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ABSTRACT: Training equips teachers with pedagogical techniques, knowledge, classroom management skills, and new 

perspectives in facilitating and supporting pupils in the teaching-learning process. This study focused on the effectiveness of 

teachers' training and learners' academic performance in Libona District II public schools. The gender, age, and years of experience 

among the respondents were determined. The type and effectiveness of teachers’ training and the overall academic performance 

of learners in the second quarter were assessed, and significant differences were explored. One hundred three (103) regular 

permanent elementary teachers were respondents to the study through a purposive sampling. A descriptive method, with content 

analysis, was applied utilizing a survey to gather information and data. The study yielded the following findings: the majority of 

teachers were females with an age range of 36 to 45 years old and more than 10 years of experience; the teachers’ training was 

very high; and there was a very satisfactory academic performance of grades 4 to 6 learners. Significant differences between 

teachers’ years of experience, ages, training, and learners' academic performance were found. When teachers grow older, they 

become more efficient and supported with effective training. Teachers’ age, years of experience, and training were found to 

influence learners' academic performance. This study recommends having sustained training that enhances pedagogical skills 

which are tailored to the needs and interests of teachers for the learners.   
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I. INTRODUCTION 

Teachers’ trainings play a crucial role in establishing the academic performance of learners. It serves as a cornerstone in 

the educational landscape. Teachers acquire pedagogical skills to create inclusive and dynamic learning environments through 

training. It enables them to adapt to the diverse needs of pupils and employ innovative instructional strategies. As the academic 

realm evolves, ongoing professional development becomes crucial for educators to stay abreast of best practices, technological 

advancements, and contemporary teaching methodologies.  

Moreover, teachers’ training is a valuable preparation that equips educators with the skills, pedagogies, and 

competencies needed to teach effectively (Hafeez, 2021). It serves as an avenue where teachers enhance their teaching 

approaches (Shrivastava & Dhamija, 2023) and are prepared for the actual teaching. Teachers’ training programs must focus on a 

combination of theoretical foundations and practical applications, promoting continuous learning and adaptation to the changing 

educational trends. This could possibly lead to pupils' cognitive development, engagement, and overall scholastic achievement. 

Teachers’ readiness is given much attention since this is crucial in the teaching-learning process (Estrella, 2022). Since 

learning is the primary factor to be considered in teaching (Sayed Munna & Kalam, 2021), it needs consideration in preparing and 

equipping educators with the necessary teaching skills. The results of the study conducted by Sattar and Awan (2019) suggested 

that teachers need training for learners to perform better academically. It is a way of updating themselves with new information, 

skills, and trends in teaching effectively (Mufidah et al., 2021).  

According to Shrivastava and Dhamija (2023), educational activities, such as forming a supportive learning environment, 

formulating and implementing a curriculum, and evaluating students, depend critically on teachers’ training. Yet, Counihan et al. 

(2021) cited in their study that there is a tendency for teachers to enter classrooms underprepared for skills-based teaching and 

lack critical insight to solve complex learning issues. There is possibility that in service training, the learning action cell and other 
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forms of training may be ineffective for teaching specific skills intended to be used in the classroom due to a lack of practice 

opportunities (Kirkpatrick et al., 2019).  

According to Philippine lawmakers, teachers cannot enter and remain in the service without the training and resilience 

required of the daily and innumerable battles in public education (Panti, 2024). These support the importance of delving into the 

effectiveness of training given to newly hired teachers and even those who have been in service for years.  

In Libona District II, the teachers’ population is divided into experienced and new to the service. Both kinds need effective 

training to upskill or reskill themselves in terms of teaching-and-learning approaches, ICT integration that suits the diverse needs 

of learners nowadays, pedagogies, and approaches to teaching effectively. The type of training teachers receive needs constant 

revisitation and evaluation to measure its applicability and effectiveness. This study delves into the effectiveness of training given 

to teachers, and its possible effect on learners' academic performance in the said area. This emphasizes the importance of 

designing effective training for teachers that could greatly impact pupil performance. 

The study is underpinned to learning by the theory of John Dewey. It is grounded in the principles of experiential learning 

theory, which posited that individuals learn best through direct experiences, active engagement, and reflection on those 

experiences (Main, 2023). With this, teachers develop practical skills, pedagogical knowledge, and confidence to engage students 

and facilitate learning effectively. They become more adept at adapting their instruction to meet the diverse needs of learners, 

fostering critical thinking, problem-solving, and meaningful learning experiences in the classroom. 

Training plays a pivotal role in upskilling teachers to meet the evolving demands of 21st-century learners. Teachers have 

to be adept at integrating technology into their lessons, fostering critical thinking, and promoting collaboration among students. 

Training programs help teachers stay current with educational trends, adapt to diverse learning styles, and create inclusive 

environments that support all students. By investing in continuous professional development, schools ensure that teachers are 

well-prepared to deliver engaging and relevant education, ultimately empowering students with the skills and knowledge they 

need to succeed in a rapidly changing world.  

Experiential learning is closely linked to effective training because it allows learners to engage actively, leading to deeper 

understanding and knowledge retention. It transforms theoretical concepts into practical skills within educational settings. 

Teachers who participate in training directly apply new methodologies and tools to their teaching practices. This approach 

encourages teachers to experiment with different instructional techniques, receive immediate feedback, and reflect on their 

experiences, fostering continuous improvement and adaptability. By engaging teachers in hands-on training, they acquire new 

competencies and develop a deeper understanding of their impact on pupil learning, leading to more effective and dynamic 

classroom environments. 

In addition to the previously mentioned variables, gender, age, and years of experience were identified as moderating 

variables in this study. These factors influenced the dynamics between the independent and dependent variables. By examining 

these moderating variables, the study aimed to provide a deeper understanding of their role in enhancing academic performance. 

These variables were critical in explaining how the teachers’ profile contribute to variations in learners' outcomes, highlighting 

their significance in achieving high academic success. 

 

II. METHODOLOGY 

This study used a descriptive design with content analysis to determine the significant differences and variations in 

teachers' profiles, types of training, and its effectiveness that impact learners' academic performance. A descriptive research 

design was appropriate for discerning trends, characteristics, and categories without manipulating the variables (Singh, 2024). 

Content analysis involves categorizing and coding data to extract meaningful insights, often using a structured framework or set 

of criteria. Existing data and documents were used for the examination and interpretation.  

The method involved was useful for analyzing data gathered on respondents' responses and the second-quarter academic 

performance of learners. It helped to describe the significant differences and variations without manipulating variables. It also 

offered insights into areas for improvement and the potential long-term benefits of effective training. 

The researcher employed a descriptive design combined with content analysis to identify significant differences between 

teachers' profiles and training and the academic performance of learners. For research problems 1 and 2, the Mean and Standard 

Deviation were utilized to analyze data on teachers’ age, gender, and years of experience. Problem 3 utilized Frequency and 

Percentage, Mean and Standard Deviation to determine the overall Grade 4 to Grade 6 pupils’ academic performance. Then, 

problem 4 used t-test and ANOVA. 
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III. RESULTS AND DISCUSSION 

Problem 1. What are the profile of teachers in terms of: 

1.1. gender;  

1.2. age; and 

1.3. years of experience? 

Table on the next page presents the teachers’ profile. Data on gender reveals 87 or 84% out of 103 respondents were 

female, and 16 or 16% were males. This means that the majority of teachers in Libona District II, Division of Bukidnon are female. 

It implies that only a few numbers of men are attracted to teaching at the elementary level. Teaching requires patience in dealing 

with small children, taking care of the classroom, and implementing disciplinary measures that would correct untoward behavior, 

gender role is considerably associated with women. Men, who find teaching salaries as deficient in coping with family needs, 

choose other high-paying jobs over teaching. World Bank (2021) and Sebastian et al., (2022) attested that primary education 

teachers in the Philippines are mostly female. Since there is a smaller number of teachers in the country, Filipino males tend to 

choose other professions over teaching which has higher wages than teaching (Han et al., 2020). 

 

Table 1: Teachers’ Profile 

Gender Frequency Percentage 

Male 16 16 

Female 87 84 

Total 103 100 

Age Frequency Percentage 

More than 45 years old 30 29.14 

36 – 45 years old 46 44.66 

26 – 35 years old 23 22.33 

25 years and below 4 3.88 

Total 103 100.00 

Years of Experience Frequency Percentage 

More than 10 years 49 47.57 

4 – 10 years 43 41.75 

0 – 3 years 11 10.68 

Total 103 100.00 

 

 Data on the teachers’ age show that the highest range is 36 to 45 years old with 46 or 44.66% of teachers, followed by 

more than 45 years old with 30 or 29.14%, next is 26 to 35 years old with 23 or 22.33%, and 25 years and below with 4 or 3.88%. 

These figures provide insights into age distribution among teacher respondents in the public schools of Libona District II having 

the highest age range of 36 to 45 years old. These teachers have maturity in dealing with classroom challenges and making 

decisions. This finding is affirmed by Rose et al. (2020) and Effiom and Okeke (2020) in their studies, saying most teachers belong 

to the young and middle adulthood categories. Also, Sarabia and Collantes, 2020) confirmed that teachers of this age range are at 

the peak of their productivity at work. Furthermore, chronological age is correlated with learners’ academic performance 

(Amaewhule & Innocent, 2018).  

On the other hand, the lowest range among the ages is 25 years and below. It implies that only a few belong to the 

younger teachers who are expected to be in the beginning years of their teaching. These teachers are in the process of acquiring 

knowledge, skills, and pedagogical competence in effectively facilitating learning. Thus, they need guidance from expert teachers 

and training to become more effective in the classroom. Amalu (2018) and Ismail et al., (2018) ascertained teachers’ age 

significantly affects teaching effectiveness. These teachers need guidance from their expert colleagues in dealing with teaching-

learning challenges. Yet, this has been opposed by Umanailo (2021) saying that age has no significant effect on the teaching 

performance among teachers.  

 The data on the years of experience show the highest range of more than 10 years with 49 out of 103 or 47.57% of the 

teachers, followed by 4 to 10 years with 43 teachers, and the lowest which is 0 to 3 years with 11 or 10.68%.  It implies that most 

of the teachers in Libona District II are equipped with teaching experiences and demonstrate skills necessary for teaching children 

with diverse needs. These teachers have received training that enhanced their teaching. Their experiences are essential in 

holistically shaping the children leading to improved behavior and academic performance. It is vital and useful in becoming 

effective in teaching diverse learners. The study of Mufidah et.al., (2021) acknowledged that teaching experience influences 

http://www.ijmra.in/
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teachers’ performance. Camino (2021) and Podolsky et al. (2019) stated that teacher experience has a positive effect on students’ 

achievement. Additionally, Mageka (2022) said that as the teaching experience increases, there is also a significant increase in the 

academic performance of learners. 

 On the other hand, the lowest range is composed of novice teachers who have 0 to 3 years of experience. Their count 

implies that only a few teachers have been hired since 2021, which could be influenced by the availability of teaching positions 

and hiring trends within the education sector. They are starting to practice the theories, approaches, and skills acquired during 

their teacher education. These teachers are in the process of gaining experience that enhances their teaching and need mentoring 

by colleagues considered experts. This is mentioned by Wolff et al. (2020), experience enables teachers to blend formal, and 

professional knowledge with personal and practical knowledge which is important in becoming effective. Also, Karlberg and 

Bezzina (2020) cited that the quality of the teacher’s experience in the initial years is necessary in applying what one has learned 

in the initial teacher education phase. Thus, teachers bridge concepts and the application through effective training; from the 

approaches learned to what and how to apply in the real teaching scenario. 

 

Problem 2. What is the level of teachers’ training based on: 

2.1. type; and effectiveness? 

 

Table 2: Overall Teachers’ Training 

Variables Mean SD Description Interpretation 

Type of training 4.20 0.54       Often  High 

Effectiveness of Training 4.30 0.54       Always  Very High 

Overall  4.25 0.54       Always  Very High 

   Note:  4.21 – 5.00 Very High; 3.41 – 4.20 High; 2.61 – 3.40 Moderate; 1.81 – 2.60 Low; 1.00 – 1.80 Very Low 

 

Table 2 shows the overall level of teachers’ training. Data shows an overall Mean of 4.25 with an SD = 0.54, described as 

Always and interpreted as Very High. This indicates that teacher respondents view training as sufficient in number, satisfying, and 

consistent. This interpretation implies that the training program is highly valued and contributes to substantial improvement of 

teaching skills, learner outcomes, and overall educational quality. Training should be assessed to achieve desirable outcomes 

among teachers that capacitate them and attain greater self-efficacy in teaching children. Jabeen et al. (2023) said that training 

has a strong impact on teachers’ performance. According to Verma (2024), participants’ satisfaction is an indicator in evaluating 

training. Training quality must be taken seriously to achieve the claimed advantages (Krötz & Deutscher, 2021). 

The results on the overall level of effectiveness of teachers’ training reveal a Mean of 4.30 and SD = 0.54, described as 

Always and interpreted as Very High. The consistently high mean score suggests that participants see the training to steadily meet 

their needs and expectations. Participants view the training to consistently deliver desired outcomes, enhance their knowledge 

and skills, and positively impact the teaching practice and professional development. The results suggest that the training program 

is highly valued and effective in meeting the needs of participants, contributing to the learning experience and professional 

growth.  

The effectiveness of training measures its impact on the trainee’s knowledge, skills, and performance (Jay, 2021). As a 

result, teachers go back to the classroom equipped with the knowledge to understand better and address the needs of their 

learners (Queens University of Charlotte, 2020). Moreover, teachers’ training has a significant influence on teachers’ competencies 

and it impacts learners’ academic performance (Naz et al., 2023). 

Furthermore, in terms of the type of teachers’ training, it shows a Mean of 4.20 with SD= 0.54, described as Often and 

interpreted as High. It indicates that, on average, participants positively perceive the training to be consistently provided, and 

readily available. The training is regularly offered and accessible to participants, allowing them ample opportunities to engage 

with the content and resources provided.  

Considering the type of training is valuable in designing programs that address the desired outcomes of teachers. This 

will lead to enhanced management skills, learner assessment practices, individualized learning, and harnessed ICT skills that 

promote digital literacy. Training equips teachers with approaches that help them to manage, connect and teach their learners 

while ensuring quality and applicability (Nkomo & Abdi, 2023). Training that is based on teacher needs is effective in refining 

their skills, knowledge, motivation, and behavioral changes (Ahmmed et al., 2022). 
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Problem 3. What is the overall learners' level of academic performance for the Second Quarter of School Year 2023 – 2024? 

Table 3: Learners’ Academic Performance 

Level of Academic Performance Frequency Percentage Mean & SD Description Interpretation 

Outstanding 195 21 87.43 (2.31) Very 

Satisfactory 

High 

Very Satisfactory 318 35 

Satisfactory 366 40 

Fairly Satisfactory 36 4 

Did Not Meet Expectations 0 0 

Overall 915 100 

  Note:  90-100 Very High  85 – 89 High 80 – 84 Moderate  75 – 79 Low  

74  below Very Low  

 

Table 3, shows the overall learners’ level of academic performance. It reveals the overall Mean of 87.43 (SD = 2.31) It is 

described as Very Satisfactory and interpreted as High.  A very satisfactory level of learners’ performance suggests a combination 

of effective teaching methods, supportive learning environments, engaged pupils, and relevant curriculum. Teachers’ competence 

in facilitating learning and addressing the needs of learners is evident in the data gathered. Learning experiences may focus on 

holistic development, including social-emotional learning and critical thinking skills, to enhance learner performance across 

various academic subjects and assessments. One of the reasons for this level of learners’ academic performance is parent 

involvement. According to Brew et al. (2021), the academic success of learners is a top priority in every educational system. Ikram 

et al. (2020) said that learner performance is a result of effective training. Lara and Saracostti (2019) said that parental involvement 

is linked to affecting the learners' academic outcomes. 

Moreover, the highest level of performance is satisfactory having 366 or 40% of 915 learners. It indicates that pupils 

consistently meet or exceed established learning objectives and standards and have a better grasp of the subject. Their 

performance shows steady improvement over time, reflecting effective teaching strategies, engaged learning environments, and 

appropriate support systems. These findings affirm the effectiveness of educational efforts in preparing learners for academic 

success and lifelong learning. Profile of teachers and effective training could be contributing factors to the good performance 

among learners. This could be a result of effective teachers’ training (Ikram, et al, 2020). Alnahdi and Schwab (2023) found in their 

study that teaching practices were positively associated with learners' scores in some subjects.  

On the other hand, the lowest level of academic performance is fairly satisfactory, with 36 or 4%. Learners who belong 

to this level need fitting intervention to increase their performance. This is influenced by teacher-related factors, parental 

involvement, and others that are beyond the control of teachers. Koçak et al. (2021) said that learner performance could be 

affected by factors such as socio-economic, socio-demographic, family, and individual characteristics. Rathakrishnan et al. (2021) 

added that low performance was associated with smartphone addiction and lack of sleep. Furthermore, Dautov (2020) said that 

the high levels of laziness among learners resulted in lower academic performance. These are important aspects worth considering 

that support children and give activities that will further enhance learning.  

 

Problem 4. Is there a significant difference between the training and profiles of teachers and the academic performance of 

learners? 

Table 4: Test Difference between Profile and Training of Teachers (t-test) 

Gender Mean SD T-value P-value Interpretation 

Male 4.20 0.53 1.128 0.097 

 

Not Significant 

Female 4.39 0.55 

Total 4.30 0.54 

                             Note: Significant when computed p-value <0.05. 

 

Table 4 shows the test difference between the profile and training of teachers (t-test). Results between teachers’ gender 

and training reveal a T-value of 1.128 with a p-value = 0.097. The p-value higher than 0.05 implies no significant difference between 

the two variables. This suggests that gender does not play an important role in determining the level of training teachers receive. 

Training opportunities, content, and quality are equally accessible and effective for both male and female teachers. Schools 

provide an inclusive environment where training resources and opportunities are distributed fairly. Training equips teachers with 

approaches that help them to manage, connect and teach their learners while ensuring quality and applicability  (Nkomo & 
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Abdi, 2023). Training has a strong impact on teachers' performance (Jabeen et al., 2023), having it regularly is essential to stay up-

to-date on the latest educational research, methodologies, and best practices (Varthana, 2024).  

 

Table 5: Test Significance between the Profile and Training of Teachers (F-test Anova) 

Age Frequency Percentage F-value P-value Interpretation 

More than 35 years old 4.28 0.52 6.204 0.001 

 

Significant 

36 – 45 years old 4.32 0.54 

26 – 35 years old 4.30 0.56 

25 years and below 4.17 0.55 

Total 4.27 0.54 

Years of Experience Frequency Percentage F-value P-value Level of Correlation 

More than 10 years 4.33 0.55 5.137 0.001 

 

Significant 

4 – 10 years 4.32 0.52 

0 – 3 years 4.37 0.55 

Total 4.30 0.54 

           Note: Significant when computed p-value <0.05 

 

Table 5 shows the results for test significance between the profile and training of teachers (F-test Anova). The data on 

age has an F-value of 6.204 with a p-value of 0.001. The significant interpretation of data indicates a connection between teachers' 

age groups and training outcomes. This suggests that age plays an important role in how teachers engage with or benefit from 

training. Age-related preferences and needs should be considered in designing training. Customizing content to address the 

specific professional stages associated with different age groups could enhance the overall effectiveness of training, ensuring that 

teachers across all ages remain engaged and supported in their growth.  Training has a strong impact on teachers' performance 

(Jabeen et al., 2023). It reskills and upskills the receiver of training making them more productive in their field (OECD, 2023).  

Referring to the same table, the highest age range of respondents is 36 to 45 years old. It has a frequency of 4.32 which 

indicates the relationship between age and training is statistically significant. This suggests that teachers in this age group may 

benefit from targeted training that account for their extensive experience. This implies that while seasoned teachers bring valuable 

knowledge, they may require continuous, updated training to stay effective in modern teaching contexts. According to Rashid 

(2023), training upgrades teaching practices, enhances content knowledge, develops classroom management skills, and increases 

learner motivation. Also, Ismail (2018) and Amalu (2018) found that age significantly affects teaching effectiveness.  

The lowest percentage of the age range is 25 years and below. It has a frequency of 4.17 which implies age is deemed 

important in designing training. This variation is critical in addressing the needs of teachers in precise age brackets, whose learning 

capacities are unique. It means that teachers of different ages require different training which will enhance their teaching skills. 

Need-based training is noticeably effective in refining teachers’ confidence, satisfaction, motivation, behavioral changes, time 

management, and technological skills (Ahmmed et al., 2022). Teachers’ age is associated with the learners’ academic achievement 

(Amaewhule & Innocent, 2018).  

Data on years of experience show an F-value of 5.137 (p-value = 0.001). This is interpreted as significant. This means that 

years of experience are essential in choosing teachers’ training. A variety of experiences among teachers indicate a diverse need 

for training needed to maintain an equilibrium of skilled teachers while addressing the needs of 21st-century learners.  Educators 

with fewer years of experience need different training compared to experienced teachers. Considering the difference is essential 

in designing future training that will improve the quality of the teaching and learning process in educational institutions. According 

to Mufidah et al. (2021), teaching experience influences a teacher’s performance (Mufidah et al., 2021). Moreover, Camino (2021) 

cited that teacher experience positively affects student achievement. 

The highest range of teaching experience is 0 to 3 years. It has a frequency of 4.37. It means that teachers who belong to 

this range find training valuable and impactful. This suggests that training may be particularly essential for newer teachers in 

building foundational skills. It emphasizes the importance of targeted training for novice educators, focusing on practical 

applications and classroom management strategies that support their early development and confidence in teaching. According 

to OECD (2019), novice teachers lack experience in terms of classroom practices and schoolwork. Teaching experience influences 

a teacher’s performance (Mufidah et al., 2021).  
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Table 6: Test Difference between Profile of Teachers and Academic Performance (t-test) 

Gender Mean SD T-value P-value Interpretation 

Male 4.20 0.53 1.213 0.083 

 

Not Significant 

Female 4.39 0.55 

Total 4.30 0.54 

  Note: Significant when computed p-value <0.05.  

 

Table 6 shows the test difference between teachers’ profiles and learners’ academic performance. It reveals a T-value of 

1.213 with a p-value = 0.83. This implies no significant difference between the variables mentioned earlier. It means that gender 

is not a determining factor in teaching effectiveness. By ensuring that all teachers have access to training and resources, regardless 

of gender, a positive and inclusive educational environment exists. This leads to a better academic performance of learners.  Rose 

et al. (2020) found that personal characteristics variables do not affect learners’ academic performance in certain subjects. Also, 

Effiom and Okeke (2020) confirmed that gender has no significant effect on the learners’ academic outcomes. On the contrary to 

the said researchers, Alnahdi and Schwab (2023) said that female teachers held more positive attitudes toward teaching and were 

rated more positively by their learners. 

The table shows data on the test significance between the profile of teachers and academic performance (F-test). With 

regards to age, it shows an f-value of 5.625 with a p-value = 0.001. This suggests a significant difference between the academic 

performance of learners and the age of teachers. This means that age plays a vital role in determining learner outcomes. It can be 

used to tailor training and mentorship to leverage the strengths of the teachers across different age groups. This will enhance the 

overall quality of education and pupil academic performance. Daniel et al. (2021) say that older teachers are more effective than 

younger ones. Ismail (2018) and Amalu (2018) confirmed that age significantly affects teaching effectiveness. Moreover, 

Amaewhule and Innocent (2018) said that a teacher’s chronological age is correlated with the learners’ academic achievement.  

In the same table, the highest age range is 36 to 45 years old. It has a frequency of 4.32.  This means that this age group 

finds training valuable in enhancing their teaching practices. This implies that training for older teachers should focus on 

integrating modern pedagogical approaches with their established practices. Tailoring training to help them adapt to new 

educational technologies or updated curricula could enhance their engagement and effectiveness in the classroom. Sarabia and 

Collantes, (2020) said that teachers in primary and secondary schools are mostly 41 to 50-year-olds, followed by 31 to 40-year-

olds who are at the peak of their productivity at work. Also, results of study conducted by Ismail (2018) and Amalu (2018) found 

that age significantly affects teaching effectiveness. 

 

Table 7: Test Significance between Profile of Teachers and Academic Performance (F-test) 

Age Frequency Percentage F-value P-value Interpretation 

More than 35 years old 4.28 0.52 5.625 0.001 

 

Significant 

36 – 45 years old 4.32 0.54 

26 – 35 years old 4.30 0.56 

25 years and below 4.17 0.55 

Total 4.27 0.54 

Years of Experience Frequency Percentage r-value p-value Level of Correlation 

More than 10 years 4.33 0.55 5.384 0.001 

 

Significant 

4 – 10 years 4.32 0.52 

0 – 3 years 4.37 0.55 

Total 4.30 0.54 

                       Note: Significant when computed p-value <0.05. 

  

The lowest age range is 25 years and below. It has a frequency of 4.17 and a significant interpretation. It indicates that 

young teachers benefit from foundational training that supports their early career development. Training for this age group could 

emphasize essential skills like classroom management and instructional planning, enabling them to build confidence and 

competence as they begin their teaching journey. Training equips teachers with approachess that help them to manage, 

connect and teach their learners while ensuring quality and applicability  (Nkomo & Abdi, 2023). This upgrades teaching 

practices, enhances content knowledge, develops classroom management skills, and increases learner motivation (Rashid, 2023).  
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Furthermore, the years of experience show an f-value of 5.384 (p-value = 0.001). This implies a significant difference 

between the learners’ academic performance and the teachers’ years of experience. It suggests that the amount of experience a  

teacher has can have a substantial impact on learners' academic performance. Experienced teachers possibly possess refined 

teaching strategies, better classroom management skills, and a deeper understanding of the curriculum, which can enhance pupil 

learning and academic performance. New teachers may bring fresh perspectives and innovative methods but might lack the 

practical, on-the-ground experience that is critical for effective teaching. Teaching experience influences a teachers’ performance 

(Mufidah et al., 2021). Experience in classrooms enables teachers to blend formal, professional knowledge with personal and 

practical knowledge, reinforcing the skills and practices necessary for effective performance (Wolff et al., 2020). Moreover, as 

teachers gain more years of experience, a significant improvement in the academic performance of learners are observed 

(Mageka, 2022). 

 

Table 8: Test Difference Between Teachers’ Training and Learners’ Academic Performance 

Variables T-value P-value Description Interpretation 

Type of training conducted 5.146 0.001 Reject Ho Significant 

Effectiveness of Training 4.564 0.001 Reject Ho Significant 

         Note: Significant when computed p-value <0.05. 

 

 Table 8, in the previous page, shows data on the test difference between the teachers’ training and learners’ academic 

performance. The type of training conducted yielded a t-value of 5.146 (p-value = 0.001), indicating a significant difference 

between the variables. Consequently, the null hypothesis is rejected. This emphasized the role of quality training in the learners’ 

academic success. In-service training should be dynamic and responsive to the needs of teachers to acquire pedagogical skills that 

would lead to quality pupil learning experience. Training equips teachers with approaches that help them to manage, connect 

and teach their learners while ensuring quality and applicability  (Nkomo & Abdi, 2023). The said upgrades teaching practices, 

enhances content knowledge, develops classroom management skills, and increases learner motivation (Rashid, 2023). Effective 

teachers’ training can improve teaching practices, enhance content knowledge, develop classroom management skills, foster 

teacher collaboration, and increase student motivation (Rashid, 2023). 

 The data on the effectiveness of training show a t-value of 4. 564 (p-value = 0.001). This infers a significant difference 

between the two variables, learners’ academic performance and the effectiveness of teachers’ training. Consequently, the null 

hypothesis is rejected. This highlights the importance of investing in high-quality, evidence-based training for teachers. These may 

be according to the specific needs of teachers considering their subject areas, grade levels, and the unique challenges they face in 

the classrooms. This set of training is essential in acquiring skills, becoming more effective in dealing with 21st-century learners 

and increasing their academic performance. Training is an activity to improve the ability and performance of employees or 

members in carrying out their duties by increasing skills, knowledge, attitudes, and behaviors related to work (McCrie & Lee, 

2022). Sattar and Awan (2019) mentioned that teachers need training to improve the academic achievements of the learners. Naz 

et al. (2023) said that teachers’ training has a significant influence on teachers’ competencies and it impacts students’ academic 

performance. Ikram et al. (2020) emphasized that learner performance is a result of effective teachers’ training. 

 

IV. CONCLUSIONS 

The following conclusions were drawn based on the data presented:  

1. Teaching is a motherly instinct and age and years of experience are essential factors that contribute to teaching 

effectiveness. As women who teach grow older, they have more trainings and become efeffective in teaching. 

2. The training conducted among teachers in Libona District II, Division of Bukidnon is sufficient and able to address their 

needs in teaching. 

3. Learners’ academic performance is good enough for teachers to be contented. They do not have the highest but they are 

not at lowest. A rating typical for students. 

4. Teachers’ age, years of experience, and training are key factors that impact learners’ academic performance.   

 

V. RECOMMENDATIONS  

Below are the recommendations based on the study's conclusions: 

1. Experienced teachers may guide the younger ones toward the delivery of a quality teaching and learning process. Also, 

effective training that prepares beginning teachers may be sustained. 

http://www.ijmra.in/
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2. Topics on teacher-parent cooperation that could enhance educators’ skills in driving parents to take involvement in 

school activities and show support to their children have to be considered in designing future training. 

3. Engaging strategies and activities that suit the learning styles and intelligence of learners has to be continued.  

4. Training that enhances teachers’ pedagogical skills which is tailored to the needs and interests of teachers may be 

sustained. 
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