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ABSTRACT: A positive school environment promotes cooperation, improved academic performance, and better learners’ well-
being. This study aimed to identify the perspectives of learners about the school climate and their academic engagement. A sample
of 202 learners chosen by simple random sampling was used in a correlational-causal study design. The adapted questionnaire
was used to gather the data. Mean, Standard Deviation, Pearson Product Moment Correlation Coefficient and Multiple Linear
Regression were employed to draw analysis. The study revealed that learners positively perceived school climate, show interest
in academics, and strongly correlate with social and academic dimensions and academic engagement. Academic and social
dimensions found to influence academic engagement. The study concludes that a positive school climate significantly enhances
academic engagement. It can be suggested that improving in physical facilities, creating supportive learning environments, and
implementing innovative teaching strategies improve learners’ academic engagement.
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I. INTRODUCTION

Education is essential in a society. It is a way to pass on knowledge, skills, and values from one generation to the next.
The educational system is where future success and societal advancement begin. The school environment is a key factor in a child's
learning and well-being. School climate is all about what school life is like which includes how learners, parents, and teachers
experience. Itis identified as an element that is important to the character of a school. This may even give an identity to the school
itself, the people connected to it, and the graduates it produces. It shows the norms, values, relationships, teaching methods, and
overall structure of the school.

A healthy school climate is a vital component of successful educational institutions as it sets the tone for all the learning
and teaching activities that occur within its walls. It creates an environment conducive to learning where every individual feels
valued and encouraged to participate actively in school activities. A positive school climate promotes cooperation, supports
academic performance, and nurtures student well-being and teacher satisfaction (Lobo, 2023)

While educators and administrators have long recognized its importance, there is a growing acknowledgment that
parents, too, have a crucial role to play in influencing and contributing to the school climate. It includes various aspects such as
the relationships between learners, teachers, and parents as a welcoming environment where learners feel respected and
involved in their education and the overall atmosphere of the school. The school climate significantly influences the daily
experiences of learners affecting their motivation, engagement, and academic performance. Additionally, the involvement of
parents in shaping and fostering a positive school climate is crucial and cannot be overstated.

Learners’ engagement involves three main factors: behavioral, emotional, and cognitive factors. The behavioral factors
include efforts, persistence, concentration, asking question ,and class communication. The emotional factors involve students’
affective communication and practices on campus (Deringdl, 2019). Learners do their educational pursuits ,primarily measured
through grades, test scores, and overall comprehension of academic materials involves factors such as the intellectual level
,personality, motivation ,skills, interests, study habits, self-esteem, or the teacher -student relationship (Jevticand Danijela, 2022).

Learners are more engaged in school and attain higher academic achievement with a positive school climate. They are
effectively engaging in learning and perform better in school and on standardized tests, and they are more likely to persist in
school than contribute to lifelong learning, and even inspire continued engagement. It is on this context that the researchers
sought to assess the school climate and learners academic engagement in West |l District, Division of Cagayan De Oro City for
the School Year 2024- 2025.
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This study was anchored on Albert Bandura's Social Cognitive Theory (SCT) in 1986 as cited by Schunk and DiBenedetto
(2022), where it emphasized the dynamic and reciprocal interaction of personal factors, behavior, and the environment in shaping
human behavior and learning. They further stated that social cognitive theory is a comprehensive framework that emphasized
the process of learning through interaction with the social environment.

Furthermore, people’s behavior is shaped by their personal beliefs, emotions, and attitudes. It is also shaped by its social
interaction, its environment, and the culture of the school. Human behavior would reflect its interaction with others. Parents who
have positive personal perspectives about the school climate of their children firmly believe that it has a beneficial contribution
to the upbringing of their children. Parents would be more involved in their children's education and would help the school achieve
its goal of providing high-quality education for their children's foundational learning. Studies show that when parents and schools
work together on children's social and emotional skills, it helps improve their education and overall well-being (Kelty &
Wakabayashi, 2020).

It is believed that the school climate, representing the views of school community members, plays a crucial role
in influencing parental involvement in their children's educational journeys (Jiang & Liu, 2024). A positive school environment
encourages learners to do well, allows teachers to be creative, and makes everyone feel safe, supported, and committed to the
school's success. This overall approach creates the best conditions for learning and development.

Schools provide learners with both academic knowledge and social skills. They also teach cultural values. In schools with
a positive climate, good relationships between learners and teachers improve teaching and make learners feel valued which boost
their performance. Respect and fair discipline are key and parental support is highly valued (Gimbert et al., 2021). Through these
values and relationships that are considered in school climate towards the good performance of learners help create a sense of
safety and trust among learners and create a cohesive and supportive environment that benefits the entire school community.

Il. METHODOLOGY

The correlational and causal research designs were used by the researchers. This research is correlational since it
attempted to find the relationship between the independent variables with respect to learners’ perspectives on school climate
and the dependent variable which is the learners’ academic engagement (Bhandari, 2023).

Moreover, it also used causal research design because it tried to find out which of the independent variable/s singly or in
combination influenced the pupils’ academic engagement. This design allowed a convenient evaluation of the connections
between school climate and learners’ academic performance (Indeed Editorial Team, 2021).

The data gathered were tallied, tabulated, and analyzed. In analyzing and interpreting the information gathered,
descriptive and inferential statistics were employed. First, to determine the pupil’s perspective on school climate as well as the
learners’ academic engagement, Mean and Standard Deviation were used. Second, inferential statistics such as the Pearson
Product-Moment Correlation Coefficient (Pearson r) was used to determine the significant relationship that exists between the
level of school climate and learners’ academic engagement. Multiple Linear Regression was used to determine which of the
independent variable/s singly or in combination influence/s academic engagement of the learners.

lll. RESULTS AND DISCUSSION

Problem 1. What is the extent of learners’ perspective on school climate in terms of:
1.1 physical dimension;
1. 2 social dimensions; and

1.3 academic dimension?

Table 1. Overall Level of School Climate

Variables Mean SD Description Interpretation
Physical Dimension 4.24 0.71 Strongly Agree Very High
Social Dimension 4.30 0.74 Strongly Agree Very High
Academic Dimension 4.23 0.73 Strongly Agree Very High
Overall Mean 4.25 0.72 Strongly Agree Very High

Note:4.21- 5.00 Very High; 3.41-4.20 High; 2.61-3.40 Moderate; 1.81-2.90 Low; 1.00-1.80 Very Low
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Table 1 presents the Overall Level of School Climate. It has an overall Mean of 4.25, with SD=0.72, which describes a
Strongly Agree and is interpreted as Very High. This reveals that the overall perception of the school climate among learners is
very positive. It implies that the school has successfully created an environment where learners feel valued and appreciated, which
is crucial for academic engagement. This leads to the idea that a healthy school climate can result in a positive discuss using a
more understandable explanation. Learners’ perspective on school climate in terms of physical dimension, social dimension, and
academic dimension relatively affects their academic engagement, relationships with teachers, and development of the learners.

A study by Phuntsho and Rinchen De”dup (2020) found that a positive school climate enhances the learners sense of
belonging and emotional stability. Their insights towards the school hold a significant association with the way that learners
engage in activities and their teachers and have a healthy and successful academic performance. The school climate greatly
contributes to the intellectual, social, and physical aspects of school climate, potentially increasing the involvement of the student.

In the same table, Social Dimension got the highest Mean, with 4.30, and SD = 0.74 describes a Strongly Agree and
interpreted as Very High. The findings revealed that learners valued and saw the social dimension as respectful, appreciative, and
inclusive, where teachers offered them supportive relationships. The social dimension provides a healthy atmosphere for the
learners, which contributes to enhancing their motivation to participate and engage academically. Learners appreciate the good
feedback from teachers; they tend to treasure it and motivate themselves to do more in class. Thus, this leads the students to
engage more as they have a positive feeling towards recognition and appreciation.

In a study by Chan and Lam (2023), it was indicated that school climate was recognized to have a positive relation to
academic engagement and emotional competence. The engagement of the students is defined as their participation or
involvement in learning, which can be influenced by teachers, their general feelings, and motivation. The more the student feels
connected. Once the students feel connectedness and belongingness to the school, they are more motivated to engage in
academic activities. Further, when students perceive their school as fair and favorable in terms of fairness of rules, safety, and
relationships with teachers, they are more likely to be inclined to agree with the norms ingrained in the school culture and feel a
sense of relatedness. Students feel a positive and safe school environment, which can significantly reduce negative outcomes in
their performance, as it creates a secure and supportive atmosphere conducive to learning.

Meanwhile, the variable Academic Dimension got the lowest Mean, with 4.23, and SD =0.73, described as Strongly Agree
and interpreted as Very High. This finding means that the school needs to have an improvement in terms of equitable access to
resources and infrastructure and even harness the potential of teachers in educational methods and strategies. The school climate
in terms of academic dimension falls short on the support and assistance in the classroom instructions, where learners reported
under this dimension that the integration of technology in education receives a low rank. This suggests that learners contemplate
that schools have gaps in the integration of resources into teaching practices that affect the seamless learning of the students and
the process of teaching of the teachers.

According to Grazia and Molinari (2023), pupils’ engagement has a crucial role in academic success. The study identified
that specific components that fall under the academic dimension include the positive teaching, environment, resources, and
involvement. The specific associations between distinct school climate and student engagement dimensions offer a deeper insight
into how essential it is in pupils” academic engagement and success.

Problem 2. What is the extent of learners’ academic engagement?

Table 2. Academic Engagement

Indicators Mean SD Description Interpretation
1. When I'm in class, | participate in class activities. 4.14 0.91 Agree Highly Engaged
2. | take an active role in extracurricular activities in my school. 4.10 0.83 Agree Highly Engaged
3. When learning new information, | try to put the ideas in my own 4.16 0.83 Agree Highly Engaged
words.
4. | volunteer to help with school activities such as sport day and 4.18 0.93 Agree Highly Engaged
parent day.
5. When | study, | try to connect what | am learning with my own 4.28 0.74 Strongly Agree Verry Highly
experiences. Engaged
6. | try to match what | already know with things | am trying to 4.21 0.73 Strongly Agree Very Highly
learn for school. Engaged
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7. | try to understand how the things | learn in school fit together 4.17 0.67 Agree Highly Engaged
with each other.

8. When I study, | figure out how the information might be useful 3.92 1.01 Agree Highly Engaged
in the real world.

9. | am an active participant of school activities such as sport day 3.94 0.90 Agree Highly Engaged
and school family day

10. When | study, | try to understand the material better by 4.03 1.05 Agree Highly Engaged
relating it to things I already know.

Overall Mean 4.13 0.86 Agree Highly Engaged

Note:4.21- 5.00 Very Highly Engaged; 3.41-4.20 Highly Engaged; 2.61-3.40 Moderately Engaged; 1.81-2.90 Less Engaged; 1.00-
1.80 Least Engaged

Table 2 presents the academic engagement with an overall Mean of 4.13 with SD = 0.86, interpreted as Highly Engaged.
This implies that the learners perceive their engagement at school in academic terms as active and participative. They believe that
they spend their time and exert an effort in school activities, take a role, gain new learning and new information, and understand
everything that is included in school. Parents have a vital role in helping their children with learning at home. Numerous studies
have highlighted the importance of this aspect in improving their children's academic performance. Teachers also view it as a
means to engage parents in their children's education. The partnership between parents and teachers is key in fostering a
favorable academic environment for learners (Deslandes, 2020).

In the same table, when | study, I try to connect what | am learning with my own experiences, earning the highest Mean
of 4.28 with SD=0.74, interpreted as Highly Engaged. The majority of the learners believed that the things and information they
have learned and discovered, they tend to relate to real-life experiences. In affirmation, Filho (2021) stated that relating the
academic information to personal experiences entails a meaningful learning, which will involve a continuous construction of new
knowledge and interpretations of existing knowledge.

On the other hand, indicator 8, When I study, | figure out how the information might be useful in the real world, got the
lowest mean of 3.92 and SD=1.01, interpreted as highly engaged. Despite the recognition of the importance of information to the
real world, the learners face challenges in indicating how they will use it. The learners believed that they found it difficult to apply
what they had studied to their daily lives. This suggests that while the students may engage academically, it is a struggle to find
the relevance of the context and lessons in academics in their daily lives.

These findings align with the study of Mebert et al. (2020), where students were asked to apply class content to the real-
world problem; as other students succeeded in the task, an alarming number of students failed. This suggests that learners engage
in academic content and learn new information; however, it is challenging to figure out the usefulness and relevance in real-world
scenarios.

Problem 3. Is there a significant relationship between the extent of learners’ perspective on school climate and the learners’
academic engagement?

Table 3. Test of Correlation Between School and Learners’ Academic Engagement

Independent Variables r-value p-value Description Decision on Ho Interpretation
Physical Dimension 0.420 0.000**  Low Positive Reject Significant
Social Dimension 0.506 0.000**  Moderate Positive Reject Significant
Academic Dimension 0.600 0.000**  Moderate Positive Reject Significant

**_ Correlation is significant at the 0.01 level (2-tailed).

Table presents the correlation analysis between learners’ perspectives on school climate in terms of physical, social, and
academic dimensions and their academic engagement. Physical Dimension registered a computed value of 0.420 with a computed
p-value of 0.000, which is described as low positive and interpreted as significant. This implies that the computed p-value is lower
than the 0.05 level of significance. Thus, the null hypothesis is rejected. This reveals that there is a meaningful relationship between
the physical dimension of school climate and academic engagement. It indicated that betterment and enhancements of the
physical surroundings, including better resources and facilities, may have a positive impact on academic engagement of learners.
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According to Nugroho and Wibowo (2020), the school’s facilities and infrastructure are the condition of the physical
environment that ensures quality learning with no hindrances and disruptions. It is an academic setting that is safe, sound, and
comfortable, where there is an availability of resources and supplies. The physical dimensions ensure quality education while also
measuring education’s growth and development level. The conditions that interfere with student achievement, such as cleanliness
and noise, air quality, lighting, the role of temperature, classroom size and space, and others, must be minimized.

Moreover, Social Dimension registered a computed value of 0.506, with a computed p-value of 0.000, described as
moderately positive and interpreted as significant. This indicated that the computed p-value is lower than 0.05. It means that the
null hypothesis is rejected. This shows a positive and significant relationship between the social dimension of school climate and
academic engagement. The findings revealed that warm and encouraging interactions within the school community can somewhat
increase the learners’ engagement and interest in their academic endeavors. Based on Han (2021) as well as Pioquinto and Oco
(2025), that in order for students to develop learning, firstly they must feel safe, engaged, connected, and supported in the
classrooms and schools. An individual student ought to develop connectedness to teachers, staff, and other peers. Among all, the
teachers have the biggest role in the classroom in order to foster the type of learning environment that motivates, appreciates,
and values the students inside the classroom that supports student success.

In addition, the Academic Dimension registered a computed value of 0.600, with a computed p-value of 0.000 described
as moderately positive and interpreted as significant. Similar to other dimensions, the p-value is lower than 0.05, resulting in the
rejection of the null hypothesis. This implies that there is a significant moderate positive relationship between the academic
dimension of school climate and academic engagement. The results unveiled that the environment characterized by effective
teaching practices and academic support is associated with higher levels of student engagement. Aligned with the results are the
findings of Gaxiola-Romero et al. (2020), which reveal the relationship between positive learning environments (POLE) and
academic engagement. Results showed that POLE was a latent factor formed by academic support, pro-academic friends, and a
positive family environment. This further implies that academic support includes the availability of resources in education, the
integration of advancements, and the positive and quality education that learners should experience.

Problem 4. Which of the independent variable/s singly or in combination influence/s learners’ academic engagement?

Table 2 shows the multiple linear regression of physical dimension, social dimension, and academic dimension. Among
all, Academic Dimension emerges as a significant predictor of school climate, with an unstandardized coefficient of 0.525 and a p-
value of 0.000. This implies a robust positive correlation, indicating that academic dimensions impact the use of culturally sensitive
teaching methods. The standardized beta coefficient of 0.425 reinforces its strong predictive influence, identifying it as the most
impactful factor among the variables studied.

Table 4. Multiple Linear Regression

Independent Variables Unstandardized Standard Coefficient

Coefficients Beta

B Std. Error T Sig.
(Constant) 0255 0.346 0.738 0.461
Physical Dimension 0.101 0.079 0.085 1.284 0.200
Social Dimension 0.286 0.085 0.290 3.378 0.001
Academic Dimension 0.525 0.087 0.425 6.040 0.000

R=0.640 R?=0.409 F=45.698 Sig=0.000

a. Dependent Variable: Culturally Responsive Teaching Pedagogy
b. Predictors: (Constant), Teaching Methods, Cultural Integration, Assessment

In school climate, the academic dimension highlighted the opportunities, needs, and challenges that learners faced. Such
as the importance of integrating technology in teaching, assisting learners with difficulties, promoting collaborative learning,
computer-assisted learning, providing remedial instructions, and fostering critical thinking. Studies by Lagare and Paglinawan
(2024) found that collaborative teaching strategies and assisted learning by teachers tend to enhance the students engagement
in class. While also integrating technology, learners become motivated to participate. This study revealed that effective teaching
strategies and a positive technology mindset significantly improved students’ critical thinking abilities. The study suggests that
educational reforms incorporating technology and collaborative techniques can create a stimulating learning environment. The
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findings also suggest professional development in collaborative teaching and technology integration to help teachers foster
students’ critical thinking skills in a rapidly changing educational landscape.

The social dimension also shows a significant contribution, with an unstandardized coefficient of 0.286 and a p-value of
0.001. Its beta coefficient of 0.290 suggests a moderate yet meaningful influence on culturally responsive pedagogy. The results
indicate that inclusive classroom relationships and constructive social interactions support more culturally sensitive teaching
practices. The social dimension encompasses how a process containing specific and transversal policies aimed at creating an
inclusive environment, such as entering, participating in, and interacting. The study by Ajisafe and Taiwo (2023) investigated the
environment of the school, the quality of the school experience, particularly the interpersonal relationships of individual school
members, and teaching and learning practices. The study found that teachers have an essential role.

A good school climate motivates readiness to learn and promotes better learning in students. The physical interaction
between learners and teachers and the intellectual environment plays a crucial role in the engagement and learning process. A
positive social and psychological environment helps the students’ academic achievement. The social dimensions indicate that they
support learners’ academic performance, mental health, and long-term success. While a poor or ineligible environment can
negatively impact students’ academic performance. Negative aspects of the school climate in the social dimension can result in
negative behavioral indicators, covering situations such as an increase in absenteeism, dropout numbers, suspension, and
aggressive behavior that decreases the students engagement and chances to succeed academically.

Furthermore, the physical dimension appears to be the least influential, with a B value of 0.101 and a p-value of 0.200,
indicating that it does not significantly predict culturally responsive teaching in this model. This result also implies that the physical
appearance of the environment of the school is one of the concerns of the learners. As school climate is a general construct that
shapes the learner’s school experience, all dimensions, specifically the physical, must be given attention.

According to Baafi (2020), physical dimension includes the school building and classroom presentation, the size of the
school and the classroom, the organization of classes, the effectiveness of the tools and teaching resources, security and safety,
and the cleanliness and comfort of the environment for the students. Learners appreciate the school with pleasant, appealing,
healthy external surroundings and safe and inclusive. The school is where students build their aspirations, set their attitudes
toward education, form their perspectives on life, and formulate their future goals. This indicated the importance of physical
dimensions of the students from engagement, performance, overall well-being, and improving academic achievements. With an
R value of 0.640 and an R? of 0.409, with the significance level of 0.000 and the F-value of 45.698, the results imply that the whole
model is statistically significant, indicating that the three dimensions included in it account for around 41% of the variance in
culturally responsive teaching pedagogy.

From the foregoing analysis, the equation useful in predicting which independent variable(s) significantly influence
academic engagement (Y), as indicated by the F-value (45.698) with its corresponding probability value (0.000), is significant at (p
<.01).

This model is illustrated as follows:

Y =0.101X1 + 0.286X2 + 0.525X3 + 0.255
Where: 0.255 = Constant

Y= Academic Engagement

X1= Social Dimension

X2 = Academic Dimension

IV. CONCLUSIONS

Based on the significant findings the conclusions were drawn:

1.The learners perceive their school as a place where learning is effectively facilitated through instructional practices and
accessible academic support.

2.The high level of academic engagement among learners indicates that learners are motivated, actively involved in their
studies.

3. A positive school climate is associated with high academic engagement.

4. Academic and social dimension play a significant role learners’ achievement.

V. RECOMMENDATIONS
The following recommendations were based on the results of the study.
1. The school may maintain cleanliness of its environment, ensuring that all learning spaces remain safe and conducive.
2.School need to know the interests of its learners in order to sustain their academic engagement.
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3.The school may improve the cleanliness and maintenance of playgrounds/sports grounds, ensuring that all learning spaces
remain safe, conducive, and aesthetically pleasing.
4.The school may prioritize the academic and social needs of the learners to sustain the learners’ academic engagement.
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