environment and their performance outcomes. Consequently, the null hypothesis has been 

rejected.  

The learning setting is very important for both teachers and pupils to do well. For teachers, it is a place to try out new ways of 

teaching and get better at managing others. For pupils, it's a place to get involved, work together, and do well in school overall. A 

positive and supportive setting that encourages personal growth, engagement, and success is good for everyone. Because 

everything is connected, it is important to make and keep a dynamic, welcoming, and well-structured learning setting so that 

teaching and learning can go well. 

Khine (2020) emphasized that the learning environment plays a crucial role in the performance of both teachers and pupils, serving 

as the setting where educators can implement their teaching strategies, techniques, and management skills. The evaluation of 

teachers' performance encompasses these aspects. The findings indicated that pupils' performance declined in relation to their 

perceptions of teachers' competence. A perception of teachers' competence positively influences pupils' performance. The 

teachers who effectively foster an environment of warmth and support can enhance pupil achievements significantly. 

The analysis for the Diversity of Learners yielded a computed r-value of 0.346 and a computed p-value of 0.016. The calculated p-

value falls below the critical threshold of 0.05 for significance. The data indicates a significant correlation between the information 
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teachers have on the diversity of pupils and their performance. Consequently, the null hypothesis has been rejected. It is possible 

for teachers to build a learning environment that is more inclusive and engaging by addressing the diversity of learners. This 

environment should be one in which all pupils feel encouraged and empowered to attain their greatest potential. Teachers must 

always think about what they do and change how they do things to better meet the needs of all of their pupils. This could mean 

seeking professional development chances in areas like special education, inclusive teaching, or learning about new ways to teach 

that are more open to different types of pupils. 

Fatahi (2019) underscored the significance of recognizing learner diversity, as it profoundly influences the learning outcomes of 

teachers as well as pupils. Educators will be assessed on their proficiency in designing activities that cater to the diverse needs 

and abilities of their pupils. Pupils must get suitable activities, support, and direction to enhance their learning and enable them 

to gain the knowledge and skills essential for their development and future goals. 

The analysis yielded a computed r-value of 0.228 and a computed p-value of 0.034 for Assessment and Reporting. The calculated 

p-value falls below the critical level of 0.05 for significance. The data suggest a significant correlation between the information 

teachers acquire regarding Assessment and Reporting and their performance outcomes. Consequently, the null hypothesis is 

rejected. In the field of education, assessment involves the collection, analysis, and utilization of data regarding the processes and 

results of learning. It exists in multiple forms and can be utilized in numerous ways. This tool serves to determine a pupil's strengths 

and challenges, monitor and document achievements, and establish the most effective strategies for pupil s within a tailored 

curriculum. Although formative, summative, and diagnostic assessments can be implemented through various methods, the main 

goal of assessment and reporting is to enhance pupil learning. To achieve this, it is essential to accurately reflect the curriculum's 

objective (Rao & Banerjee, 2023). 

 

IV. CONCLUSIONS 

       Based on the findings presented, the following conclusions can be drawn from the study: 

1. Teachers are well-verse and perform the PPST competencies. 

2. Pupils nowadays are updated with the 21st century skills which are essential to their academic activities. 

3. Pupils in the 21st century performed better in academics.  

4. Teachers’ teaching competence on Content Knowledge and Pedagogy is associated with pupils' 21st century skills. 

5. Content Knowledge and Pedagogy was also associated with the pupils' performance. 

 

V. RECOMMENDATIONS  

     In light of the findings and conclusions outlined above, the following recommendations are presented: 

1. Teachers may maintain their high level of competence. Moreover, to ensure that teachers can effectively operate in 

holistic manner, schools may consider implementing additional training sessions and informational initiatives focused on 

the utilization Differentiated Instruction since this competency came out low in this study.  

2. Pupils can maintain their high level of 21st century skills when supported by the school and at home. It is possible to 

ensure that all pupils are adequately equipped in facing the difficulties that lie ahead if by placing an emphasis on the 

development of essential abilities such as problem-solving, creativity, and communication and giving emphasis of their 

diversity. 

3. Teachers and administrators can therefore create programs and training courses that will raise pupils’ learning and 

performance levels specially for those that are still struggling in some skills.   

4. Teachers may continuously use diversified instruction to satisfy the diverse learning needs of their students in order to 

improve the relationship between their teaching competency and the level of their students' learning skills. 

5. Teachers may use active learning techniques into their lessons to improve their ability to instruct. Teachers can enhance 

students' academic performance and skill development by implementing more strategies. 
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