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ABSTRACT: Motivating learners is one of the most critical and challenging parts of teaching. As such, they differ in how they 

motivate students and their motivational strategies. This quantitative inquiry determined the motivational strategies of teachers 

and students’ academic performance according to age, civil status, teaching experience, highest educational attainment, and 

average monthly income. To answer the descriptive and inferential questions, a researcher-made questionnaire was utilized. It 

was revealed that the level of motivational strategies of teachers in the areas of (1) introduction of the lesson, (2) discussion of 

the lesson, and (3) assessment of lesson we're all on a high level. However, the results indicated that the respondents least 

prefer helping learners prepare for the discussion using a pre-formed questionnaire, informal classroom debates, and a strategy 

that allows learners to assess their peers and classmates' writing abilities and comprehension skills. 

Consequently, the level of learners’ academic performance was very satisfactory. Likewise, no significant differences in 

the level of teachers’ motivational strategies in the first and second areas when grouped according to age, civil status, teaching 

experience, and highest educational attainment. Additionally, no significant difference showed when teachers were grouped 

according to average monthly income in the first and third areas. It can conclude that most teachers are proceeding directly to 

lesson discussion and skipping the introduction to maximize class hours. Also, teachers have different motivational strategy 

preferences in engaging their learners. Likewise, they have a different mindset in motivating the lesson. As such, different 

strategies will positively influence academic performance. It is recommended that teachers be regularly subjected to seminars 

and training in pedagogical and instructional methods and other classroom management skill training to improve teaching 

practices and to help improve students’ academic performance.   
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INTRODUCTION 

Shaping the learning environment and motivating students to learn is the main task of the teacher (Hornstra et al., 2015). They 

can differ in motivating students to learn, and their motivational strategies may vary (Hornstra et al., 2015). Additionally, 

motivating learners is one of the most important and the most challenging parts of being a teacher. Some teachers are often 

confused about how to help learners meet the required academic goals and objectives because motivation must come from 

within. Since teachers have a significant influence in nurturing the minds and hearts of every individual, improving their 

motivational strategies will have a significant impact on learners’ academic and behavioral success.  

Teachers’ motivation is considered a critical factor that influences their performance effectiveness. It catalyzes big or 

small-scale academic successes. With motivated teachers, the success rate for schools to achieve collective goals and objectives 

is way higher. Hence, motivation at work is essential because this ensures that every work is done right within a limited time 

frame, and the quality of work rendered is not compromised (Gichure, 2014). As such, the researcher encountered massive 

issues in addressing various learning needs of adolescent learners. It is then recognized the need to think outside of the box to 

provide a strong motivational force to keep the learners going. Hence, a quantitative inquiry was a medium to understand the 

shared motivational strength of teachers in keeping learners on the right track. It determined the critical learning factors 

affecting learners’ academic performance. 

 

METHODS 

This study utilized the descriptive- correlational research design to determine teachers' motivational strategies to learners’ 

academic performance of a secondary high school to observe and describe the behavior of a subject without influencing it in any 
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way using the quantitative information (Ward & Cole, 2016). Hence, a total population of forty-nine teachers who are officially 

employed and teaching in a public secondary high school was utilized as respondents.  

A two-part constructive survey questionnaire was administered to the 41 respondents. The first part was the 

demographic profile, including age, civil status, teaching experience, highest educational attainment, and average monthly 

income. Consequently, the second part consists of the 30-line items. The questions were categorized in three areas (introduction 

of the lesson, lesson discussion, and lesson assessment). The questions were referred to the Philippine Professional Standards 

for Teachers (PPST) to be conceptualized since it captures teacher quality requirements in the K to 12 basic education programs. 

It was then subjected to content validation of experts in the field. They provided scientific suggestions to develop an improved 

questionnaire that would heighten the level of validity of the instrument. Thus, the validity index utilized the criteria set forth by 

Carter Good and Douglas Scates with a mean score of 4.85. Hence, it is valid. Moreover, a reliability test was then conducted 

(Santos, 2016) with the value of 0.962 interpreted as with a high degree of reliability. 

The researcher administered the survey to raise questions or clarify issues, gather essential information and subject the 

data to statistical treatment. The frequency count and percentage for profiling are age, civil status, teaching experience, highest 

educational attainment, and average family monthly income. Additionally, the mean was used to determine the level of 

motivational strategies in the different areas and variables and students’ academic performance. Consequently, the Mann-

Whitney U test determined the significant difference in teachers' motivational strategies when grouped and compared 

according to variables. Likewise, Spearman's rank-order correlation was used to determine the significant relationship between 

teachers' level of motivational strategies and students’ academic performance. 

 

RESULTS AND DISCUSSION 

Table 1. Profile of the Respondents According of Age, Civil Status, Teaching Experience, Highest Educational Attainment and 

Average Monthly Income 

Variables Category Frequency Percentage 

Age 
Younger (below 37 years old) 22 53.7 

Older (37 years old and above) 19 46.3 

Civil Status 
Single 16 39.0 

Married 25 61.0 

Teaching Experience 
Shorter (below 10 years) 25 61.0 

Longer (10 years and above) 16 39.0 

Highest Educational Attainment 
Bachelor 27 65.9 

Masters 14 34.1 

Average Monthly Income 

Lower (below 26,500) 24 58.5 

Higher (26,500 and above) 17 41.5 

Total 41 100.0 

 

It shows the profile of the respondents according to age, civil status, teaching experience, highest educational attainment, and 

average monthly income. 

  

Table 2. Level of Motivational Strategies of Teachers in the areas of Introduction of the Lesson, Discussion of Lesson and 

Assessment of the Lesson 

Area Mean Interpretation 

Introduction of the Lesson 4.43 High Level 

Discussion of the Lesson 4.40 High Level 

Assessment of the Lesson 4.48 High Level 

 

Results showed that in the area, the lesson's introduction, the level of motivational strategies was high. According to Wilcox and 

Lawson (2018), if we are going to inspire and motivate all of our students truly, we should know them personally. Knowing their 

interests and hobbies, who they hang out with, their family situations, and what gets them excited. Each student will require 

different motivational strategies, and we have to know them to predict what strategies might work. Consequently, in the area 

(discussion of the lesson), the level of the motivational strategy was also high. As Haj-Broussard (2018) states, teachers' practice 

of enhancing student motivation in learning requires motivational strategies that provide instructional interventions applied by 
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the teacher to elicit and stimulate student motivation. They also proposed various motivational strategies to promote students’ 

motivation in classroom learning. However, these strategies are not theoretically grounded. Likewise, the level of motivational 

strategy of teachers in the area of assessment of the lesson was also high. It means that most teachers recognize that motivating 

their learners is part of their job, though it is more important for some than for others. In specific educational contexts, learners 

may or may be expected to bring high initial levels of motivation. Hence, the teacher's focus is on maximizing the efficiency of 

the learning processes. At the other extreme, there are pedagogic contexts where learners are compelled to attend, and the 

teacher's main task seems to be persuaded to engage in learning tasks (Lamb & Arisandy, 2020).      

 

Table 3. Level of Motivational Strategies of in the areas (Introduction of the Lesson) and according to variables (Age, Civil 

Status, Teaching Experience, Highest Educational Attainment and Average Monthly Income) 

Variables/Area Introduction of the Lesson 

Mean Interpretation 

Age        (Younger) 

              ( Older) 

4.36 

4.51 

High Level 

Very High Level 

Civil Status (Single) 

                    (Married) 

4.36 

4.47 

High Level 

High Level 

Teaching Experience    

                (Shorter) 

                (Longer) 

 

4.40 

4.48 

 

High Level 

High Level 

Highest Educational Attainment 

               (Bachelor) 

               (Masters) 

 

4.40 

4.48 

 

High Level 

High Level 

Average Monthly Income 

               (Lower) 

               (Higher) 

 

4.30 

4.62 

 

High Level 

Very High Level 

 

The table reveals that the younger groups are least likely to provide positive feedback to learners. At the same time, the older 

respondents are less likely to help learners get engaged in discussions by providing pre-discussion questions. Teachers' positive 

feedback easily persuades the latter to be more motivated to join discussions. However, feedbacking could not be mandatory 

for teachers as it may take substantial time from their teaching load. Regarding the distribution of pre-discussion questions to 

help engage learners, there is no guarantee that learners' engagement is easy to achieve learners' engagement quickly. Learners 

can be given proper motivation in various practical ways because motivating students is one of the most significant teachers' 

challenges. It is true that as teachers, we have little, if any, control over external factors that influence our learners' behavior 

and engagement. We do play a vital role in shaping what occurs in our classroom. Our instructional choices can positively impact 

student motivation (BONGABONG-BAGUIO).  

Additionally, research revealed that unmarried respondents are less likely to provide constructive or positive feedback 

to learners to help motivate them to learn new subjects. Positive feedbacking may be given to learners to acknowledge their 

exemplary works and good deeds. But married respondents are less likely to motivate learners by helping them with pre-

discussion questions. It is essential to provide learners with a heads-up on what is coming with new subject discussions because 

this will help prepare them better for the discussion. As such, an inspiring teacher can affect students profoundly by stimulating 

their interest in learning. It is equally valid that most students have encountered uninspiring teachers who performed poorly. 

But effective and ineffective teachers have no readily discernable personality differences. Some of the best teachers are affable, 

but many ineffective instructors can be personable and caring (BONGABONG-BAGUIO). 

The above results show that the short-tenured respondents are less likely to give positive feedback to learners. It does 

not mean that the shorter-tenured teachers are less–motivating learners. Rather their option to engage learners into discussion 

may be through a different activity. And the more-tenured respondents indicated that they are less inclined to assist learners at 

the onset of new subject matter discussion by helping them with pre-set questions. Tenured teachers may have a different way 

of helping learners engage with classroom discussions. Styles may individually vary, according to individual teachers, although 

the result indicated that these low-scored line items were least preferred. Typically, some best teachers appear as stern 

taskmasters, but whose influence is enormous in motivating students to accomplish things they never thought possible. 

However, the finest teachers display enthusiasm and excitement for the subjects they teach. They are proficient in the technical 

competencies of teaching: instructional delivery, formative assessment, and classroom management (Lamb & Arisandy, 2020).  
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Results also revealed that Bachelor’s Degree Holder respondents see constructive criticism as the least motivation 

strategy in engaging learners in group or class discussions. In contrast, the Masters/Doctoral degree holders believed that 

selecting a format to aid learners in achieving the desired output in terms of being motivated is lesser than other possible 

activities (Balchin et al., 2019).  

Accordingly, the lower-income group believed that providing positive criticism to challenge learners will always 

motivate learners. On the other hand, respondents belonging to higher income groups believed that setting discussion formats 

in the delivery of lesson content may not always be the best option to motivate the learners into actively participating in 

classroom discussions. It can be attributed to the unique differences of teachers in analyzing what's effective and what's not. 

Students' self-belief is essential, but teachers also have a significant role. Teachers can help give students the confidence to build 

on their skills. One way to do this is by promoting a growth mindset. It is the theory that they can develop ability and 

performance through fostering a positive environment. The opposite of a fixed mindset is a person's talents are already fixed 

from birth. Developing a growth mindset is essential because it positively encourages us to see new challenges. It involves 

praising effort rather than just focusing on outcomes (Balchin et al., 2019).  

The study showed that the younger respondents are least likely to provide initial pair-off questions at the onset of the 

discussion. They also believed that there is a need for a deeper student-teacher discussion to help engage learners. Meanwhile, 

the older respondents believed that integrating ICT-based matters may not always engage learners in discussions. As it 

appeared, the younger and older respondents have a different outlook in defining motivational strategies to help engage 

learners.  

The school and students' success in terms of learning progress lies in the awareness and leadership of the teacher in 

delivering the programs. The teacher then is expected to initiate techniques and strategies that create a meaningful and 

favorable atmosphere in which the educational process is successfully taking place (Ramos et al., 2021). 

 

Table 4. Level of Motivational Strategies of in the areas (Discussion of the Lesson) and according to variables (Civil Status, 

Teaching Experience, Highest Educational Attainment and Average Monthly Income) 

 

Variables/Area 

Discussion of the Lesson 

Mean Interpretation 

Age        (Younger) 

              ( Older) 

4.42 

4.40 

High Level 

High Level 

Teaching Experience    

                (Shorter) 

                (Longer) 

 

4.40 

4.42 

 

High Level 

High Level 

Highest Educational Attainment 

               (Bachelor) 

               (Masters) 

 

4.41 

4.39 

 

High Level 

High Level 

Average Monthly Income 

               (Lower) 

               (Higher) 

 

4.27 

4.60 

 

High Level 

Very High Level 

 

The table reveals that unmarried or single respondents are less likely to discuss new lessons with a question-and-answer activity. 

In contrast, those married respondents believed that having ICT matters involved in discussions is not an excellent, motivating 

strategy for learners. It is related to the idea that the classroom process begins with a lengthy lecture, and the question-and-

answer portion comes at the end. Furthermore, it is also a fact that learners considered digital natives might not be interested in 

hearing their teacher with ICT matters while they already know it. Another teacher's responsibility is his role in improving 

meaningful instruction and learning. He should see what goes on in the classroom to find how students can learn effectively. 

Towards improving students' performance, he has to assist students in making plans about the choice of methods, materials, 

and evaluation procedures. Moreover, he has to relate well with students to communicate clear learning goals (Ramos et al., 

2021).  

The shorter tenured group, presumably composed of younger teachers, believed that starting with a pair of questions for 

learners to answer will not necessarily improve the percentage of learners' participation and engagement in classroom 

discussions. Less-tenured respondents are dominantly eager to kick off classes with a discussion and throw questions at the later 

part of the class. The longer-tenured respondents believed that it is not always wise to involve ICT matters in every class 
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discussion as longer-tenured respondents are mostly those who belong to the older group, which means that their competence 

in discussing ICT matters will be too taxing for them. Balacuit & Inabangan (2019) believed that motivation is either intrinsic or 

extrinsic, a positive force that drives an individual to pursue achievement. It has been exhaustedly believed that students' 

motivation is relevant in attaining high academic performance. Meanwhile, students' motivation has a high positive significant 

correlation in their academic performance or achievement.  

Also, the results showed that the Bachelors’ Degree Group (lower) was less likely to discuss integrated ICT matters to 

motivate learners to get involved in discussions. At the same time, the Masters and the Doctorate group (higher) are less likely 

to initiate an informal classroom debate to motivate learners into getting involved in classroom discussions. These lowest mean 

scores do not indicate the teacher's low motivating abilities; instead, these show that teachers may have different motivating 

strategies. They played a significant role in the learners’ cognitive development. Tongson & Eslit (2018) explored the relations 

between teachers' teaching style and students' perceived self-efficacy, readiness for schoolwork, and their learning performance 

in mathematics. Results showed that authoritarian teachers expressed lower self-efficacy and readiness for schoolwork. 

Students taught by the permissive teacher achieved the lowest performance level. There were no significant performance 

differences between authoritarian teachers.  

Likewise, the table revealed that the low-income group preferred not to have an informal debate about specific issues 

and topics in the classroom. In contrast, the higher income group preferred to use motivational strategies other than integrating 

ICT matters in class discussions. Since the respondents, regardless of their income level, have different strategies in motivating 

learners. The lowest scored line items do not indicate the respondents' weaknesses in motivating learners. Maintaining quality 

instruction is the goal of every school to meet the challenges and demands of globalization. However, education nowadays faces 

many challenges, specifically in language teaching. The risk of producing "instructional competent learners" who know the 

language but cannot use it communicatively is a persistent and existing problem that has challenged every competent language 

teacher. 

 

Table 5. Level of Motivational Strategies of in the areas (Assessment of the Lesson) and according to variables (Age, Civil 

Status, Teaching Experience, Highest Educational Attainment and Average Monthly Income) 

 

Variables/Area 

Assessment of the Lesson 

Mean Interpretation 

Age        (Younger) 

              ( Older) 

4.43 

4.54 

High Level 

Very High Level 

Civil Status (Single) 

                    (Married) 

4.47 

4.48 

High Level 

High Level 

Teaching Experience    

                (Shorter) 

                (Longer) 

 

4.46 

4.51 

 

High Level 

Very High Level 

Highest Educational Attainment 

               (Bachelor) 

               (Masters) 

 

4.45 

4.54 

 

High Level 

Very High Level 

Average Monthly Income 

               (Lower) 

               (Higher) 

 

4.31 

4.72 

 

High Level 

Very High Level 

 

The result showed that the younger respondents are less likely to ask learners to give reflective statements about the subject 

matter and this could be due to the fact that younger teachers have a different way of motivating the learners. The Older group 

indicated that they are less likely to allow learners to assess each other’s writing ability and reading comprehension level 

because learners may not be capable of doing so. As cited by Kazakova et al. (2020), teachers believe motivation is important to 

student learning. As such, methods they employ to address student motivation may prove ineffective. Foreign students have 

higher values and educational motives at the initial stages of education during their first two years of study.  

Also, it indicates that the unmarried group are less likely to ask learners to provide post-discussion statements 

reflective of what was discussed as this may shy learners away instead of being motivated. Meanwhile, the married group 

believed that integrating ICT in discussion may not necessarily be an excellent motivating strategy to ensure that learners’ 

assessment is high. This could be attributed to the fact that those married respondents are mostly older and their competence 
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in dealing with ICT related matters may not be that strong. In short, they would prefer a different strategy. According to Moore 

et al. (2017) there currently is an abundant knowledge-base to inform us that in school teachers play the critical role in student 

learning achievement. Research reveals that how teachers instruct and these interactions with students are the cornerstone 

around which to build effective schools.  

Likewise, it was revealed that the less tenured respondents are less like to engage in letting learners provide reflective 

statements after the class discussion. This can be attributed to the fact that these less tenured respondents who were mostly 

younger have dynamic ideas on how to motivate learners. The tenure respondents on the other hand believed that allowing 

learning to assess each other’s writing abilities and comprehension level may be out of hand. Young learners don’t have the 

capabilities to assess comprehension level as this is way too technical for them. This means that both groups have a different 

idea on how to properly motivate learners into getting good assessment results. McWhorter et al. (2019), believes that skills 

enhancement is an important part of teaching and learning. The moment a teacher stops being a student, the teaching process 

becomes ineffective. Each time a lesson is taught, a formula is given or an experiment is performed, teacher has to learn along 

and live it a fresh. Teachers can recall those memories of their classrooms when they might have dozed off, not because the 

topics were boring or they were tired. It happened due to the absence of presentation skills in the teacher. The question is not 

about the knowledge, which is of course the assured possession with a teacher.  

Consequently, the Bachelors’ group (lower) do not adhere to the idea that asking learners to provide reflective 

sentences may help motivate them, they would instead opt for a different strategy. With regard to the Masters and Doctorate 

group (higher), they believed that allowing learners to assess each other’s comprehension level would improve the latter’s 

motivation level. The study of Shousha (2018), indicated that motivation is essential to language learning achievement and 

attainment. It is more important than good teaching, abilities or curriculum in learning a language and maintaining it. It helps 

students to overcome any undesirable learning conditions they face in learning the language. Motivating learners is a long- term 

development. To motivate learners, teachers use variety of motivational strategies. Motivated teachers are “enthusiastic, 

resourceful, creative and strict”.  

Additionally, it was revealed that the lower income group do not adhere to the idea of requiring learners to provide 

reflective statements that would expound their own grasp of the discussed subject matter, and instead, they would opt for a 

different strategy. Meanwhile, the higher income group believed that allowing learners to assess each other’s ability to write or 

comprehend things may not be a good motivation strategy due to the fact that this requires technical skills and as such, only the 

teachers may be able to do so. Cheung (2018), conducted a study in Hungary and found that the teacher’s motivation has 

significant bearings on students’ motivational disposition and, more generally, on their learning achievement. They conducted  a 

theoretically grounded, evidence-based research that investigated teachers’ motivational practice on student motivation. The 

research, conducted in South Korea, indicated that teachers’ motivational practice has a positive impact on exhibited English-as-

a-foreign-language student motivation in language classrooms. 

 

Table 6. Level of Learners’ Academic Performance 

Variable Mean Interpretation 

Learners’ Academic Performance 88.78 Very Satisfactory 

 

Although the overall learners' performance is very satisfactory, there is still more room to improve. It means that with a bit of 

motivational push, learners' academic performance may even move a bit higher. Positive education facilitates crucial learning 

outcomes. The emergence of this paradigm has led to empirical investigations which focused on positive psychological 

constructs that serve as antecedents of adaptive academic functioning. One notable psychological variable that has been linked 

to a wide range of academic outcomes was positive affect. Positive affect pertains to individuals’ experience desirable emotional 

states at various points in time. Previous literature has revealed that positive effect plays an essential role in fostering student 

success. Positive effect has been linked to greater academic engagement, meaning in life, and intrinsic motivation. Positive 

affect was also weakly associated with academic achievement. Yet, the positive effect has not been substantially associated with 

academic ability in undergraduate students (Datu et al., 2017). 

 

Table 7. Difference in the Level of Motivational Strategies of Teachers in the Area of Introduction of the Lesson according to 

Variables 

Variable Category Mean Mann Whitney U test p-value Sig level Interpretation 

Age Younger 4.36 165.5 0.252 0.05 Not Significant 
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Older 4.51 

Civil Status 
Single 4.36 

170.0 0.419 Not Significant 
Married 4.47 

Teaching Experience 
Shorter 4.40 

180.0 0.590 Not Significant 
Longer 4.48 

Highest Educational 

Attainment 

Bachelor 4.40 
168.0 0.561 Not Significant 

Masters 4.48 

Average Monthly Income  

 

Lower 

 

4.30 128.5 0.044 Significant 

Higher  4.62 

 

The result of the study implies that age, civil status, teaching experience, and highest educational attainment do not significantly 

affect teachers' motivational strategies in terms of the introduction of the lesson. The result of the study further verified that 

regardless of whether they are younger or older, single or married, tenured or not, the teachers believed that there are better 

strategies that could help motivate learners. And that shared belief is commonly agreed to by all groups within the variables 

above. The study of Alufohai & Ibhafidon (2015) agrees with the results of this study. In his study on the influence of age, marital 

status, and gender on teachers' motivation, the results showed that these three variables have no significant impact on the level 

of teachers’ motivation. Also, Uddin (2016) agrees with the result of this study stating that teachers' income levels may cause 

differing opinions on teachers' motivation. In his study on factors affecting teachers’ motivation, the result showed that teachers 

who belong to the lower-income group are more frustrated and less motivated. In contrast, the opposite is true for the higher 

income group. 

 

Table 8. Difference in the Level of Motivational Strategies of Teachers in the Area of Discussion of the Lesson according to 

Variables 

Variable Category Mean Mann Whitney U test p-value Sig level Interpretation 

Age 
Younger 4.38 

205.5 0.926 

0.05 

Not 

Significant Older 4.43 

Civil Status 
Single 4.42 

195.5 0.903 
Not 

Significant Married 4.40 

Teaching 

Experience 

Shorter 4.40 
197.0 0.935 

Not 

Significant Longer 4.42 

Highest 

Educational 

Attainment 

Bachelor 4.41 
181.5 0.834 

Not 

Significant Masters 4.39 

Average Monthly 

Income  

Lower 4.27 
133.0 0.057 

Not 

Significant Higher  4.60 

 

The study of Can (2015) on the factors affecting teachers' motivation contradicted the results of this study. In his study, the 

factor level is high, and age and educational status significantly affect motivational factors, yet, gender, marital status, and 

Income are not influential on motivational factors. Moreover, younger teachers and those holding a master's degree were more 

affected by motivational factors than the others. 

 

 

 

 

 

Table 9. Difference in the Level of Motivational Strategies of Teachers in the Area of Assessment of the Lesson according to 

Variables 

Variable Category Mean Mann Whitney U test p-value Sig level Interpretation 

Age Younger 4.43 189.5 0.607 0.05 Not Significant 
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Older 4.54 

Civil Status 
Single 4.47 

196.5 0.925 Not Significant 
Married 4.48 

Teaching Experience 
Shorter 4.46 

190.5 0.798 Not Significant 
Longer 4.51 

Highest Educational 

Attainment 

Bachelor 4.45 
172.5 0.647 Not Significant 

Masters 4.54 

Average Monthly 

Income  

Lower 4.31 
112.0 0.014 Significant 

Higher  4.72 

  

The study of Mura & Vlacseková (2018) agreed with the results of this study. The findings showed that compensation packages 

and financial incentives are important factors for employees in the competitive market environment of the higher education 

sector. The research has also explored various issues teachers face in public sector HEIs related to the factors mentioned above. 

Likewise, the study of Nawaz (2015) agreed with the study's results on the effect of Income on teachers' motivation level. The 

regression coefficients between motivation and independent variables revealed that employees are motivated by unbiased 

appraisals, students' positive behavior, friendly environment, availability of learning resources, small class size, less distance 

from the school, selecting upper class as target market, and autonomy is given school teachers. 

 

Table 10.Relationship Between the Level of Motivational Strategies of Teachers and the Level of Learners’ Academic 

Performance 

 

 

 

 

 

It shows that learners are capable of performing or attaining high academic ratings regardless of the ability of teachers to 

motivate themselves or their learners. Ibok (2020) contradicts the result of this study that examined the influence of teacher 

motivation on students’ performance in mathematics in Calabar Municipality of Cross River State. The results obtained from the 

analysis revealed the relationship between the conditions of service and students' academic performance in Biology, the 

relationship between regular promotion, regular payment of salary, and student's academic performance in Biology. 

 

SUMMARY OF FINDINGS 

 There was a total of 41 teachers who served as respondents for this study. The results showed that in terms of age, majority of 

Forty-one teachers served as respondents for this study. The results showed that in terms of age, the majority of them belong to 

the younger age group. Most of them were married but had a shorter teaching experience. Bachelor's Degree holders dominate 

the total number of respondents, and the majority of them belong to a lower monthly income. Likewise, the level of teachers' 

motivational strategies in the areas of the lesson's introduction, discussion of lesson, and assessment of lesson we're all on a 

high level. However, the results indicated that in the area of introduction of the lesson, the respondents least prefer helping 

learners prepare for the discussion using a preformed questionnaire. In the lesson's discussion area, respondents least prefer 

informal classroom debates. In assessing lessons, the respondents indicated that they prefer the strategy that allows learners to 

assess their peers and classmates' writing abilities and comprehension skills. 

Additionally, when grouped according to variables, the result of the study indicated a high to a very high level of 

motivational strategies. Furthermore, the result showed that younger, single respondents with lower educational attainment 

and lower-income bracket indicated that their least preferred strategy in introducing lessons is providing constructive criticism. 

Meanwhile, the older respondents, mainly married, with higher educational attainment and higher income bracket, indicated 

that their least preferred strategy is the questionnaire before lesson discussion.  

The level of learners’ academic performance showed that the mean percentage score of students was very satisfactory. 

Additionally, there were no significant differences in the level of teachers’ motivational strategies in the introduction of the 

lesson and discussion of the lesson when grouped according to age, civil status, teaching experience, and highest educational 

attainment; except when grouped according to average monthly income in the area of introduction of lesson and assessment of 

Variables rho Sig Level p-value Interpretation 

Motivational Strategies 

0.157 0.05 0.326 Not Significant Learners’ Academic 

Performance 
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the lesson. Likewise, there was no significant relationship between teachers' level of motivational strategies and learners' 

academic performance. 

 

CONCLUSIONS 

The teachers' motivational strategies were all at a high level. Still, the finding showed in the introduction of a lesson. The 

respondents are not keen on motivating learners by assisting them with pre-formed questions being distributed at the onset of 

the lecture. It is concluded that most of the respondents are not giving proper heads-up to learners on what will be discussed. It 

also indicates that teachers mostly skip lesson introduction and proceed to discussion. Depending on learners' responses, this 

could be beneficial because this will help maximize class hours; questions are placed at the end of the discussions. The study's 

findings showed that teachers are least likely to allow learners to have a friendly and informal classroom debate in the 

discussion of lessons. Most teachers have a different preference for their motivational strategy in engaging learners. Classroom 

debates primarily result in learners' behavior turning unruly inside the class. There are several strategies to enhance learners' 

engagement during subject discussion. In the area of assessment of lessons, the result of the study showed that respondents are 

least likely to allow their learners to assess each other’s writing abilities and comprehension levels. As such, learners may not 

have the technical skills to assess their peers' writing ability or comprehension level. It is too technical for them, and there are 

other ways of motivating learners apart from this.  

 When grouped and compared according to the variables above, the study's finding revealed that in the area of 

introduction of the lesson, teachers have other means of motivating learners to study but not in assisting them with pre-

discussion questions about the subject matter. In the area of discussion of the lesson, the results showed that classroom debate 

is not their preferred motivational strategy, and lastly, in the area of assessment of the lesson, the finding of the study revealed 

that they are less likely to allow learners to assess their peers writing abilities and reading comprehension level. It can conclude 

based on these results that most of the teachers have a different mindset in providing learners with proper motivation. But to 

put things into proper perspective, some teachers may advocate the mentioned less-preferred strategies. Still, the majority of 

the respondents have a different take on this. Asking them to provide pre-discussion questions may not encourage them to 

participate as some may not have studied the lesson in advance. Also, informal classroom debates may only give the dominant 

and loud learners opportunities to silence the weaker ones, and besides, this may invite unruly behaviors. In the area 

assessment of lessons, the teachers are correct in refusing to allow learners to assess their peer's writing and reading 

comprehension skills because these require higher technical skills, which only the teachers could use.  

 The learners' Academic Performance was above-average, which means there is still plenty of room for motivational 

strategies to influence academic results positively. Excellence is not too far away. Also, the opinion of teachers in their level of 

motivational strategies differs according to income level. As shown in the result, teachers who belong to the lower-income 

bracket appeared to have a lower opinion of their strategy. At the same time, the higher income respondents were more 

confident that they were giving the right strategy. Lower-income respondents may have similar circumstances with most 

learners, and they too understand what it takes to be motivated from a socially disadvantaged standpoint.  

 Lastly, learners are unaffected by their teachers’ motivational strategies. It shows that many of the respondents have 

an independent mindset regarding how they perform in school as learners. This kind of independence among learners can be 

attributed to their affinity to digital platforms where they can freely access bodies of knowledge without mainly waiting for their 

teachers. 

 

RECOMMENDATIONS 

It is recommended that grade level coordinators and subject teachers have uniformity of the primary motivational strategy 

employed by teachers. It can be planned during a Grade Level Meeting and must be documented. The strategy must be agreed 

upon by all teachers but without restriction. The teacher may opt to use additional strategies if the situation requires. Suggested 

motivational strategies during the lesson's introduction may include setting expectations. The subject teacher herself can do it 

before delivering each subject content. It allows Learners to make suggestions on what activity to perform to keep them 

engaged. Subject teachers can do it at least once a month to break the ice and involve learners' planning. Also, it would be nice 

to give learners a heads-up that they can be creative as much as they want during the class. It comes with strict teacher 

supervision to ensure that the objective of such activity is achieved. It can be done twice a week or at least four times a month 

to ensure that learners are given genuine freedom to be productive and many others.  

Also, as part of the yearly INSET schedule, the school head must include training on how to use effective pedagogical 

and instructional methods like role-playing. It can be done with the teacher's guidance and may be used at least once a month 

to improve learners' absorption of the lesson. Use of differentiated instructions whenever needed. Not everyone in the class can 
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cope. The teacher must keenly observe learners’ performance to determine who and when to use differentiated instruction. 

Another activity is group competition within the class. Dividing the class into groups and the subject teacher shall act as the 

moderator. Groups shall be given tasks, and the output must be graded to teach learners the importance of the so-called 

"Responsibility.”Also, it would be helpful to allow learners to suggest discussion topics and how they want the class to proceed. 

Perhaps they want to sit in a circular-arranged chair with the teacher at the center or suggest preparing visuals (per group) on 

the topic to be discussed. And many others. The primary purpose of making learners feel empowered is to keep them engaged. 

The School Head must take the lead in identifying other effective motivational strategies that will share with all teachers.  

Likewise, subject teachers should employ other strategies to encourage and engage learners in getting good 

assessment results. Activities may include feedbacking with positive scripting on assessment results. It will be done every after 

the assessment. Allow students to exchange papers after assessments; this can be done with the supervision of teachers at least 

twice a month to make them feel empowered.  

 Lastly, teachers are recommended to do some teaching strategies to keep learners motivated. (1) Begin the day with a 

success-oriented activity that is likely to be enjoyable for students. (2) Make the first experience with the subject matter as 

positive as possible. (3) Provide active instruction. (4) Keep lessons interesting. Use humor, examples, analogies, stories, and 

questions to facilitate the active participation of learners in your lectures and demonstrations. (5) Arrange learning activities that 

encourage students to move freely around the room while completing a task. (6) Set aside time each day for this to occur. It 

promotes self-exploration of the room and its resources while allowing the students to feel more independent. Hence, a good 

teacher can inspire hope, ignite the imagination and instil a love for learning. 
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