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ABSTRACT: This paper investigated the contributions of family structure on students’ academic resilience. Particularly, the study 

determined the family structure of the respondents and the academic resilience level of students. Also, it tried to determine 

whether there is a significant difference between family structure and academic resilience. The study utilized a quantitative-

descriptive design. There were 198 Grade 11 Senior High School student-respondents from Talakag 1 and 2 Districts who were 

identified via stratified random sampling. The study used the Academic Resilience Scale-30 to collect the data, which were 

analyzed and interpreted using descriptive statistical tools such as Frequency and Percentage, Mean and Standard Deviation, and 

Analysis of Variance. Findings showed that most of the respondents have a nuclear family, and they are resilient in terms of 

perseverance. There is no significant difference between the respondent’s family structure and academic resilience. Thus, 

academic resilience is not influenced by family structure. It can be recommended that developing and implementing initiatives 

may be done to enhance parental engagement and create a supportive and inclusive school environment that fosters resilience-

building skills among students. 
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I. INTRODUCTION 

Understanding how family dynamics shape a student's ability to overcome academic challenges is crucial in fostering 

educational success. This research delved into the connection between family structures and academic resilience, shedding light 

on how different family environments shape students' capacity to navigate and triumph over educational obstacles. By uncovering 

these relationships, the study aimed to provide valuable insights for educators and policymakers to support and enhance students' 

academic resilience.  

The family plays a significant role in a person’s movement and development as a pivotal agent of socialization. This 

profound influence also molds the child's sense of self-worth and educational achievements as they observe and absorb lessons 

from their parents, siblings, and environment. The interactions within the family environment can either bolster or impede the 

academic resilience of the child, stressing on the importance of fostering a supportive social environment. 

According to Liu and Huang (2021), academic resilience is defined as the capability of students to rebound and attain high 

academic achievements despite facing challenges within the educational environment. The authors related academic resilience 

to self-determination theory (SDT). This theory provides a model of human agency to comprehend individuals' autonomy in 

achieving success across various domains.  

Consequently, the authors elucidated that academic resilience enhances subsequent academic performance. Conversely, 

academic resilience has taken center stage in educational studies, underscoring the critical significance of grasping, and fostering 

students' innate abilities to surmount significant challenges and accomplish academic goals (Rudd et al., 2021). Moreover, this 

resilience empowers students to conquer academic obstacles and succeed despite encountering difficulties throughout their 

educational path (Abubakar et al., 2021). 

Studies have shown that a cohesive and nurturing family setup inspired students, creating an environment conducive to 

academic success. However, it is important to acknowledge the diversity of family structures from which children originate. These 

may vary significantly regarding dynamics, relationships, and support systems relative to their academic resiliency (Yadav, 2021; 

Azpiazu et al., A& Palacios, 2021).  

Yang & Wang (2022) highlighted the acknowledgment of the diverse elements that contribute to students' ability to 

bounce back from challenges. The authors emphasized the crucial role of educators and educational institutions in creating a 
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supportive environment that fosters the realization of students' innate capacity for academic resilience. Accordingly, exploring 

the distinguishing traits that facilitate academic success remains a valuable pursuit for educational research and practice.  

On the other hand, educators and researchers have maintained a continuous interest in students' academic resilience, 

seeking to uncover and understand the factors contributing to academic success. They have identified various variables. One of 

these factors includes the effect of family structure on students' academic resilience (Jayanti & Lestari, 2022). Exam outcomes 

typically gauge academic resilience, but this study encompasses overall performance in every semester of the school year, 

culminating in calculating a Grade Point Average (GPA).  

A potential research issue arising from the intersection of family structure and academic resilience could involve 

understanding how various family arrangements influence students' ability to adapt academically. Exploring this topic can provide 

valuable insights into the intricate relationships between these factors, helping to develop strategies that support academic 

success among students from diverse family backgrounds.  

However, despite the existing wealth of literature on family structure, there remains a significant gap in the 

comprehension of the resilience level of an individual in relation to his or her capability to handle problems, overcome obstacles, 

and resist the pressure caused by adverse situations (García-Crespo et al., 2021). Nonetheless, a dearth of studies exploring 

resilience relative to living in different family structures in the Philippines- encompassing aspects like dealing with problems, 

overcoming obstacles, and resisting the pressure caused by adverse situations is noticeable (Abay-Abay et al., 2024). 

Similarly, there is a notable insufficiency in research that scrutinizes family structures and their effect on individual 

academic resilience. Such research endeavors would provide a deeper understanding of this multifaceted issue and assist in 

formulating robust policies and interventions, ultimately contributing to the welfare of students and the larger society (Pribesh et 

al., 2020). Therefore, these constructs provide a compelling rationale for conducting the present study. Addressing these gaps is 

crucial for achieving a comprehensive understanding of individual resilience and facilitating the development of more targeted 

and effective intervention strategies. Such research initiatives will not only deepen comprehension of this complex issue but also 

contribute to the formulation of robust policies and interventions, ultimately benefiting students and society at large. 

The forthcoming quantitative study aimed to bridge existing gaps by thoroughly investigating the effects of students’ 

different family structures in relation to academic resilience among senior high school students residing in the districts of Talakag, 

Bukidnon. Employing a quantitative approach, the study scrutinized the individual academic resilience of students about the 

individuals’ varying family structure, contributing to a more comprehensive understanding of this complex issue. Therefore, these 

constructs provided a compelling rationale for the conduct of the present study. 

 This investigation presupposed that, students despite residing in their respective family structures, exhibit notable 

academic resilience. In the event of alterations to these variables, particularly a positive shift in academic resilience, there is an 

expectation that the overall academic performance of individuals would experience a corresponding enhancement. Thus, this 

study was anchored from the two equally substantial concepts: Social Learning Theory (Rumjaun & Narod, 2020; Bandura & 

Walters, 1977) and Resilience Theory (Bertsia & Poulou, 2023; Fullerton et al., 2021; Masten, 2018; Southwick et al., 2014). 

 Figure 1 on the next page, shows the interaction of the independent and the dependent variable. This study explores the 

influence of family structures on academic resilience. The family structure is the independent variable, encompassing various 

family types, including nuclear, extended, blended, and broken families. These diverse family configurations are proposed to have 

distinct impacts on the dependent variable, academic resilience. In this context, academic resilience is conceptualized as students' 

ability to adapt and persevere in the face of academic challenges. It includes perseverance, reflecting on one's learning process, 

seeking adaptive help, and managing negative emotional responses.  

The primary objective of this research was to address a critical gap in existing literature by exploring the influence of 

family setups on students' academic resilience. The study employed Bandura and Walters’s (1977) Social Learning Theory, which 

provided insights into how family structure influences students' academic resilience and performance. Cherry (2022) highlighted 

Bandura's theory by emphasizing that modeling behavior, shaping self-efficacy beliefs, observational learning, and the quality of 

social support and environment within the family context can significantly impact students' academic outcomes. The author 

accentuated the interconnectedness of these mechanisms in shaping behavior and outcomes within the family context.  

 Resilience theory provides a framework for understanding how students can develop and strengthen their academic 

resilience through experiences, interactions, and interventions that promote adaptive coping mechanisms, foster positive beliefs 

in their capabilities, build supportive relationships, and cultivate a growth-oriented mindset (Bertsia & Poulou, 2023; Fullerton et 

al., 2021).  

Additionally, the relation between resilience theory and academic resilience lies in the understanding that resilience 

principles can significantly impact students' academic outcomes and overall well-being. The relationship between resilience theory 

and academic resilience underscores the significant impact of resilience principles on students' academic outcomes and overall 
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well-being. By understanding and applying resilience theory within educational contexts, educators can create supportive 

environments that foster academic resilience, empower students to overcome obstacles, and ultimately thrive academically 

(Fullerton et al., 2021; Masten, 2018). 

Overall, this study used Social Learning and Resilience theories. These theories offered a structure for grasping how 

students learned and cultivated resilience. By leveraging these mechanisms, individuals could acquire resilient behaviors, beliefs, 

and coping strategies that enable them to adapt, thrive, and bounce back from adversity. 

 

II. METHODOLOGY 

The research design selected for this study was a quantitative descriptive research design. According to McCombes 

(2023), descriptive research is primarily categorized as quantitative, although it can also serve qualitative purposes. A well-

developed research design is essential to ensure the validity and reliability of the results, providing a clear framework for data 

collection and analysis. Descriptive research is particularly useful when the goal is to identify characteristics, frequencies, trends, 

and categories of a phenomenon or population. It is often the first step in understanding a topic before delving into the more 

complex question of why something occurs.  

Moreover, García et al. (2020) added that when little is known about a subject or issue, descriptive research offers a way 

to gather foundational information that provides insights into the basic details, such as what happens, when it happens, where it 

happens, and how it happens. This foundational knowledge is crucial for subsequent research or interventions aimed at exploring 

the deeper causes and effects of the phenomenon in question. 

Descriptive research, according to Manjunatha (2019), is a method designed to outline the characteristics of a population 

or phenomenon under investigation. Unlike other types of research that might seek to explain the underlying causes of a situation, 

descriptive research focuses on capturing the current state or condition of the subject of study. The primary objective of 

descriptive research is to answer the what of the research topic, detailing the nature of the phenomenon without exploring its 

causes. This approach can be particularly valuable when researchers want to gain an understanding of the scope, prevalence, or 

variety of a specific phenomenon or group, without delving into the complexities of causality.  

As Remler and Van Ryzin (2021) explained, descriptive research provides a thorough and detailed portrayal of the subject 

being studied, focusing on capturing the characteristics and nature of a demographic or phenomenon. It offers rich insights into 

what exists or occurs, without attempting to explain the reasons behind its existence or behavior. This method is particularly 

useful in the early stages of research, as it helps to establish a clear and comprehensive understanding of the subject matter. By 

presenting a well-rounded picture of the variables or population under investigation, descriptive research lays the groundwork 

for future studies that can explore the underlying mechanisms, causes, or relationships driving the observed patterns. 

In addition, Haradhan (2020) cited Creswell (2011) in explaining that descriptive research aims to provide an accurate 

and systematic account of a population, situation, or phenomenon. The design of this research type revolves around answering 

questions such as "what," "where," "when," and "how," but it does not attempt to explain why these events or conditions occur. 

The focus is on observation and measurement rather than intervention, making it distinct from experimental research.  

In a descriptive study, the researcher does not manipulate or control variables but instead observes and measures them 

as they naturally occur. This characteristic makes descriptive research particularly useful in situations where ethical concerns or 

practical constraints prevent the manipulation of variables, such as when studying the impact of family structure on academic 

resilience and performance. By relying on natural occurrences, this approach provides a more realistic and generalizable 

understanding of the phenomena in question, which can be crucial for informing educational policies or interventions. 

Similarly, this study sought to offer an in-depth analysis of students from various family structures and examine how 

these structures impact their academic resilience and performance, all while abstaining from any manipulation or presumption of 

causality. The study’s goal was not to establish cause-and-effect relationships but to observe the associations and patterns that 

exist naturally between family structures and academic outcomes. This approach allowed the researcher to explore the 

relationships between variables without prematurely concluding that one factor causes another. By focusing on descriptive data, 

the study provided valuable insights into how different family environments may correlate with varying levels of academic 

resilience and performance. These insights can guide future research or interventions aimed at improving educational outcomes 

for students from diverse family backgrounds. 

Additionally, the descriptive research design will help provide insights into the naturally occurring relationships between 

the study's underpinning variables, offering a clearer understanding of the factors at play. The value of this type of research lies 

in its ability to inform the development of future studies or interventions that can address the issues identified. For instance, the 

findings from this study can serve as a starting point for further exploration into how family structure impacts academic 

achievement, resilience, and overall well-being.  
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Moreover, by presenting an accurate and systematic portrayal of the students' family dynamics and academic 

experiences, this research can contribute to the development of educational strategies and policies tailored to support students 

from different family structures. The results may also shed light on areas where additional resources or interventions are needed 

to enhance the academic success and resilience of students in varying family contexts. 

 

III. RESULTS AND DISCUSSION 

Problem 1. What is the respondents’ family structure? 

 

Table 1: Family Structure 

Family Structure Frequency Percentage 

Nuclear Family 134 67.70 

Extended Family 17 8.60 

Blended Family 12 6.10 

Broken Family 35 17.70 

Total 198           100 

  

Table 1 displays the family structures of the respondents. Among the 198 respondents, the majority, comprising 134 

individuals or 67.70% of the total respondents, are from nuclear families. This highlights the prevalence of nuclear family structures 

compared to the other types. Additionally, 35 respondents, or 17.70%, are categorized under broken family structures. 

Meanwhile, 17 individuals, 8.60%, fall under extended family structures. Only 12 of the respondents, or 6.10% of the whole 

population, belong to blended family structures. 

This result shows that the nuclear family is the predominant family arrangement in the Philippines. In this arrangement, 

students live exclusively with their families, which are comprised of their parents and siblings. The results show that the majority 

of Filipino households follow the nuclear model. It only shows that interdependence remains among members across different 

households. The prevalence of the nuclear family in this study validates the concept of instrumental and expressive roles in 

sociology.  

This supports Nickerson's (2023) idea that the nuclear family structure is considered the primary type of family in many 

countries, including the Philippines. Similarly, they divulged that a nuclear family consists of two parents and their children, 

providing a structured and dependable environment. This consistency fosters a sense of security, emotional stability, and strong 

attachment, all of which play a crucial role in building resilience.  

Perera (2024) suggested that for children to develop stable adult personalities, they must be raised in a family where 

both parents perform instrumental and expressive roles. This idea pertains to conventional gender roles and duties commonly 

linked with men (instrumental roles) and women (expressive roles) in a family setting. He highlighted that discussions regarding 

instrumental and expressive roles frequently focus on acknowledging and appreciating varied contributions within the family, 

regardless of their alignment with traditional gender norms. 

Meanwhile, a study by Rodriguez et al. (2024) supports the result found in problem 1. The researchers found that within 

the evolving social dynamics of today's society, two parental approaches impact children's academic success. One adheres to a 

traditional pattern, where parents transmit cultural wisdom to their children, while the other embraces a contemporary stance, 

offering children greater autonomy.  

Furthermore, they highlighted that parents with traditional views possessing cultural insights actively engage in their 

children's education, especially at advanced levels, demonstrating expertise in university admissions. Conversely, parents with 

modern perspectives prioritize their children's independence, considering it essential for academic achievement and confident 

that their children can effectively manage their career paths independently. 

 

Problem 2. What is the participant’s level of academic resilience in terms of the following: 

2.1 perseverance; 

2.2 reflecting and adaptive help-seeking; and 

2.3 negative affect and emotional response? 
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Table 2 presents the overall academic resilience of student-respondents.  The combined scores yielded an overall Mean 

of 3.96 with SD=0.46, affirming the students' significant moderate level of resilience concerning academic challenges. Based on 

these findings, it can be derived that senior high school students are Highly Resilient in terms of perseverance. This can be 

attributed to their willingness to accept feedback from their teachers, use these feedbacks to improve their work, continue their 

career plans despite the difficulty they experienced in the subject, work harder, try to think of new solutions when faced with 

difficulties, avoid blaming the subject for difficulties they experienced, keep trying to surpass difficulties, and look forward to 

improving their grades in Social Studies. 

Meanwhile, in terms of reflecting and adaptive help-seeking, senior high school students are Resilient. Although they 

may be highly resilient in utilizing their previous achievements which motivated them in Social Studies, they are commonly resilient 

in other attributes. Likely, these students examine and assess their achievements and efforts, seek help from their teacher, 

encourage themselves while studying, explore various study methods and establish personal academic goals, seek encouragement 

from their family and friends to accomplish their tasks, think of their strengths and weaknesses to work better in tasks and provide 

reward and punishment systems for everybody based on their scholastic performances. 

 

Table 2: Overall Academic Resilience of Students 

Variable Mean SD Description Interpretation 

Perseverance 4.21 0.19 Strongly Agree Highly Resilient 

Adaptability & Reflectivity 4.18 0.12 Agree Moderately Resilient 

Affectivity 3.29 0.31 Agree Resilient 

Overall Mean 3.96 0.46 Agree Moderately Resilient 

Note: 4.21-5= Highly Resilient; 3.41-4.20= Moderately Resilient; 2.61- 3.40= Resilient; 1.81- 2.60= Low Resilient;            

            1.0-1.81= Very Low Resilient 

 

Lastly, senior high school students are Moderately Resilient with regards to aspects on negative affect and emotional 

response. They are likely to be content with their performance, view their prospects for university as promising, feel joyful while 

completing their tasks, and avoid experiencing disappointment in their achievements, think of their chances of getting their 

desired job in the future as good, stop themselves from panicking when doing tasks, and feel like everything was correct and well 

when doing their tasks in school. 

These findings suggest that senior high school students in the districts of Talakag and Bukidnon are academically resilient. 

Most of these students place paramount importance on academics because they value grades as a means to enter their desired 

university. They are committed to their studies and bounce back from stress through the guidance of their teachers, families, and 

friends. Ensuring good academic achievement gives them the power to stay strong despite the difficulties of distance learning 

during the pandemic. 

Students who are more resilient recover faster from stress-related emotional and psychological reactions. Students have 

stronger commitment and response capability, and as a result, they enjoy pleasant occurrences daily. Non-resilient students also 

have a higher level of academic stress and a worse perception of academic accomplishment (Hernandez, 2019). 

 

Problem 3. Is there a significant difference between academic resilience when grouped according to family structure? 

 To answer problem number 3, the analysis of variance ANOVA was employed to analyze the data. The frequencies of the 

identified family structures (blended, broken, extended, and nuclear) were statistically examined and interpreted using the Mean 

and Standard Deviation. Table 3 shows the ANOVA for the significance difference between academic resilience when grouped 

together according to family structure in terms of blended family. Data show that in terms of blended Family structure, the group 

gained a Mean of 4.19 with  SD= 0.43. This indicates a relatively high level of academic resilience with moderate variability within 

this group. 

 

Table 3: Academic Resilience in terms of Family Structure in terms of perseverance 

Family Structure N Mean Std. Deviation 

Blended Family 17 4.19 0.43 

Broken Family 134 4.26 0.54 
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Family Structure N Mean Std. Deviation 

Extended Family 35 4.02 0.5 

Nuclear Family 12 4.18 0.46 

Total 198 4.21 0.53 

 

It can be gleaned from the data that the Mean for academic resilience scores across different family structures are 

relatively high and close to each other, ranging from 4.02 to 4.26. The standard deviations indicate moderate variability within 

each group. These findings suggest that academic resilience is high among students regardless of their family structure. The small 

differences in Mean scores and the moderate standard deviations imply that family structure does not significantly impact 

academic resilience, supporting the conclusion that factors other than family structure may play a more crucial role in determining 

students' academic resilience. In connection to this, Table 7 presents the p-value for the significant difference between academic 

resilience when grouped together according to family structure in terms of blended family structure. 

 

Table 4: ANOVA Between Academic Resilience and Family Structure 

 Sum of Squares Df Mean Square F p 

Family Structure 1.7 3 0.57 2.08 .104 

Residual 52.87 194 0.27   

Total 54.58 197 
   

 

As shown in Table 4, the p-value of .104 is more than 0.05, which means the null hypothesis is accepted. There is no 

significant difference between family structure and academic resilience. This result suggests that the type of family structure 

(blended, broken, extended, or nuclear) does not significantly impact the outcome being measured. This could imply that factors 

other than family structure may be more important in influencing this outcome.  

The analysis shows that the variability in the measured outcome across different family structures is not statistically 

significant. This suggests that family structure alone does not play a decisive role in influencing this outcome, and other factors 

should be considered when developing interventions or support mechanisms to enhance student outcomes. 

This finding can be related to the results of the study of Azila-Gbettor (2023), Romano et al. (2021), and Reeve et al. 

(2020), which are associated with student’s self-motivation to learn. The authors asserted that students’ academic diligence and 

self-learning motivation, as well as external support from parents, family, teachers, and peers, play significant roles in students’ 

academic success. They emphasized that responsible, disciplined, diligent, and highly motivated students are likelier to achieve 

favorable outcomes. Moreover, Reeve et al., (2020) maintained that students’ level of achievement in the learning process 

significantly hinges on their attitudes, interests, continuous motivation, and self-concept. 

Krzensk's (2020) study significantly found that fostering academic resilience and self-regulated learning skills in classroom 

settings positively influences students' academic achievements. The research demonstrated that integrating these skills led to 

notable improvements, especially among academically weaker students. This study underscored the advantages of embedding 

academic resilience and self-regulated learning into education into the mathematics curriculum positively affected student 

outcomes by fostering greater ownership of their learning process. Notably, the study's findings emphasized the significance of 

self-regulated learning skills in classroom settings rather than external factors influencing students' academic resilience and 

performance. 

However, this finding contradicts the results of some studies, particularly those conducted in Western countries. The 

study by Sloan (2021) found that children in blended families demonstrate impressive flexibility and resilience, particularly 

when nurtured in supportive surroundings. Implementing organized schedules, such as regular bedtime routines, collaborative 

tasks, communal bonding moments, and a stable household atmosphere, can significantly assist children in navigating familial 

changes. Studies suggest that these consistent frameworks promote better sleep patterns, emotional equilibrium, language 

proficiency, secure attachments, and sustained welfare for children in the long run. 

Also, the study conducted by Oliver-Blackburn (2023) elucidated that resilience in blended families, which are formed 

through remarriage or cohabitation with at least one parent having a child from a previous relationship, may exhibit differences 
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compared to resilience seen in other family structures due to their specific challenges and dynamics. Similarly, Walsh and 

McGoldrick (2023) disclosed that blended families commonly deal with complexities such as integrating diverse family systems, 

managing intricate relationships, and establishing roles and boundaries within stepfamilies. 

Table 5 presents the Analysis of Variance (ANOVA) for the significant difference between academic resilience when 

grouped together according to family structure in terms of broken family structure. Data shows that the mean academic resilience 

score for students from blended families is 4.2, with a standard deviation of 0.47. This indicates a relatively high level of academic 

resilience and lower variability within this group than others.  

Data shows that the Mean adaptability and reflectivity scores across different family structures are relatively high and 

close to each other, ranging from 4.19 to 4.2. The standard deviations indicate varying degrees of variability within each group, 

with blended families showing the least variability and nuclear families showing the most. These findings suggest that academic 

resilience is generally high among students regardless of their family structure. The small differences in mean scores and the 

moderate standard deviations imply that family structure does not significantly impact academic resilience, supporting the 

conclusion that factors other than family structure may play a more crucial role in determining students' academic resilience. 

 

Table 5: Adaptability and Reflectivity and Family Structure 

Family Structure N Mean Std. Deviation 

Blended Family 17 4.2 0.47 

Broken Family 134 4.19 0.61 

Extended Family 35 4.11 0.55 

Nuclear Family 12 4.17 0.62 

Total 198 4.18 0.59 

 

Relatively, Table 6, presents the p-value of the significance difference between adaptability and reflectivity when grouped 

together according to family structure in terms of broken family structure. Data shows that the p-value of .904 is greater than the 

common significance level of 0.05. This indicates no statistically significant difference in adaptability and reflectivity between the 

family structure. Therefore, the null hypothesis is not rejected. 

 

Table 6: Analysis of Variance (ANOVA) Adaptability and Reflectivity and Family Structure 

 Sum of Squares df Mean Square F p 

Family Structure 0.2 3 0.07 0.19 .904 

Residual 67.47 194 0.35   

Total 67.67 197 
   

 

  The data shows that Filipino students exhibit academic resilience even from broken families. This could be due to several 

key cultural and social factors, as cited by Tus et al. (2021). Based on the findings of their study, one major reason for Filipino 

students’ resilience is the strong sense of community and extended family support prevalent in Filipino culture. Despite the 

challenges of a broken family, relatives, including grandparents, aunts, uncles, and cousins, frequently offer both emotional and 

practical assistance to students. This broader family support system acts as a safeguard, providing consistent guidance and 

motivation. Furthermore, the communal values ingrained in Filipino culture promote a strong sense of connection and shared 

responsibility, encouraging students to persevere in their academic endeavors for the sake of their family's pride and future 

prospects. 

In line with this, another significant factor contributing to the academic resilience of Filipino students is their intrinsic 

motivation and value placed on education. The study of Botor (2023) revealed that education is highly regarded in the Philippines 

as a pathway to better opportunities and socioeconomic mobility. Even in the face of familial disruption, students are often driven 

by a strong desire to succeed and uplift their family's situation. Schools and teachers in the Philippines also play a crucial role in 
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fostering resilience by providing a supportive and nurturing environment. Many schools have counseling services and 

extracurricular activities that help students develop coping mechanisms and maintain their focus on academic goals. These 

combined elements of community support, cultural values, and institutional assistance enable Filipino students from broken 

families to remain resilient and committed to their education. 

Similarly, Lanozo et al. (2021) found that students from broken families are indeed prone to facing numerous challenges, 

including financial difficulties, emotional and mental health issues, social struggles, and behavioral problems, all of which 

contribute to their lower academic performance. Additionally, these children often lack the necessary attention, support, and 

financial resources for their education due to their parents' separation or divorce. However, despite these adverse conditions, 

students from broken families demonstrate resilience and adaptability, overcoming their circumstances. Moreover, these 

students can experience personal growth and form stronger relationships, finding positive aspects within their challenging family 

dynamics. 

Contrariwise, Felisilda and Torreon (2020) and Okoree et al. (2020) revealed a different result. According to the authors, 

the impact of broken families on children extends across emotional, social, and psychological domains, potentially leading to 

various negative outcomes in their development and overall life trajectory. These effects can significantly affect children's well-

being, influencing their emotional resilience and social interactions and potentially shaping their long-term life outcomes. 

 

Table 7: Negative Affectivity and Emotional Responsiveness and Family Structure. 

 n Mean Std. Deviation 

Blended Family 17 3.36 1.01 

Broken Family 134 3.22 0.81 

Extended Family 35 3.49 0.78 

Nuclear Family 12 3.28 0.86 

Total 198 3.29 0.83 

 

Table 7 presents the negative affectivity emotional responsiveness and family structure. Data show that the Mean values 

indicate that students from extended families have the highest average academic resilience (Mean = 3.49), followed by those from 

blended families (Mean = 3.36), nuclear families (mean = 3.28), and broken families (Mean = 3.22). the differences in Means 

suggest that students from extended families might have slightly higher academic resilience compared to those from other family 

structures. Also, the standard deviations reveal the variability in academic resilience within each family structure group. Blended 

families have the highest variability (SD = 1.01), indicating a wide range of academic resilience levels among these students. In 

contrast, extended families have the lowest variability (SD = 0.78), suggesting more consistency in academic resilience within this 

group. 

 

Table 8: Analysis of Variance (ANOVA) Negative Affectivity and Emotional Responsiveness and Family Structure 

 Sum of Squares df Mean Square F p 

Family Structure 2.1 3 0.7 1.03 .382 

Residual 132.58 194 0.68   

Total 134.68 197 
   

 

Table 8 presents the Analysis of Variance (ANOVA) negative affectivity and emotional responsiveness and family 

structure. Data shows that in terms of extended family structure, the p-value of .382 exceeds the standard significance threshold 

of 0.05. This result suggests no statistically significant difference among the groups: Blended Family, Broken Family, Extended 

Family, and Nuclear Family. Blended Family, Broken Family, Extended Family, and Nuclear Family. In other words, the variability 

between the groups of Family Structure is not significantly greater than the variability within the companies, based on the data 

provided. Therefore, the null hypothesis is not rejected. 
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It can be gleaned from the result that being a member of an extended family has no significant relationship to academic 

resilience. However, such a situation could be advantageous to students due to the influence and support they could get from 

family members. Students can have a lot of support from their surroundings. However, it is noteworthy that the overall resilience 

among these students, based on the data, is not drastically lower than that of other groups, suggesting that individual resilience 

and external support systems do play a significant role. While there are some variations in academic resilience among students 

from different family structures, the overall differences are minor. This indicates that family structure alone does not solely dictate 

academic resilience. Rather, factors such as individual characteristics, the school environment, and external support systems 

significantly contribute to students' resilience levels. 

Such finding substantiates the result of a research study conducted by Li and Yeung (2019). Accordingly, the observable 

inconsistency in the academic resilience of students in diverse family structures can be attributed to multiple factors, including 

familial support systems, cultural influences, and individual coping mechanisms. Also, research conducted by Dilworth-Anderson 

(2019) indicated that extended families often provide a broader support network, which can enhance resilience through collective 

support and shared responsibilities. This could explain why students from extended families show higher and more consistent 

levels of academic resilience.  

According to Maniscalco (2021), modernization has affected a lot of Asian youth including Filipinos. The author cited that 

resiliency is expected a certain in Japan, being both independent-minded and dehumanized by modern technology. Also, Sernau 

(2021) elucidated that the negative effects of modernity to human being is the basic social price paid for by modernization and 

abusiveness the offers of high-technology resulting to the young generation’s independent-mindedness. Moreover, Habito et al. 

(2021) warned that if there is an abusive mindset within the extended family, it can pose as much of a risk as a protective barrier 

for children. Therefore, making simple assumptions about the features of family structure and their impact on child maltreatment 

is not advisable. 

 

IV. CONCLUSIONS 

Based on the research findings, the following conclusions can be drawn regarding the impact of different family structures 

on students' academic resilience: 

1. There are fewer instances of family reconstitution due to remarriage among the respondents. 

2. There is a display of perseverance which shows unwavering determination and persistence in tackling academic 

difficulties, remaining highly motivated despite encountering various challenges. 

3. Regardless of whether students belong to nuclear, extended, blended, or broken families, their perseverance, reflective 

and adaptive help-seeking, and emotional regulation persist to be stable. Thus, in this context, family structure does not seem to 

have a substantial impact on students' academic resilience. 

 

V. RECOMMENDATIONS  

Based on the findings and conclusions generated from this study, the researcher has formulated recommendations for 

the following: 

1. The education department and the schools may formulate or strengthen existing programs and initiatives to increase 

parental engagement, fostering open communication and collaboration between educators and parents. This could involve 

offering family education programs and workshops on effective parenting techniques and prioritizing the identification and 

utilization of community resources to address family-related challenges. 

2. Education authorities and policy-makers may create programs, activities, and policies that would encourage and 

promote inclusive educational policies that would cater the diverse needs of students from various family backgrounds, further 

develop students’ academic resiliency through programs and activities that will enhance their personal skills in dealing with 

academic challenges with perseverance, reflective and adaptive help-seeking, and developing positive emotional response to 

negative situations.  

3. Since the present study sought to determine whether there are significant differences to students’ academic resilience 

when grouped according to family structures, the researcher encourages future researchers to conduct parallel or related 

investigations related to family structure and academic resiliency in different context.  
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