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ABSTRACT: In this 21st century, teachers are faced with a rapidly changing educational landscape that requires them to possess a 

new set of skills and competencies to effectively implement inclusive education practices. This study was conducted to determine 

teachers 21st-century skills and competence on inclusive education. Specifically it sought to answer the following questions; by 

profiling of respondents, assessing teachers 21st-century skills based on learning and innovation, information, media, and 

technology, and  life and career skills as well as their competence on inclusive education on social regard for learning, knowledge 

about inclusive education, and diversity of learners; and determining the significance difference 21st-century skills and 

competence on inclusive education, and exploring the correlation between their competence on education and profile. The 

respondents of this study were the one hundred seventy-one (171) teachers in Opol East and West Districts, Division of Misamis 

Oriental for the School Year 2023-2024 was obtained using Slovin’s Formula. The questionnaires were adopted and employed 

descriptive research design method and used simple random sampling for collecting data from the sample population of interest. 

Frequency, percentages, mean, standard deviation and Pearson-r were used to interpret the data of the level respondents’ profile 

and significance difference on 21st-century skills and competence on inclusive education. The findings of the study revealed that 

respondents possess a very high level of 21st-century skills and competence on inclusive education, with a positive significant 

relationship between these skills as well as significant correlation between respondents’ competence on inclusive education and 

their profile. The conclusion emphasizes the importance of professional development in 21st-century teaching practices. The study 

recommends government incentives, school head mentoring, and SPED teachers collaboration. It also suggests creating curriculum 

programs to bridge gaps in inclusive education and maximizing teachers' competence on inclusive education. In the end, giving 

these factors a top priority is essential for developing a supportive school environment and maximizing teachers' 21st-century skills 

and competence on inclusive education. 

KEYWORDS: 21st-century skills, competence on inclusive education

 

I. INTRODUCTION  

This study proposed that there exists a progressive and interdependent relationship between teachers’ 21st-century skills 

and their competence on inclusive education within an educational setting. The assumption of this study highlights that teachers 

with higher twenty-first century skills are more likely have a higher competence on inclusive education that protects all diversity 

of learners, for have equal chance to study, learn, and developed the skills they need to flourish, and similarly time toughens their 

confidence in utilizing modern instructional methods. Emphasizing the importance of fostering 21st–century skills and 

competence on inclusive education culture can maximize its benefits.    

In the 21st century, teachers are faced with a rapidly changing educational landscape that requires them to possess a new 

set of skills and competencies to successfully implement inclusivity practices. Inclusive education aims to provide all students, 

regardless of their abilities or backgrounds, with equal opportunities for learning and growth (UNICEF, 2023). 

For this reason, the world officially focused attention on the need to give equal access and opportunities to education, 

especially in the Philippines through the Republic Act 11650, according to the declaration of this policy, the state will take the 

necessary actions to ensure that everyone has access to high-quality education by its policy of protecting and promoting that right 

at all levels. It willpower recognize, uphold, and promote the different opportunity to an education for all students with disabilities, 

including those who belong to linguistic, ethnic, or religious minorities. It will also make this education mandatory and accessible 
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to them by making sure that no student with a disability is denied the opportunity to receive an inclusive, equitable, and high-

quality education, and it will encourage opportunities for lifelong learning.  

On the other hand, UNICEF (2023) ensures that everyone fulfills their human right to a high-quality education for the 

duration of their lives is the goal of the right to education. When education is approached inclusively, the needs of each student 

are considered, and everyone works together to attain goals. It recognizes that every child can learn and that every child has a 

unique characteristic, interests, abilities, and learning needs. For this reason, teachers must be equipped with the ability to 

differentiate instruction, accommodate diverse learning styles, and create inclusive classroom environments that foster 

collaboration and support for all students (Hamstead, 2024). They must also possess strong communication skills, empathy, and 

cultural competency to effectively engage with students from diverse backgrounds. 

Therefore, teachers must continuously adapt and evolve their teaching practices in response to new technologies and 

pedagogical approaches (Alhothali, 2020). By developing teachers’ twenty-first century skills and competence on inclusive 

education, they can establish inclusive education environments that enable all learners to reach their full potential. 

In the 21st century, the teaching profession in the Philippines has undergone major changes due to developments of 

technology and evolving educational practices, as a result, educators are required to possess a set of skills known as 21st-century 

skills. Additionally, having competence on inclusive education is crucial for success in this field to effectively implement inclusive 

education practices. 

This study is anchored to the Social Learning theory by Bandura (1977), it proposed that learning occurs through observation, 

imitation, and modeling and is influenced by factors such as attention, motivation, attitudes, and emotions. Bandura's theory 

emphasizes the importance of observing and imitating others as a means of acquiring new skills and knowledge. In today's 

interconnected world, social learning has become more prevalent than ever before. Through platforms such as social media and 

online communities, individuals have access to an abundance of information and can learn from experts across various fields. In the 

context of teaching, educators with high-level 21st century skills and competence on inclusive education are more likely to embrace 

21st-century skills and exhibit a positive mindset on inclusive education that promotes and protects learners with or without 

learning disabilities. 

By understanding the relationship between teachers’ 21st-century skills and their competence on inclusive education, this 

research study can provide valuable insights for teacher training programs and educational institutions. It may help identify 

strategies for enhancing teachers' confidence in utilizing modern instructional methods while fostering a positive mindset on 

inclusion that promotes and protects learners with or without learning disabilities. 

 In the domain of research, scientific inquiry is the foundation of all scientific knowledge. It is a systematic approach that 

researchers use to investigate and understand the natural world. Through observation, experimentation, and analysis, researchers 

seek to answer questions and solve problems. These observations often lead to questions or hypotheses about how or why 

something occurs. This study anticipates that there were substantial correlations between the teachers’ 21st-century skills and their 

level of competence on inclusive education  

 Further, this study also anticipates that there were positive relationship between teachers’ twenty-first century skills and 

their competence on inclusive education when respondents categorize based on key stage area, highest educational attainment, 

years in teaching, related seminars attended, and position within the educational setting.  

 

II. METHODOLOGY 

This study employed descriptive research design in collecting the necessary data and information on the teachers’ 21st-

century skills and their competencies on inclusive education of Opol East and West Districts, Division of Misamis Oriental.  

Descriptive research is a method used in both quantitative and qualitative studies to gather information about a particular 

phenomenon or topic (Siedlecki, 2020). It aims to provide a specified picture of the subject under study, allowing researchers to 

acquire a extreme understanding of its traits, actions, and connections. 

In quantitative research, descriptive studies involve collecting numerical data through surveys, questionnaires, or 

experiments. This data was then examined using statistical techniques and correlations. On the other hand, qualitative descriptive 

research focuses on gathering non-numerical data through methods such as interviews, observations, or focus groups. This 

approach aims to gain the value and involvedness of social experiences and perspectives. Researchers analyze this data by 

identifying themes or patterns that emerge from participants' narratives or observations. 

This approach was anticipated to produce a truthful and precise description of a scenario. Data must be gathered, tabulated, 

and computed for this study. To derive the implication of the findings, it was also involving the analysis and interpretation of the 

data. The characteristics of the teacher respondents, as well as their level of 21st-century skills and their competencies on inclusive 

education, was tested as variables. 
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Descriptive statistics were used to characterize the core properties of the data in a study. There was a brief explanation of 

the measurements and the sample. They provided the basis for simple graphical analysis as well as nearly all quantitative data 

research. Utilizing frequency and percentage, the respondents were divided among different criteria. The standard deviation was 

used to estimate the distribution of the data, and the mean was utilized to show the central tendency of responses—especially 

those pertaining to challenges. The investigation was performed to determine the significance of the difference in the problem 

when the respondents were grouped based on their profiles, and the Pearson-r moment of the coefficient was used to determine 

the significance of the relationship between the teachers’ 21st-century skill and their competence on inclusive education. 

 

III. RESULTS AND DISCUSSION  

Problem 1: What is the respondent's profile in terms of key stage area, highest educational attainment, number of years in 

teaching, related trainings/ seminars attended, and position? 

 

Table 1: Distribution of the Respondents’ Profile in terms of  

Key Stage Area 

Key Stage Area Frequency Percentage 

Key Stage 4 (Grade 11-12)  3 1.80 

Key Stage 3 (Grade 7-10)  18 10.50 

Key Stage 2 (Grade 4-6) 78 45.60 

Key Stage 1 (Kinder- Grade 3) 72 42.10 

Total  171 100% 

 

Table 1 shows the respondents’ profile in terms of key stage area. Results show that participants with Key Stage Area 2 

(Grade 4-6) are the highest number of responses in terms of Key Stage Area having a highest frequency of 78 (45.6%). This 

indicates that majority of the respondents are handling Key Stage Area 2 (Grade 4-6) or the Upper Primary Level Teachers. One 

possible reason for the high frequency of respondents in Key Stage Area 2 (Grade 4-6) could be attributed to the presence of more 

classroom sections in Grade 4 to 6 compared to other grade levels, particularly in schools located in coastal areas. This suggests 

that there may have been a higher demand for teachers in this specific grade range, leading to the employment of more educators. 

Furthermore, Key Stage Area 2 serves as the preliminary stage for all students, despite of their capabilities to access quality 

education and develop essential skills that will benefit them throughout their lives. 

In the recent study of Gomez (2022) assesses the academic performance of Key Stage Area 2 Araling Panlipunan pupils 

using the MELC framework proven to have a positive impact on the high frequency of Key Stage Area 2. By prioritizing essential 

learning competencies, educators can guarantee that learners are receiving a excellence education that prepares them for future 

success. Moreover, The MELC framework provides a clear and structured guide for educators to ensure that students are meeting 

the necessary learning objectives for their grade level, by implementing these competencies into the curriculum, teachers are 

better able to track student progress and identify areas where additional support may be needed. This allows for targeted 

interventions to help students succeed academically and reach their full potential. 

 On the other hand, data revealed that out of 171 respondents, the participants with Key Stage Area 4 (Grade 11-12) are 

the lowest number of responses in terms of Key Stage Area having a lowest frequency of 3 (1.8%). This means the least number 

of respondents are Key Stage Area 4 (Grade 11-12). One possible explanation for the low frequency of respondents from Key Stage 

Area 4 could be attributed to the fact that there are only two (2) Grade level in Key Stage Area 4. For more inclusive educational 

programs may need to consider including this group to ensure a comprehensive understanding of the educational dynamics across 

all grade levels.  

In the recent study by Quinones' (2022), the importance of implementing inclusive practices in senior high schools, 

students can develop essential skills and knowledge that will prepare them for successful transitions into tertiary education and 

future career paths.  

 

Table 2: Distribution Table Showing the Respondents’ Profile in terms of Highest Educational Attainment 

Highest Educational Qualification Frequency Percentage 

Doctorate Degree 1 0.60 

Master’s Degree with Doctoral units  1 0.60 

Master’s degree 43 25.10 
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Bachelors with MA units  73 42.70 

Baccalaureate Degree 53 31.00 

Total  171 100% 

 

Table 2 demonstrates the respondents’ profile in terms of highest educational attainment. Results show that the 

participants with Bachelor’s degree with MA units are the highest number of responses in terms of educational attainment having 

a highest frequency of 73 (42.7%). This finding highlights the importance of higher educational qualification in shaping the 

demographic of the participants in this study. The high frequency emphasizes the commitment of the participants to pursue in 

earning MA units.   Hence, the very reason why largely of the teachers are MA unit earners because 20 to 42 MA units are desirable 

for advancement from Teacher II to Teacher III.      

Recent research by Chang et.al. (2020) confirms the idea that teachers with advanced degrees, like a Master's Degree, 

showcase more competence and specialized understanding in their fields. The high frequency in this category has been observed, 

which shows that teachers who want to pursue higher education are dedicated to lifelong learning and professional development.  

On the other hand, data show that participants with Master Degree with Doctoral units and Doctorate degree are the 

lowest number of responses in terms of highest educational attainment having a lowest frequency of 1 (0.6%). This statistic 

highlights a concerning trend in the field of education, as it suggests that there is a lack of individuals pursuing advanced degrees 

in teaching. Admission to Doctoral programs especially for teachers who cannot afford to pursue higher education due to financial 

constraints. In order to address this issue, it is crucial for educational institutions and policymakers to explore ways to make 

doctoral programs more accessible and affordable for teachers. Scholarships, grants, and other forms of financial aid can help 

alleviate the burden of pursuing advanced degrees. By investing in the professional development of educators through doctoral 

education, we can ultimately improve the quality of instruction and student outcomes in schools across the country. 

Research by Turner and Johnson (2023) highlights various factors that hinder students' progress toward completing their 

doctoral programs, such as financial constraints, lack of mentorship, and limited access to resources. Recognizing the causes of 

the declining number of doctorate degrees can reform to address these barriers and support students in their academic pursuits. 

By implementing strategies to increase funding opportunities, improve mentorship programs, and enhance access to resources, 

institutions can better support doctoral students and increase their chances of success. 

 

Table 3: Distribution of the Respondents’ Profile in terms of Number of Years Teaching 

Number of Years Teaching Frequency Percentage 

30 years and above  15 8.80 

26-29 years 6 3.50 

21-25 years  12 7.00 

16-20 years    32 18.70 

15 years and below 106 62.00 

Total  171 100% 

  

Table 3 demonstrates the respondents’ profile in terms of number of years teaching. Data show that participants with 

15 years and below are the highest number of responses in terms of number of years teaching having a highest frequency of 106 

(62.0%). This indicates that most of the participants had less experience in teaching which is 15 years and below. The reason of 

high frequency in the indicator because majority of the teachers employed in Opol West and East Districts have teaching 

experience of 15 years and below. Less experienced teachers can bring a fresh perspective to the classroom, but they may also 

face challenges in effectively managing their classrooms and delivering high-quality instruction. While experience can certainly be 

valuable in teaching, it is also important to recognize the potential benefits that less experienced teachers can bring. Their 

enthusiasm, creativity, and willingness to try new approaches can create a dynamic learning environment for students. 

Graham et al. (2020), emphasizes that teachers with more years of experience tend to exhibit higher levels of instructional 

effectiveness and classroom management skills compared to teachers with less teaching experience. Teachers' years of experience 

can make a difference in the quality of teaching, it is essential to consider various factors that contribute to effective teaching 

practices. 

However, data show that participants with 26-29 years are the lowest number of responses in terms of number years of 

teaching having a lowest frequency of 6 (3.50%). This finding sheds light on an interesting trend in the teaching profession, 

suggesting that individuals who have been teaching for over two decades may be less inclined to participate in surveys or research 
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studies.  It is possible that teachers who have been in the profession for a longer period of time may feel burnt out or overwhelmed 

by the demands of their job, leading them to prioritize their own well-being over engaging with research surveys. Exploring the 

reasons behind the lower participation of experienced teachers can provide valuable context and guide for future studies.  

The study by Scherer et.al. (2023) posit that experience teachers are better equipped to navigate potential challenges 

that may arise in a modern learning environment, such as technical issues or student engagement. Their ability to troubleshoot 

and problem-solve is a valuable asset in ensuring a smooth and effective online teaching experience. 

 

Table 4: Distribution of the Respondents’ Profile in terms of Related Seminars or Trainings Attended 

Level Frequency Percentage 

International 20 11.70 

National 7 4.10 

Regional 2 1.00 

Division 36 21.10 

District 106 62.00 

Total  171 100% 

 

Table 4 demonstrates the respondents’ profile in terms of related seminars or training attended. Results show that 

participants with District Level are the highest number of responses in terms of related seminars or trainings attended having a 

highest frequency of 106 (62%). This means a significant portion of the surveyed population had engaged in education at the 

District Level. Districts are required to conduct In-Service Trainings for Teachers’ annually as part of the upskilling program in 

promoting professional development. These training sessions provide educators with the opportunity to enhance their teaching 

skills, stay updated on the latest educational trends and research, and collaborate with colleagues from different schools within 

the district. 

As cited by Marcojos-Canon (2018), the purpose of training and development is to help teachers advance professionally 

and raise students' academic achievement. Teachers will be able to employ their pedagogical talents in the classroom through 

training and seminars 

However, the data show that participants with Regional Level are the lowest number of responses in terms of related 

seminars or trainings attended having a lowest frequency of 2 (1%). The data highlight a notable aspect of the surveyed 

populations educational experiences.  Regional educational institutions often have limited budgets, which can make it difficult to 

provide ongoing training opportunities for educators. Without adequate funding, it can be challenging to offer professional 

development programs that are essential for ensuring teachers stay current with best practices and teaching methodologies. 

furthermore, only superintendent, supervisors, school heads, and select teachers are sent to trainings/seminars at the regional 

level.  

Fenici (2021) emphasizes the value of professional development for teachers. Developing teaching abilities should be an 

educator's top priority because they are essential to the intellectual development of their students. Since teachers' performance 

has a significant impact on students' perceptions of the classroom, poor teaching practices can have a lasting negative impact on 

students' lives. 

 

Table 5: Distribution of the Respondents’ Profile in terms of Position 

Position Frequency Percentage 

Master Teacher 2 3 1.80 

Master Teacher 1 6 3.50 

Teacher 3 28 16.40 

Teacher 2 21 12.30 

Teacher 1 113 66.10 

Total  171 100% 

 

Table 5 illustrates the respondents’ profile in terms of position. Results show that participants position as Teacher I are 

the highest number of responses in terms of teaching position having a highest frequency of 113 (66.1%).  This data sheds light 

on the dominance of entry-level teaching positions within the surveyed population, underscoring their significance in the 

composition of the teaching career. The high frequency of Teacher I positions suggests that a significant portion of educators are 
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at the initial stage of their professional journey, potentially indicating a trend towards a younger workforce or a high turnover rate 

in this particular position.  

Research by Smith and Johnson (2023) delve into the critical role that entry-level Teacher I positions play in the 

development of educators. One key finding from their study is that entry-level teaching positions provide new educators with 

invaluable hands-on experience. This practical knowledge allows teachers  to refine their skills, develop effective classroom 

management strategies, and gain a deeper understanding of student needs. 

However, data show that Master Teacher 2 are the lowest number of responses in terms of teaching position having a 

lowest frequency of 3 (1.8%). The low frequency of Master Teacher 2 positions suggests that there were few Masters Teachers 

employed in Opol West and East Districts. This indicates that Master Teacher 2 possess more responsibility and a greater task in 

their leadership positions, which leaves them with less time for extracurricular activities like taking part in curriculum 

development. This pattern might point to a preference for mentoring, curriculum creation, and other leadership responsibilities 

over survey participation, indicating the need for a more thorough comprehension of their time restrictions and obligations. 

Research by Zhang, Ma, and Lu (2024) emphasizes that mentorship programs significantly contribute to teachers' 

professional development by providing guidance, support, and feedback. Mentors play a crucial role in helping teachers navigate 

challenges, develop new skills, and enhance their teaching practices. 

 

Problem 2: What is the respondents’ level of 21st-century skills considering learning and innovation, information, media 

and technology, and life and career? 

Table 6 reveals the summary of the distribution of the respondents’ level of competence on inclusive education with 

an overall mean of 3.79 (SD=0.410), interpreted as Highly Competent.  This finding is significant as it demonstrates the 

effectiveness of teachers knowledge, competencies and skills in inclusive education. It also highlights the dedication and 

commitment of educators to meet the diverse needs of all students in their classrooms. The high level of competence observed 

among respondents is crucial for promoting an inclusive learning environment where every student feels valued and supported. 

It also reflects positively on the school's commitment to diversity and equity in education. It is clear that many educators are 

dedicated to creating an inclusive learning environment where all students can succeed. Teachers must strive to cultivate their 

own competencies in these crucial areas to better serve our future students. 

 

Table 6: Summary Distribution of the Respondents’ Level of Competence on Inclusive Education  

Variables 

 

Mean SD Interpretation 

Social Regard for Learning 3.84 0.37 Highly Competent 

Knowledge about Inclusive Education 3.73 0.46 Highly Competent 

Diversity of Learners 3.80 0.40 Highly Competent 

Overall  3.79 0.41 Highly Competent 

Legend:    3.26-4.00 At All Times/Highly Competent   1.76-2.50 Rarely/Moderately Competent 

     2.51-3.25 Most of the Time/Competent   1.00-1.75 Never/Incompetent 

 

In their study Montederamos and Cañon (2022) emphasize the importance of a teacher's professional background and 

competence in inclusive education. The authors argue that teachers must possess the necessary competencies in inclusive 

education such social regard for learning, knowledge about inclusive education, and diversity of learners to effectively support 

diverse learners in an inclusive classroom setting. One key aspect of a teacher's professional background is their level of education 

and training in inclusive education. Montederamos and Cañon (2022) suggest that teachers who have received specialized training 

in inclusive pedagogy are better equipped to meet the needs of all students, regardless of their abilities or disabilities. 

Among the variables, Social Regard for Learning obtained the highest mean of 3.84 (SD=0.372), interpreted as Highly 

Competent. This focuses on the importance of fostering a positive attitude towards learning and promoting a supportive 

environment for all students to thrive academically. This means that respondents possess very high professional growth and 

development. Having a social regard for learning encompasses valuing education as a fundamental right and recognizing the 

diverse needs and abilities of each student. It involves creating an inclusive classroom culture where all individuals are respected, 

valued, and supported in their academic endeavors.  

Maaño (2024), attests that teachers social regard for learning plays a crucial role in their behavior and connection to their 

teaching performance. Maaña (2024) emphasizes the importance of educators valuing the process of learning and demonstrating 
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this through their actions in the classroom. Teacher social regard for learning can impact their relationships with students. 

Moreover, teachers' behavior and professionalism is essential in fostering a culture of academic excellence. It is imperative that 

educators continue to prioritize professionalism and positive interactions with their students to create an environment conducive 

to learning and growth. 

 Conversely, the variable Knowledge about Inclusive Education obtained the lowest mean of 3.73 (SD=0.46), interpreted 

as Highly Competent. This means that there is room for improvement in this particular area of competence. It is essential for 

educators to possess a strong understanding of inclusive education in order to effectively support students with diverse needs 

and abilities. A lack of knowledge in this area may result in inadequate support and inclusion practices within educational settings. 

By addressing the identified weaknesses in knowledge about inclusive education, educators can enhance their ability to create 

inclusive learning environments that meet the needs of all students. This may involve ongoing professional development 

opportunities and collaboration with colleagues who have expertise in this area. 

In her article, Walsh (2018) one major finding from his study is that many teachers lack sufficient knowledge and training 

on how to effectively include students with special needs in their classrooms. This lack of knowledge can lead to challenges in 

meeting the individualized needs of these students and may result in feelings of isolation or inadequacy. It is imperative for 

educators to continuously strive to improve their understanding and implementation of inclusive practices in order to create a 

more equitable learning environment for all students. According to Walsh (2018) Inclusive education aims to dismantle barriers 

to learning by adapting teaching methods, curricula, and classroom environments to accommodate the needs of all students.  

 

Problem 4. Is there a significant relationship between respondents 21st-century skills and their competence on inclusive 

education? 

Table 7 presents the results test of the significant relationship between teachers 21st-century skills and their competence 

on inclusive education in terms of social regard for learning, knowledge about inclusive education and diversity of learners. Overall, 

results revealed that the respondents 21st-century skills showed strong positive significant relationship on their competence on 

inclusive education as indicated by the correlation r-value and probability value less than 0.05 alpha level which led to the rejection 

of the null hypothesis.  This implies that the teachers 21st-century skills in terms of learning and Innovations skills, information, 

media and technology skills, and life and career skills was strongly related to their competence on inclusive education in terms of 

social regard for learning, knowledge about inclusive education, and diversity of learners. It is suggesting that the education system 

continues to evolve in the 21st century, it is imperative for teachers to possess a diverse set of skills in order to effectively support 

inclusive education. By fostering learning and Innovations skills, information, media and technology skills, and life and career skills, 

these educators can create a dynamic learning environment that promotes inclusivity 

 

Table 7: Relationship between Respondents 21st-Century Skills and Competence on Inclusive Education 

 

 

 

21st Century Skills Indicators 

Competence on Inclusive Education  

OVERALL 

r-value 

p-value 

 

 

  

Social Regard for 

Learning 

r-value 

p-value 

Knowledge 

about Inclusive 

Education 

 r-value 

p-value 

Diversity of 

Learners  

r-value 

p-value 

Learning and Innovation Skills  0.764 

(SPR) 

 

0.001* 

S 

0.714 

(SPR) 

 

0.001* 

S 

0.674 

(MPR) 

 

0.001* 

S 

0.774 

(SPR) 

 

0.001* 

S 

Information, Media and Technology Skills 0.792 

(SPR) 

 

0.001* 

S 

0.752 

(SPR) 

 

0.001* 

S 

0.746 

(SPR) 

 

0.001* 

S 

0.825 

(SPR) 

 

0.001* 

S 

http://www.ijmra.in/


Teachers’ 21st-Century Skills and Their Competence on Inclusive Education in Opol Districts 

IJMRA, Volume 7 Issue 08 August 2024                       www.ijmra.in                                                                          Page 3982 

Life and Career Skills 0.812 

(SPR) 

 

0.001* 

S 

0.710 

(SPR) 

 

0.001* 

S 

0.730 

(SPR) 

 

0.001* 

S 

0.808 

(SPR) 

 

0.001* 

S 

     

     Legend:    *significant at p<0.05 alpha level S – significant   NS – not significant 

 

Moreover, Teachers who are well-versed in learning and innovation skills are better equipped to adapt to the diverse needs 

of their students. Educators must possess a wide range of skills in order to create a supportive and inclusive learning environment. 

One key skill that educators must develop is critical thinking. Critical thinking allows educators to analyze and evaluate information, 

identify biases, and make informed decisions about how to best support all students in the classroom. Creativity is another 

important skill for educators working in inclusive education settings. Creativity allows educators to think outside the box, adapt 

their teaching methods to meet the diverse needs of their students, and create engaging learning experiences that cater to 

different learning styles. Collaboration is also a vital skill for educators in inclusive education. Collaboration involves working with 

other professionals, parents, and community members to ensure that all students receive the support they need. By collaborating 

with others, educators can share ideas, resources, and best practices, ultimately leading to better outcomes for all students. 

 Additionally, proficiency in information, media, and technology skills allows teachers to utilize digital tools and resources 

to enhance their teaching practices. Staying informed about current trends in education through reliable sources is essential for 

maintaining competence in inclusive practices. Accessing up-to-date information allows teachers to adapt their teaching methods 

and curriculum to meet the needs of all students effectively. In addition, possessing strong information literacy skills enables 

teachers to critically evaluate and utilize various media sources in their lesson planning. By selecting appropriate materials that 

represent diverse perspectives and cultures, educators can foster an inclusive classroom environment that promotes 

understanding and empathy among students. All of these, does not only provides students with access to a wealth of information 

but also helps them develop essential digital literacy skills for success in the 21st century. 

Furthermore, to effectively navigate the diverse learning environments found in inclusive classrooms, educators must 

possess a range of essential life and career skills. One key skill that is vital for success in inclusive education is communication. 

Educators must be able to effectively communicate with students, parents, and other professionals to ensure that the needs of 

all learners are being met. Strong communication skills can help build positive relationships and create a supportive learning 

environment for all students. Another important life skill for educators working in inclusive settings is adaptability. Inclusive 

classrooms often present unique challenges and require teachers to be flexible and open-minded in their approach to instruction. 

Being able to adapt quickly to changing circumstances and individual student needs is essential for creating an inclusive learning 

environment where all students can thrive. Life and career skills are essential for teachers to effectively prepare students for 

success beyond the classroom. By instilling qualities such as leadership, adaptability, initiative, productivity, and social 

responsibility in their students, educators can empower them to thrive in an ever-changing global society.   

On the other hand, Nimante and Kokare (2022) posit that a high-quality inclusive education meet the needs of all learners 

in a complex and challenging task. This study revealed numerous challenges, problems, and limitations that arise in this endeavor. 

Despite teachers perceiving themselves as having certain competencies for inclusive education, many still do not feel comfortable 

and confident in practice within the inclusive classroom. 

In the study of Montederamos and Cañon (2022) shed lights the importance of teachers’ teaching competence in inclusive 

education, findings revealed that teachers may have good intentions and a desire to create inclusive learning environments, there 

are significant obstacles that must be overcome in order to effectively meet the needs of all learners.  

 

Problem 8: Is there a significant relationship between respondents’ competence on inclusive education and their profile in 

terms of key stage area, highest educational attainment number of years in teaching, related trainings, seminar, and position? 
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Table 8: Relationship between Respondents’ Competence on Inclusive Education and their Profile 

 
 
 
Respondents’ Profile 

Competence on Inclusive Education  
 
OVERALL 
r-value 
p-value 

Social Regard for 
Learning 
r-value 
p-value 

Knowledge 
about Inclusive 
Education 
 r-value 
p-value 

Diversity of 
Learners  
r-value 
p-value 

Key Stage Area 0.068 
(NLR) 
 
0.375 
NS 

0.137 
(WPR) 
 
0.035* 
S 

0.152 
(WPR) 
 
0.047* 
S 

0.132 
(WPR) 
 
0.025* 
S 

Highest Educational Qualification 0.192 
(WPR) 
 
0.012* 
S 

0.205 
(WPR) 
 
0.007* 
S 

0.134 
(WPR) 
 
0.081 
NS 

0.191 
(WPR) 
 
0.012* 
S 

Number of Years Teaching 0.254 
(WPR) 
 
0.001* 
S 

0.311 
(WPR) 
 
0.001* 
S 

0.223 
(WPR) 
 
0.003* 
S 

0.286 
(WPR) 
 
0.001* 
S 

Related Seminars and Trainings 0.253 
(WPR) 
 
0.001* 
S 

0.305 
(WPR) 
 
0.001* 
S 

0.157 
(WPR) 
 
0.041* 
S 

0.259 
(WPR) 
 
0.001* 
S 

Position 0.231 
(WPR) 
 
0.002* 
S 

0.314 
(WPR) 
 
0.002* 
S 

0.211 
(WPR) 
 
0.006* 
S 

0.276 
(WPR) 
 
0.001* 
S 

  Legend:    *significant at p<0.05 alpha level S – significant   NS – not significant 

 

Table 8 shows the test relationship between respondents’ competence on inclusive education and their profile in terms 

of key stage area, highest educational qualification, number years of teaching, related seminars and training, and position. Overall, 

results show that the respondent’s competence on inclusive education showed weak positive significant relationship on their 

profile as indicated by the correlation r-value and probability value less than 0.05 alpha level which led to the rejection of the null 

hypothesis. Therefore, significant means that the respondent’s competence on inclusive education was related to their profiles.  

Key Stage Area play a key role in determining the competence of educators in delivering inclusive education. Competence 

in Key Stage Areas also enables teachers to adapt their teaching methods to meet the individual needs of students with disabilities 

or learning difficulties. By understanding how different learners process information and engage with content, educators can tailor 

their instruction to promote academic success for all students.  

Moreover, a teacher's highest educational qualifications play an important role in their ability to effectively implement 

inclusive practices. Individuals with advanced degrees, such as a Master's or Doctoral degree, are often better equipped with the 

knowledge and skills necessary to effectively implement inclusive practices in educational settings. Higher education provides 

individuals with a deeper understanding of special education laws, policies, and best practices for meeting the diverse needs of 

students. This knowledge allows educators to create inclusive environments that promote academic success for all learners, 

regardless of their abilities or disabilities. 

Additionally, as educators, the number of years spent teaching plays a significant role in determining one's competence in 

inclusive education. With each passing year, teachers gain valuable experience and develop a deeper understanding of how to 

effectively support students with diverse learning needs. This experience allows them to refine their instructional strategies, adapt 

their teaching methods, and create a more inclusive classroom environment. Moreover, this exposure helps them develop a 

greater sense of empathy and compassion towards all learners, leading to more effective communication and collaboration with 

students, parents, and other professionals involved in the educational process. 
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Furthermore, participation in training/seminar programs related to inclusive education is important for educators to 

enhance their competence in catering to the diverse needs of students. These events provide opportunities for professional 

development, networking, and gaining new insights into best practices in inclusive education. Through these seminars and 

trainings, educators can learn about the latest research and strategies for creating inclusive learning environments that promote 

academic success for all students. They can also acquire practical skills in adapting curriculum, providing accommodations, and 

implementing effective instructional techniques that meet the individual needs of diverse learners.  

Lastly, teaching position in relation to competence is vital for promoting inclusivity in education. Educators must 

continuously strive to improve their knowledge and skills in order to effectively meet the diverse needs of their students. By 

prioritizing professional development and collaboration, teachers can create an inclusive learning environment that empowers all 

students to reach their full potential. 

According to Winter (2019), inclusive and exclusive education for diverse learning needs is a vital issue in today's 

educational landscape. By embracing inclusive practices, educators can create a more equitable and supportive learning 

environment where every student has the opportunity to thrive. 

.In the study of Montederamos and Cañon (2022) “research findings revealed that only teachers' training significantly 

relates to their teaching competence in the correlation test between teachers' professional background (education, training, years 

of teaching) and their level of competence to teach inclusive education. It would be easier to address or prevent possible new 

challenges for teachers in mainstream classes if they improve their level of competence. Increasing the competence among 

teachers in teaching Learners with Special Educational Needs (LSEN) relies significantly on building instructional capacity through 

training.” 

Nimante and Kokare (2022) research has shown a significant connection between teachers' age, teaching experience, and 

their perception of specific competencies for inclusive education. The findings suggest that the ability of teachers to put those 

policies into reality is one of the biggest obstacles to the adoption of inclusive education. The effective development of inclusive 

practices may suffer significantly from teachers' lack of competency in implementing inclusive education. 

 

IV. CONCLUSIONS  

Based on the results and discussions presented, the following conclusions are drawn:  

 Most of the teachers in Opol East and West Districts holding Teacher I positions, teaching for 15 years and below, and 

handling Grade 4-6 level (Key Stage 2). They hold a bachelor's degree with MA units and have participated in District-level training 

and seminars.  

Regarding 21st-century skills, teachers’ in Opol Districts manifest a very high life and career skills, they know when it is 

appropriate to listen and when to speak. Moreover, in regards to competence on inclusive education, teachers possess a highly 

competent in social regards for learning, they can communicate policies and procedures to students, parents, and other concerned 

persons. 

The 21st-century skills based on learning and innovation skills, information, media, and technology skills, and life and career 

skills were significantly related to their competence on inclusive education in terms of social regard for learning, knowledge about 

inclusive education, and diversity of learners, it is understandable for teachers possesses varied set of skills to successfully support 

inclusive education. 

Generally, the teachers’ profile in terms of key stage area, highest educational qualification, number years of teaching, 

related training/seminars attended, and position were significantly related to their competence on inclusive education, teachers’ 

profile play a key role to adapt teaching practices to meet learners needs and difficulties in inclusive education. 

 

V. RECOMMENDATIONS 

On the basis of the findings of the study, the following recommendations are hereby forwarded: 

1. The Governor and Mayors of Misamis Oriental may establish annual incentives for teachers in professional development, 

to increase the teachers pursuing Master’s degree and attended trainings/seminars in International level. This is an opportun ity 

for teaching personnel to better prepare educators for meeting the needs of all students, including those with disabilities or special 

needs. 

2. The school heads may create mentoring and strategies in 21st-century skills with regards to Information, Media, and 

Technology skills. These strategies should specifically address the challenges that teachers face in applying a fundamental 

understanding of ethical/legal issues surrounding the access and use of media, in order to enhance educators' abilities to meet 

the diverse needs of all students in today's classrooms. 
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3. The teachers may actively seek out opportunities for collaboration with special education teachers to boost prior 

knowledge in inclusive education, in order to strengthen the ability to solve problems, to be able to informally assess the skills a 

student needs rather than relying on standardized curriculum. This can involve attending joint planning meetings, participating in 

professional development workshops focused on inclusive practices, or simply reaching out to colleagues for input and support.  

4. The Master Teachers may create curriculum programs that bridge the gap between 21st-century skills in relation to 

competence on inclusive education practices. These programs have the potential to not only transform teaching practices but also 

inspire a new generation of educators who are dedicated to promoting equity and inclusion in schools.  

5. The Educators may engage in seminars and trainings that is related to inclusive education. By participating in seminars 

and trainings sessions focused on inclusive education, educators can gain valuable insights into best practices and strategies for 

accommodating the individual needs of all students. As educators, it is crucial to constantly seek opportunities for professional 

development and growth in order to effectively meet the diverse needs of our students. 
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